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SUMMARY 
 
The single-parent family can no longer be viewed as a non-traditional family type. As 
more single-parent families become prevalent in our society, interest in this family 
type has increased. Research associated with single-parent families often focus on 
the pathology associated with single-parent families. It is apparent that single-parent 
households, whether headed by a mother or father often have more to deal with than 
the traditional two-parent family. However, as a single-parent herself, the researcher 
also knows that this family type has much to offer. This research is undertaken in an 
exploratory and interpretive manner to illuminate the influence which the extended 
family have on the social and moral development of the child in the single-parent 
family. 
 
The researcher, just like Monama (2007:iv) before her, wishes to elevate the view of 
single-parents from the stereotypical victims to responsible archetypes. As this 
research is undertaken with the eco-systemic perspective of Bronfenbrenner as 
theoretical orientation, it therefore focuses on the systems in which the child is 
nested and more specifically the extended family as part of the child’s microsystem. 
This research aims to be beneficial to single-parents, families, members of 
community organizations, educators and other allied professionals. 
 
 
 
 
 
   
 
 
 
 
 
You don’t choose your family. They are God’s 
gift to you, as you are to them.  
 
Archbishop Emeritus Desmond Tutu 
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CHAPTER ONE 
 
BACKGROUND, PROBLEM STATEMENT, LITERATURE REVIEW 
RESEARCH DESIGN, AND CHAPTER OUTLINE 
 
1.1 BACKGROUND TO THE PROBLEM 
 
Single parenting has increased dramatically over the last two decades in South 
Africa. Factors such as increased urbanisation,escalating divorce rates and adults 
intentionally choosing to raise children single-handedly have contributed to this. As a 
phenomenon, single parenthood cuts across cultures, gender as well as economic 
and social status.  
 
The incidence of single parenting could possibly increase in the future, due to the 
increase in the number of broken families, due to HIV/AIDSrelated deaths, family 
instability or divorce. It has been reported that children from single-parent families, 
who are identified as a vulnerable group, often experience poor educational and 
vocational opportunities (Holborn & Eddy, 2011:6-10). As a teacher, the researcher 
has encountered many children from single-parent families who have displayed 
behavioural and developmental problems. However,she has also observed that a 
number of children from single-parent families have shown maturity, independence 
and significant academic and developmental progress.  
 
The researcher became intrigued by the dynamics within single-parent families and 
the influence of the extended family on the holistic development of children from this 
kind of home environment. Therefore, the researcher resolved to investigate the 
existence of a link between positive developmental progress and the involvement of 
their extended families on the lives of children from single-parent families. 
Furthermore, the researcher wished to determine which elements of the support 
rendered by the extended families could have a positive influence on children’s 
behavioural and developmental progress.  
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It is been reported that single-parent families all over the world suffer hardship; this 
also applies in no small measure, to South Africa. Single parents are often 
unemployed or work long hours, resulting in children spending long periods 
unsupervised. Less supervision, parental control and encouragement are often 
mentioned in studies concerning single-parent families (Wen, 2008:1494-1500). This 
absence of parental supervision could possibly lead to children engaging in risky 
behaviour, such as smoking, drinking alcohol, sampling narcotics, gangsterism and 
sexual experimentation. Furthermore, these children are perceived as easy targets 
by child molesters because of the absence of supervision.  
 
Literature and conventional wisdom suggest that single-parent families are often 
viewed as ‘high risk’ families, because of the assumption that children raised by  
singleparents suffer more psycho-social problems than children raised in a traditional 
male-female parent family structure (Monama, 2007:10; Sullivan, 2003:91). In this 
regard, Bukatko and Daehler (2004:530) claim that children from single-parent 
families are more likely to be maladjusted and less successful academically than 
those from traditional two-parent families. These and other possible negative 
consequences of single-parenthood for children have largely been attributed to a 
deprivation of important parental, economic and community resources,whichmay 
ultimately undermine their success (Wen, 2008:1494-1500;Monama, 2007:37). Brym 
and John (2007:295) concur that rising instances of crime, violenceand substance 
abuse, as well as dependence on state welfare, amongst other social ills, can mostly 
be attributed to the fact that the children involved have not been raised in  traditional 
two-parent households.  
 
While the cultural superlative is still the traditional two-parent family, the increased 
prevalence of single-parent families demands a fresh consideration of this alternative 
form of family structure and its potential strengths. While proponents of the traditional 
two-parent family argue that single-parent families are the cause of many social ills 
such as drug abuse and gangsterism, Monama (2007:42) states that 
suchidealisation of the traditional two-parent family ignoresthe strengths of the 
single-parent family as a successful functional unit. Therefore, this study proposed to 
create greater awareness and understanding of the challenges faced by childrenfrom 
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single-parent families and to highlight some of the often ignored strengths found in 
such families.  
 
The researcher therefore examined the dynamics of the single-parent family as a 
functional unit. It was envisioned that, as an outcome of this study, parents, 
teachers, extended families and allied professionals, would come to a greater 
understanding of the dynamics involved in the lives of children from single-parent 
families. The researcher believes that an affirmative view of single-parent families 
will counteract the stigma attached to such families who are often painted, with a 
single brush stroke, as being dysfunctional (Monama, 2007:50). The implications for 
parents and teachers are that children in single-parent families can meet high 
expectations and should not be viewed from a deficit perspective. 
 
1.2 STATEMENT OF RESEARCH PROBLEM 
 
Considering the background sketched above, the problem identified was that 
children from single-parent families have to overcome many challenges related to 
self-esteem, insecurity and increased pressure from societal demands. Apart from 
increased responsibility regarding household duties, such children may experience 
feelings of abandonment. Such pessimistic realities could possibly lead to 
behavioural and developmental problems, aggravated if the single parents feel that 
they cannot cope with the task of childrearing.  
 
Against this background, the main focus of the study was on the influence of families 
and extended families on children’s developmental progress. Therefore, the 
dynamics in the family with only one parent came under close scrutiny. Considering 
the above, the following research questions were formulated: 
 
1.3 RESEARCH QUESTIONS  
 
1.3.1 Primary research question 
 
 Does the extended family play a significant role in thesocial and moral 
development of children from single-parent families? 
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1.3.2. Secondary research questions 
 
 Which family practices, performed by the extended family, could 
have a significant influence on children’s  social and moral development? 
 How can extended families assist single parents in parenting activities that 
would ultimately enrich children’s social and moral development?  
 What are the core values and norms that promote acceptable social and 
moral development in a family? 
 
1.4 AIM AND OBJECTIVES  
 
1.4.1 Primary aim: 
 
This research set out to determine the following: 
If extended families play a significant role in the social and moral development 
of childrenfrom single-parent families. 
 
1.4.2 Secondary objectives:  
 
 The secondary objectives of this study are as follows: 
 Determining which family practices performed by the extended family have a 
significant influence with regard to the social and moral development of 
children in single-parent families. 
 Identifying how extended families can assist single parents in parenting 
activities that would ultimately enrich children’s social and moral development. 
 Establishing the core norms and values that promote acceptable social and 
moral development in a family. 
 
1.5 LITERATURE REVIEW 
 
Much of the research on single-parent families primarily focuses on the negative 
consequences associated with this family type (Olaniyi & Orok, 2009:260-273; 
Marchant&Young, 2004:337). While the researcher is not oblivious to the reality that 
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these families do experience emotional, social and financial difficulties, she believes 
single-parent families are not necessarily dysfunctional. Furthermore, studies have 
confirmed that a stable single-parent family is often better for a child’s development 
than a two-parent family experiencing transitions, such asdivorce and overall 
instabilityandconflict(Fomby & Cherlin, 2007:181). Therefore, the researcher 
approaches this topic from a positive perspective, envisioning that this study would 
help professionals, such as teachers, social workers and other allied professionals,in 
their interaction with single-parent families. In the context of this study, family is 
identified as a “social institution based on kinship that functions to replace members 
of society and to nurture them”, as explained by Sullivan (2003:74). Extended 
families are further defined by Sullivan (2003:75) and Steel and Kidd (2001:15) as 
three or more generations living in close proximity and whose lives and livelihoods 
are closely intertwined.  
 
Statistical projections indicate that, in South Africa, there are seven million 
households headed by single women, outnumbering the 6.2 million households with 
children who live with bothparents (Prince, 2009:3). A single-parent family could be 
created by separation, disease, adoption, artificial insemination, death or divorce, 
and even abandonment. However, it should be added that during the last few years, 
single-parenthood as a personal preference or choice has become more prevalent 
and socially acceptable.  
 
Wen (2008:1492-1500) states that the absence of either parent may result in the 
children receiving less parental attention, assistance, discipline and guidance. This 
may negatively influence their scholastic achievement and ultimately 
socialdevelopment. Contrary to Wen,Golombok (2000:10) argues that not all 
research predicts that single parenthood holds negative consequences only for the 
development of children from these households. This is corroborated by Sullivan 
(2003:91), who states that not all children suffer negative consequences, as varied 
factors play a role in children’s development. Kendig and Bianchi (2008:1228-1235) 
point out that there is a plethora of different factors that affect the single-parent 
households. These includethe level of education of the parent, demographics and 
the presence of other adults or caregivers. In this regard, Wayne (2005:505) and 
Marion (2003:205) point out that in the presence of favourable parental 
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characteristics, such as educational qualifications, realistic expectations of the 
children, caring relationships, along with social resources supportive to parenting, 
single parenthood need not be a risk factor in children’s development. It could be 
argued that a two-parent family embroiled in constant conflict poses a greater 
developmental threat to a child than a single-parent family. The successes of single 
parenting have been exemplified by iconic role models such as United States 
President Barack Obama and the influential music mogul Kanye West, who were 
both brought up in single-parent families (Hardy, 2009:1).  
 
Although single-parent homes are often viewed as ‘incomplete’ or ‘dysfunctional’, 
this family type may have manystrengths,such as that children raised in these 
households often develop independence and resilience from an early age. 
Furthermore, due to the fact that there is only one adult, the children in such families 
often participate in decision-making and may therefore develop a strong sense of 
responsibility,which may contribute to a healthy self-image, asLouw and Louw 
(2007:243) consider the parent to be the primary source of self-definition. 
 
One of the recurring themes in the literature, and one which the researcher feels has 
not been explored sufficiently, is the role of extended families in the lives of children 
from single-parent families. Most sources are too generic and do not focus on the 
role of extended families in the development of children. These sources also do not 
reflect on the experiences of children pertaining to their relationships with extended 
family members. This is alarming, as it is has been reported that thirty-six percent of 
South African families have extended family members in the household (Holborn & 
Eddy, 2011:3). From the literature review, it was found that interaction and support 
from extended families is a common phenomenom in African society. However, 
Zondi and Mogale (2004:2) express their concern that this key characteristic of 
African culture is slowly being eroded by changing family dynamics. In the single-
parent family, the single parent often has to work longer hours, since there is no 
second income (Zondi &Mogale, 2004:3). This leaves the child on his/her own, 
without supervision, at the end of the school day; circumstances that could provide 
the opportunity for the development of poor behavioural habits. The single-parent is 
also faced with the responsibility of raising children alone, which is stressful for the 
parent as apart from the economic pressure, the parent also has to single-handedly 
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cope with the problems that his/her children may demonstrate, such as anger 
problems or disciplinary problems. The parent may also lack good parenting 
skills,which may, together with the other aspects mentioned, cause the relationships 
between the single parents and his/her children becoming coercive and marked by 
growing conflict (Wayne, 2005:505).  
 
Singleparents often hold either multiple jobs or menial jobs which, together with 
factors such as poor and irregular public transport, keep them away from their 
families for long hours. Although the single-parent situation is often viewed in a 
negative light, the researcher agrees with Zondi and Mogale (2004:3) that most 
parents desire to raise their children in a way that allows the children to develop into 
people who have a positive self image and are well adjusted.  
 
Although it is widely viewed that parents play the most important role in their 
children’s lives, adults from extended families may assume a more important role for 
specific kinds of problems encountered both at home and school, such as 
adjustment problems, deprivation of attention and affection, and physical, sexual or 
emotional abuse. This is especially significant, as children tend to adapt to the norms 
and values of their role models. Although the pertinent issue of children from single-
parent homes is discussed in the literature and extended families have been 
identified as important socialising agents, the researcher strongly felt that the nature 
and dynamics of relationships with and within extended families must be further 
interrogated. In addition, studies rarely examine single-parent families as functional 
units, but focus on comparing single-parent families to traditional two-parent families, 
thereby ignoring the variability found in the growing number of single-parent families 
(Monama, 2007:39). Furthermore, Patel in Smit (2007:161-163) views South African 
families as vibrant institutionsthat have been able to overcome great challenges in 
the past, such as apartheid, political and economic turmoil, based on their adaptive 
and resilient nature.It is this same resilience and adaptabilitythat is needed and 
should be harnessed to counterthe negative trajectories associated with single-
parent families. 
 
The researcher has identified a gap in the literature regarding the role and influence 
of extended families in especially the social and moral development of children in 
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single-parent families. Therefore, this study focused on how extended families, in 
conjunction with singleparents, can function as socialising agents in the social and 
moral development of children from single-parent families. 
 
1.6       RESEARCH DESIGN 
 
Cresswell (2009:3) defines research design as ‘plans and the procedures for 
research that span the decisions from broad assumptions to detailed collection of 
data collection and analysis’.  An analogy that could help to explain a research 
design is that of a building project. No building project can be attempted without a 
suitable design, and it is from that design that a strategy is put in place to complete 
the building. This, in essence, includes the aims, plans and purposes of the project. 
In the same way, research cannot be attempted if one does not have a research 
design, as a research design contains at its most basic level all the issues involved 
in planning and executing a research project (Punch, 2009:113). A research design 
furthermore indicates the extent and characteristics of the sample, the instruments 
for collecting and collating data,the procedures to be implemented and ethical 
considerations.    
 
For the purpose of this study the researcher chose an interpretive, qualitative 
research design involving participants raised by single parents. This choice was in 
accordance with a suggestion by Cohen, Manion and Morrison (2007:22),that a 
researcher should start with individuals, analysing and interpreting their life-worlds 
and experiences of the world around them. The subsequent reduction of these 
experiences empowered the researcher to engender her theory, based on the rich 
descriptions obtained fromparticipants (Fouchè, 2005:271). 
 
1.6.1 Interpretive paradigm 
 
According to Groenewald (2004:6), the starting point of any sound research is the 
identification of a suitable topic and appropriate research paradigm. A research 
paradigm can be defined as a set of beliefs and attitudes that will give direction to 
the study. The researcher used an interpretive, qualitative research paradigm, as it 
was her aim to understand the beliefs, attitudes and life-worlds of the participants. It 
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is these beliefs and attitudes that create a view of the world in which the researcher 
must work. 
 
The interpretive paradigm is characterised by a particular ontology, epistemology 
and methodology. Bhatt (2012:170-174), Denscombe (2010:118) and Spicer 
(2012:480-481) define ontology as specifying the nature of the reality being studied, 
epistemology as what the researcher knows about the participants through 
interaction, and the methodology as concentrating on how the researcher goes about 
to study what he/she believes to be known. Ontologically, this interpretive approach 
seeks to understand phenomena in context-specific settings, such as ‘one’s world 
view and how this shapes what can be known’ (Burns & Walker, 2011:55). The 
researcher was therefore required to make the life-worlds of 
participantscomprehensible through a documentarial analysis of their social 
experiences, which is a key requirement of the interpretive paradigm, as suggested 
by May (2011:39-40). 
 
Rossman and Rallis (2012:8) further state that qualitative research uses multiple 
methods that are interactive and humanistic (as this study has been), which allows 
the researcher to build a relationship with the participants based on understanding 
and trustworthiness. Epistemologically, children, parents and family members are 
viewed as experts on their own situation and life-worlds, and the aim in this study 
was to understand their experiences in order to answer the research questions. The 
researcher valued the participants’ view of their reality as embedded in a context 
unique to each individual respondent. 
Methodologically, the qualitative research method was considered best suited to this 
study, as it would allow the every-day lived experiences of the participantsto be 
investigated, as well as the meanings that the participants attribute to these 
experiences (Rossman & Rallis, 2012:32) 
 
1.6.2The Strategy: Phenomenology 
 
The researcher approached the research from a phenomenological perspective. 
Phenomenology emphasises the importance of participants’ narratives from their 
own point of view. However, this requires the researchers to be subjective and 
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suspend any preconceived thoughts or opinions of the community under 
investigation which, in this case would be the single-parent family (Cresswell, 
2009:13; Vanderstoep & Johnston, 2009:207). While doing so, the researcher 
acknowledges that bracketing experiences is a difficult process and that her own 
preconceptions regarding the single-parent family and/or extended familyhad to be 
scrutinised. 
 
According to Titchen and Hobson (2011:122), phenomenology is a tradition from 
German philosophy that focuses on how structures present themselves or the ‘study 
of context and individuals own constructions and meanings within that context’. 
Vanderstoep and Johnston(2009:206) state that research, therefore investigates how 
people make meaning of a particular experience and how this attributed meaning 
shapes the very essence of culture.Phenomenology is therefore a valuable tool for 
capturing and contextualising human experiences, which the researcher set out to 
achieve in this study. 
 
Furthermore, phenomenology as a research approach is effective in challenging both 
normative and structural assumptions, which in this instance are preconceived 
beliefs regarding single-parent families. Phenomenology also gives insight and 
problem resolution strategies, which was deemed valuable in the present study 
asthey garner cultural empathy (O’Leary, 2010:122). The same epistemological 
perspective as suggested by Groenewald (2004:8) was engaged; namely that the 
perspectives of participants on single-parent families hold the key to information-rich 
data. Therefore, the researcher engaged with participants through methods such as 
interviews and questionnaires to secure the required data.  
 
1.6.3 Qualitative approach 
 
According to Rossman and Rallis (2012:6-8), qualitative research is intended to 
explain social phenomena by analysing the experiences of groups or individuals in 
their natural environment. 
 
Using the qualitative approach in this study also allowed the researcher to reflect 
systematically on who she was in the inquiry. The researcher was therefore able to 
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be sensitive to her own life story and how it influenced the study, by being reflective. 
Butler-Kisber (2010:19) states that all researchers bring certainbeliefs to the 
research process. Reflecting enabled the researcher to ‘bracket’ any bias and pre-
conceptions, which allowed her to gain a deeper understanding of participants and 
their lived experiences (Nieswiadomy in Cresswell, 2009:13).  
 
1.7  METHODOLOGY 
 
1.7.1  Sampling 
 
Sampling is defined by Bloor and Wood (2006:153) as the link between the study 
population and its generalisation to the wider population. Vanderstoep and Johnston 
(2009:26) state that a sample is studied in order to understand the nature of the 
population from which it is drawn, as it is not always possible to study an entire 
poulation. In a phenomenological study, such as the present study, the 
phenomenom determines the sampling method, as participantshave to have 
experienced the phenomenom (Cresswell, 2013:150). In this study, the researcher 
employed the purposive sampling technique, which is designed to enhance 
understanding of selected individuals or groups’ experiences. The participants 
should best fit the research profile in order to be able to answer the research 
questions (Hennink, Hutter & Bailey; 2011:86). In this study, this impliesthat the 
selected individuals should have first-hand knowledge of being part of or being 
involved with single-parent families. Therefore, this study’sparticipants 
includedadolescents as well as adults raised by single parents. Teachers were also 
included, because of their daily experience of dealing with children from single-
parent households. The final selection of participants took cognisance of the 
requirement that participants should be representative of diverse societies in order to 
determine a variety of cultural and socio-economic perspectives on the development 
of children in single-parent families. 
 
The participants in this study included the following persons: 
 
 Six school-going adolescents, between the ages of thirteen to eighteen years, 
who were being raised by single-parents. 
12 
 
 Three adults between the ages of thirty to fifty years,whowere raised by single 
parents. 
 Thirty teachers at six schools, representative of the diverse socio-economic 
background found in South Africa. 
 
The study took place in the Metropolitan City of Nelson Mandela Bay in South Africa. 
The participantswere purposively chosen according to specific selection criteria, 
which included being raised in a single-parent household and being representative of 
different socio-economic environments and cultural groupings deemed 
representative of South African society. The children from such families were 
interviewed, using semi-structured interviews. Further data were generated by 
interviewing three adults raised by single-parents. 
 
In order to verify the data, questionnaires were issued to teachers at six different 
high schools in Nelson Mandela Bay. 
 
1.8 DATA COLLECTION INSTRUMENTS 
 
The researcher personally gathered all data,intending to arrive at a rich description 
of people and events through the subjective experiences and meaning that the 
participants would bring to the study, as described by Hesse-Biber and Leavy 
(2011:35). The researcher used multiple data collection procedures. These included 
semi-structured interviews, observation and questionnaires, which allowed the 
researcher to obtain information-rich data covering different angles of the research 
topic. The procedures followed were interactive and humanistic, which is one of the 
key features of the qualitative approach (Rossman & Rallis, 2012:8; Willis, 2007: 
203).  
 
1.8.1 Semi-structured interviews 
 
Beeka (2008:79) highlights the main advantages of semi-structured interviews as 
allowing participants to elaborate on answers and elucidate concepts. Rossman and 
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Rallis (2012:178) advise that a strong interviewer should be a good listener, which 
implies that the interviewee must do most of the talking. 
 
Data was gathered by means of semi-structured interviews, which were held 
according to an interview schedule that was developed, reflecting the relevant 
literature (see Addendum G).  
 
Semi-structured interviews were conducted with adolescents from different socio-
economic and racial backgrounds. Interviewing adolescents allowed the researcher 
to probe relevant topics in their lives that were not usually verbalised in every-day 
conversations with family members or peers. In accordance with Gubrium and 
Holstein’s (2002:181) recommendation, it allowed the adolescents from single-parent 
families the opportunity to voice their personal opinions and emotions on how their 
lives had been affected by their situation, without being influenced by the presence 
of any significant adults. Marshall and Rossman (2010:157) are of the opinion that 
there is an increasing need that researchers should gather the perspectives of 
children and youth to add more insight on phenomena. 
 
1.8.2 Questionnaires 
 
Questionnaires are an effective way of collecting data in a structured and 
manageable form within a reasonable time-frame (Wilkinson & Birmingham, 2003:7). 
The use of questionnaires allowed the researcher to gain more insight into the 
experiences of the participants. Questionnaires were also issued to teachers at six 
different schools in Nelson Mandela Bay (see AddendumF). These schools were 
located in areas of varying socio-economic circumstances, which is a method 
suggested by Gubrium and Holstein (2002:87), and was followed in order to 
maximise differences between participantsfor the purpose of highlighting or 
contrasting patterns and so enhance the validity of this study. 
 
The questionnaires were divided into two sections (Section A and Section B). 
Section A mostly consists of biographical details, such as gender, age and home 
language. Section B consists of questions, relevant to the research.These questions 
focus on the perceptions of teachers regarding single-parent families, such as the 
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problems experienced by these families; the strengths of these families and  the role 
of extended families in the life of this family model. The responses of teachers were 
based on their contact with both children from single-parent households and the 
parents themselves, or extended family members, if such a support structure was 
available. 
 
1.8.3 Observation 
 
In keeping with the naturalistic nature of this study, the researcher chose observation 
as a form of qualitative inquiry, as it allowed her to observe the phenomenon under 
scrutiny. This would allow a deeper understanding of children in single-parent 
families. The researcher, in accordance with guidelines by Jones and Somekh 
(2011:133), based her decision about what to record on the data already collected 
through interviews and the questionnaire.The type of data that the researcher 
recorded, was incidences in the researcher’s work and social environment, 
includingsome problems exhibited by children from single-parent families. The 
responses of teachers and, more importantly, parents to these problems were also 
observed. The researcher, possessing seventeen years of teaching experience, 
realised that her own interaction with children and, more recently also as a 
counselor,enabled her to be in contact with countless children from single-parent 
families.Observation also allowed the researcher to probe the dynamics in single-
parent familieswhere the children fared well in different spheres of development. As 
a teacher, the researcher was allowed access to meetings with parents and to what 
others might perceive as the mundane activities in the daily lives of children.  
 
1.9 DATA ANALYSIS 
 
Data analysis is defined by Marshall and Rossman (2006:154) as the search for 
general statements about relationships and underlying themes. A key feature of data 
analysis is that it brings meaning and order to masses of information through 
interpretation. According to Rossman and Rallis (2012:267-270) the foundation of 
analysis is to provide a ‘thick description’ that leads to insight and enables the 
researcher to interpret and identify patterns and relationships. The researcher 
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therefore transcribed and analysed taped interviews, identifying any additional 
information, according to the suggestions by Jones and Somekh(2011:134).  
 
1.10 CLARIFICATION OF CONCEPTS 
 
In order for readers to understand different concepts as intended by the 
researcher, various key concepts are clarified below, to avoid any ambiguity. 
 
 Adolescence 
‘Not a girl, not yet a woman’, the lyrics of this song by popular singer Britney 
Spears encapsulates the stage of adolescence, as adolescents are not 
children anymore nor are they adults yet. Adolescence is a time of many 
transitions, which The Oxford Dictionarydescribes as, ‘the process of 
developing from a child to an adult’. 
 
 Single-parent family 
A single-parent family has been defined as a family where one parent is 
absent and that consists of one adult and a dependent child or children. 
Historically, single-parent families were created through parental death or 
separation. However, in recent years, there has been a steady increase in the 
number of single-parent families in which the couples are not legally married; 
adoption; multiple transitions in family dynamics; and the conscious choice of 
people, mostly women to raise children on their own (Wen, 2008:1492-1495; 
Pretorius, 2008:383).  
 
 Extended Family 
The term extended family refers to other family members, such as 
grandparents, uncles, aunts, nieces and nephews. Research has largely 
focused on the grandparents as part of the extended family, assisting single-
parent families, especially the maternal grandmother because of the close 
kinship between mother and daughter. It isviewed that grandparents have 
much to offer in terms of stability and support to the family structure (Harper & 
Ruicheva, 2010:219-224). South African families have very unique structures 
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and a steady increase in the variety of living arrangements which include 
extended families, has been noted (Holborn & Eddy, 2011: 3-17). 
 
 Resilience 
The term stems from the Latin word resiliensand can be applied to people 
who have successfully overcome the odds against them (Weakley, 2006:12). 
Beeka (2008:45) adds that resilience is often witnessed when a person is 
exposed to a threat. Moleli (2005:14) explains that resilience flows from the 
response between the individual and the environment, which will determine 
whether the response of the individual will be proactive or reactive, in other 
words, if the individual adapts positively, in spite of challenges. Resilience can 
therefore be seen as the individual’s ability to adapt to the environment, 
despite adverse circumstances, such as poverty, living in crime-ridden areas, 
being exposed to alcohol or drug abuse, and other socio-economic problems.  
 
This ability to adapt to adverse conditions is important for the children from 
single-parent families as they are often poor, areexposed to increased risk of 
behavioural difficulties and often have limited access to economic and social 
resources (Walker, 2008:429-436). The concept of resilience was important to 
this study, as the researcher’s outcomes included whether the extended 
family was a significant factor in promoting resilience in children from single-
parent families. 
 
 Ecological Systems Theory 
The primary contributor to the Ecological systems Theory has been 
UrieBronfenbrenner. As part of developmental psychology, the system 
consists of roles that shape development. The systems include the 
microsystem, mesosystem, exosystem and microsystem. Bronfenbrenner’s 
theory recognises that although the family is an important factor in a child’s 
development, it forms part of different settings that impact on the child. 
Bronfenbrenner views the child as being nested in different environments, of 
which the first is the microsystem. The microsystem encompasses the 
patterns of daily activities in a child’s life and those in the child’s immediate 
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environment, such as the school and family (Ahuja, 2007:1). The mesosystem 
refers to the linkages between the microsystem, which includes childcare, 
peers, extended family members, and how these microsystems interact with 
each other (Santrock, 2004:68;Berns, 2001:27). The exosystem refers to 
experiences that happen in settings in which the child may not personally 
actively participate, but which do impact on them (Santrock, 2004:69). It 
includes the workplace of parents and community structures. An example 
would be the closure of a local library: The child has no control over this, but it 
does impact on his/her potential to produce quality schoolwork and would 
therefore affect his/her holistic development.  
 
The macrosystem encompasses the concept of culture, which includes the 
concept of ubuntu, and has implications for the manner in which children are 
raised in family structures. This flows from the adage of ‘it takesa village to 
raise a child’, which is synonymous with the concept of ubuntu and places 
emphasis on broader family members, other than the immediate family 
assisting with parenting activities. This has an impact on the socialisation of 
the child through his/her broader experiences to interactions and cultural 
beliefs passed down from previous generations. The last layer, the 
chronosystem, is an important system for children from single-parent families, 
as this system addresses the socio-historical conditions of children’s 
development(Santrock, 2004:70). 
 
 Self-esteem 
Self-esteem refers to the way we feel about or evaluate ourselves and is often 
based on positive or negative feedback (approval or disapproval). This leaves 
the developing child very vulnerable, as self-esteem is not fixed and changes 
according to the feedback from the people and situations encountered. As the 
children grow older and start receiving more feedback based on their 
performance in various disciplines, their self-esteem becomes more 
pragmatic.Giving children a positive view of themselves is of the utmost 
importance in personality development, as self-esteem is based on the extent 
to which an individidual feels accepted, loved and supported (Louw &Louw 
2007:183) 
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 Moral development 
According to Louw and Louw (2007:209) the moral development of children is 
linked to their development of a personal value system, which includes the 
ability to ‘experience negative emotions when violating rules and control 
impulses to engage in prohibited behaviours’.  Hawkins (2009:49) states that 
parents, adults and, to a lesser degree, siblings guide the child to conduct 
him/herself in a manner that is morally acceptable not only in the home 
environment, but also in the broader community. These authority structures 
are questioned during later years, which indicates increased cognitive 
development.  
 
In Chapter Two, Kohlsberg’s theory of moral development will be discussed, 
as it represents the cognitive perspective of human development (Berns, 
2007:521;White&Matawie, 2004:220). As this research had as theoretical 
foundation, the ecological systems theory of Bronfenbrenner, the researcher 
interrogates the relationship between the child in the single-parent family and 
his/her extended family and how the family influenced the child’s moral 
development.  
 
 Social development 
The social development of children is quite significant, as it allows them to 
function in a healthy manner in diverse social circumstances. The social 
development shown during the early stages of a child’s life can, to a large 
extent, determine his or her actions later in adulthood. This research viewed 
the child from an ecological systems perspective, which has been criticised as 
not addressing developmental changes, like those proposed by 
developmental theorists such as Piaget and Erikson (Santrock, 2007:70).  
 
 Parenting Styles  
Parenting includes implementing a series of decisions about the socialisation 
of the child in order to enhance the child’s competence and development 
(Smetana, 2012:193; Berns, 2007:174). These purposive activities include 
control and are usually aimed at ensuring the positive development and 
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welfare of children (Hoghughi&Long, 2004:7). Parenting styles are defined by 
Craddock, Church and Sands (2009:2) as a broad constellation of parental 
behaviours used by parents in a wide variety of situations. Parents differ in 
their approach to discipline and child-rearing. As a teacher, the researcher 
witnessed the adverse effect of unclear boundaries in relation to rules and the 
consequent negative behaviour of children. Parenting styles such as those 
advocated by Baumrind (1991:62), will be discussed extensively in Chapter 
Three.  
 
The fourth parenting style identified by Baumrind (1991:62), namely neglectful 
or uninvolved parenting, was not discussed in this study, as it was not 
identified in the families of the sample population. 
 
 Family 
The word family originates from the Latin word ‘familia’ (Steel & Kidd, 2001:3) 
and is defined by the Oxford English Dictionary as parents and their children. 
However, the researcher agrees with Holborn and Eddy (2011:1) that the 
definition of family as the traditional two-parent family is too narrow and is no 
longer truly representative of the current South African family situation.   Eloff 
and Ebersohn (2004:168) consider the concept of family to be extremely 
broad, as people tend to define families differently, depending on their culture 
and the period in which they live. The debate around the definition of family is 
therefore ideological.Minuchin (2007:18) supports this view, stating that a 
family is not made strong by the number of heads counted at the dinner table, 
but rather by the rituals that help to create the family, the emotional ties and 
the shared history. 
 
Modelling 
Berns (2007:68) defines modelling as a form of ‘imitative learning that occurs 
by observing another person, (the model) perform a behaviour and 
experiences its consequence’. It is usually accepted that children learn the 
habits and traditions of their community or culture from their parents, as 
parents are considered to be the primary socialising agents in their children’s 
lives (Pretorius, 2005:39). Dowling (2010:132) concurs that all behaviour and 
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moral values are influenced by what children observe from adults as their role 
models.  
 
 Ubuntu 
Ubuntu is an African word, popularised more recently by leading African 
political figures and humanitarians such as Emeritus Archbishop Desmond 
Tutu.  In short, it means humanity or humanness, and stems from Xhosa, Zulu 
and Sotho versions of an African aphorism; Umntungumuntungabantu, which 
when translated, literally means:A person is a person through other persons. 
The term has become synonymous with African culture and encompasses a 
way of life marked by traits such as trust, compassion, helpfulness, respect, 
sharing, a sense of community and caring in the spirit of family (Cilliers, 
2008:1).  
 
Ubuntu has become such an important term in and integral to our society that 
it has been integrated in various fields of study and is being taught at South 
African schools. In the context of this study, it was used to refer to the sense 
of community, guidance and caring that children in single-parent families need 
from significant adults, such as extended family members,to help them along 
their life path. 
 
1.11     ETHICS 
The researcher adhered to the caveat in Cresswell (2009:88) and Gibson and 
Brown (2009:60),which alerts researchers to ethical issues or dilemmas that 
may arise during the research process.The researcher took great care to 
adhere to ethical considerations in all stages of this study. The Faculty of 
Research, Technology and Innovation’sCommittee of Education (ERTIC) at 
the Nelson Mandela Metropolitan University granted ethical clearance to the 
researcherto proceed with the research (see Addendum A). The ethics 
clearance reference number is: H10-Edu-ERE 012. During the research 
process, the researcher was very attentive regarding ethical obligations 
relating toobtaining and reporting to participants, as well as the analysis of 
data. Each respondent was asked to give informed consent and the purpose 
of the study and his/her right to confidentially was explained, both verbally and 
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in writing (see AddendumD), as suggested by Piper and Simons (2011:26). 
As this research involved asking questions of a personal nature, the 
researcher valued and protected the dignity and privacy of theparticipants 
involved. The participants were assured thattheir anonymity and 
confidentiality would be respectedand that no information that could reveal 
their identity would be published.  
 
1.12 STUDY OUTLINE  
 
This study is divided into six chapters: 
 
Chapter One presents the scope of the study, the problem statement the 
research aims, objectives and methodology, and an outline of the chapters. 
 
An in-depth literature study is dealt with in Chapter Two, providing a 
theoretical perspective on single-parent families and the aspects influencing 
them as functional units. 
 
A theoretical perspective on the chosen research methodology, which 
includes the research paradigm and method, is presented in Chapter Three. 
 
The focus of Chapter Four is the implications of the research findings, and 
the interpretation of the data collected throughthis study.  
 
Chapter Five offers conclusions as well as recommendations and limitations 
to this research. Any related topics that may be studied in future,are brought 
to the readers attention. 
 
1.13  CONCLUSION 
 
This chapter provided an overview of the background to the research study, briefly 
outlining the problem statement, research design and methodology, while providing 
an explanation of the key concepts used. The chapter also provided an introduction 
to the paradigm used in the dissertation. A literature review on the functions of the 
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family, as well as the role of the extended family in the life-world of children in the 
single-parent families, is discussed in Chapter Two. 
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CHAPTER TWO 
 
LITERATURE REVIEW ON THE INFLUENCE OF EXTENDED FAMILIES ON THE 
SOCIAL AND MORAL DEVELOPMENT OF CHILDREN IN SINGLE-PARENT 
FAMILIES 
 
 
2 .1 INTRODUCTION  
  
 
The landscape of the South African family has changed dramatically over the last 
few decades, and now includes divorced parents, single-parent families, same-sex 
marriages and child-headed households (Lemmer, Meier & Van Wyk, 2012:158; 
Holborn & Eddy, 2011:1-19). At least 40% of South African children are growing up 
in single-parent families (Prince, 2009:3). This questions the view that the traditional 
two-parent family is a dominant family type, despite its ideological prominence in 
society. In recent years, research pertaining to single-parent families has increased 
dramatically, most notably in response to the growing number of teenage 
pregnancies in South Africa. Wild, (2012:181-183) and Murry (Jones, Zalot, Foster, 
Sterret& Chester, 2007:672) attributes this increased research and interest in the 
single-parent family to the stressors often associated with such a family type, for 
example,poverty, neighbourhood risk, lower educational attainment, financial 
dependence and compromised parenting. 
 
Monama (2007:39-42) challenges the view that single-parent families are 
dysfunctional or synonymous with ‘problem families’ asserting that studies have 
traditionally been based on the deficit model, which claims that single-parent families 
are deviant, broken and not a viable alternative to traditional two-parent families. 
Research concerning single-parent families primarily focuses on the challenges 
associated with this family type. While it is a reality that this family type does face 
ongoing challenges, research has largely ignored the voices of the children in these 
families.  
 
These families are often viewed as abnormal, yet they are expected to fulfil the same 
functions as traditional two-parent families. While the researcher is not proposing 
that the single-parent family is an ideal family type, she firmly believes that it does 
manifest strengths when managed correctly, just like any other family type.It 
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should,therefore, not be taken for granted that the single-parent family necessarily 
has innate problems or that it in any way poses a developmental hazard to children 
living in it (Pretorius, 2005:382; Ricciuti, 2004:196). 
 
This chapter highlights topics relevant to single-parenthood, in particular, the 
functions of the extended family in this context. According to Murry, Bynum, Brody, 
Willert and Stephens (2001:133),most research assumes that the single parent is the 
only adult in the household. This research ignores the fact that there are other 
adults, grandparents or uncles and aunts, who could positively influence the 
expectations and experiences of children in the single-parent family. Research, has 
cofirmmed that thirty-six percent of South African households include extended 
family members (Holborn & Eddy, 2011:3-4). Brown, Cohon and Wheeler (2002:71) 
attribute this negative view of the single-parent household to the fact that extended 
family arrangements are viewed as chaotic by proponents of the traditional nuclear 
family, as this family arrangement does not represent any culturally idealised family 
structure. However, Bengston (2001:5) clearly views the adaptability and flexibility of 
the extended family as being protective of children in families hampered by social 
and economic adversity and as providing such children with attachment and 
constancy. It is acknowledged that this is not always true of either single-parent 
families or the more traditional nuclear family structures.  
 
Grandparents and other members of the extended family have valuable contributions 
to make towards the development and socialisation of every child, especially in the 
case of the children in single-parent families. Yet this is often not acknowledged by 
the populace and public institutions, such as schools (Ruiz & Silverstein, 2007:803). 
Contemporary factors, such as divorce and marital instability, which have an impact 
on most families and specifically single-parent families, make extended family 
networks critical in the socialisation and nurturance of the children in these families 
(Bengston, 2001:5).  
 
This study focused on the social and moral development of children. Particular 
reference was given to children in single-parent families and the influence of the 
extended family in this context. To this end,family structure, parenting styles, and the 
influence of peers and the community were examined. The more significantinfluence 
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of the extended family on children’s social and moral development wasalso 
discussed. 
 
2.2  FAMILY STRUCTURE 
 
A two-parent family, with both biological parents and their children living together, is 
an ideal that many people aspire to, but is not always possible to realise (Sharma & 
Silbereisen, 2007:47). Not all children are from the culturally idealised family type 
consisting of housewife, working father and siblings. Furthermore, the structure of 
the family in which a child is raised comprises a host of socio-economic and 
psychological factors that are important for child-rearing (Ruiz and Silverstein, 
2007:795). Therefore, an understanding of the single-parent family and its dynamics 
is important, as all these external factors have an effect on the holistic development 
of the child.  
 
One of the problemsencountered in the review of the available literature on single-
parenting is society’s negative view of single-parent family structures. Single-parent 
families are often stigmatised. This islargely the result of the eulogised view of the 
traditional two-parent family and is largely supported by outdated views enforcing the 
stereotypical view that single-parent families are dysfunctional and that non-
traditional family structures negatively impact on children’s holistic development 
(Prince, 2009:3; Ruiz & Silverstein, 2007:795). Thisis comparable to the ‘half-empty 
versus half-full glass’notion. The single-parent family is therefore rarely considered in 
terms of the ‘half-full glass’ alternative, which would give a more equitable indication 
of how many single parents have raised their children successfully, despite 
challenging circumstances. Fomby and Cherlin (2007:1) state that because of the 
multiple transitions that children are often exposed to during times of marital 
instability and conflict, children from stable single-parent families, couldeven fare 
better developmentally than children from nuclear family households. Single-parent 
families are rarely studied as functional systemswhich, the researcher felt impedes 
the understanding that a single person can raise children successfully. 
 
According to Wild (2012:180-185), most research does not consider the unique 
context of the South African family structure. Single-parent families do not have a 
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particular structure, and like most families, experience difficulties and hardship at 
some stage. This requires them to adapt to the situation,irrespective of the family 
type.Gqola (2011:21) supports this,stating that even the ‘culturally idealized 
heterosexual family are often fraught with problems as any other modern institution’. 
Many single-parent families have much to teach us about the functions of such 
family structures and their members’ interactions within broader communities. In this 
regard, Monama (2007:52) affirms thatsingle-parent families can often achieve more 
than other family structures in terms of closer relationships with their children and 
encouraging resilience by overcoming challenging situations. 
 
2.3 IMPORTANCE OF MODELLING 
 
While a child is searching for his/her own identity, role models become increasingly 
important. The child will, in the first instance, look to the parent for consistency and 
will often compare the parent to other parents, especially for the purpose of moral 
guidance and decision-making (Basson, 2001:29).  
 
As role models and primary educators, parents teach children much about how to 
relate to others by theirday-to-day social interaction. Kelmer-Pringle (Dowling, 
2010:133) points out, ‘It is what we are and how we behave that matters, not what 
we say or believe we say’.  In this regard, Berkowitz and Grych (1998:197) point out 
that parents either model appropriate or inappropriate behaviour, which in the latter 
instance would not contribute to positive learning taking place. Parents can 
inadvertently model and encourage antisocial behaviour through coercive behaviour 
and possible negative-aggressive interactions among family members (Marchant, 
Young & West, 2004:337). For children from single-parent families, the role models 
will often extend to significant others in the extended family, such as cousins or 
uncles and aunts. 
 
Often whenthese role models cannot resolve conflict amicably, the children may 
learn that it is acceptable to belittle or physically dominate others when confronted 
with situations of conflict. This kind of anti-social behaviour is seen in schools, where 
children often imitate the behaviour of the significant adults in their lives. 
Opportunities for constructive modelling should therefore be enhanced by means of 
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positive relationships and unconditional acceptance,whichfoster positive social traits 
such as kindness, honesty, generosity, resistance to cheating and lying, obedience 
to rules and consideration of the rights and welfare of others (Eloff&Ebersohn, 
2004:172). 
 
Adolescents need help in learning how to transform the stresses and challenges they 
encounter in their every-day life situations. An adult role model, such as a parent or a 
member of the extended family, has the ideal opportunity to demonstrate 
perseverance, patience and the ability to recognise and meet the challenges of life 
(Mampane, 2004:45). Conversely, a lack of positive parental role models couldhave 
serious adverse consequences for the child. These consequences can lead to a 
socialisation deficit which may impact negatively on the formation and 
maintenanceof relationships, at school level and possibly even in later life (Ruiz 
&Silverstein, 2007:795). 
 
As a teacher, the researcher has witnessed an increase in behavioural problems, 
linked to poor parental control and monitoring. In the researcher’s experience, this is 
often the result of parents being young, insecure and inexperienced and still 
navigating their own life course.However, despite many of these parents’ lack of 
parenting skills, the researcher still supportsWierson and Forehand (Marchant, 
Young & West, 2004:338) in their assertion that parents have a major role as 
educators,based on the variety of situations and environments in which they interact 
with their children. As such, parents have a significant role to play as socialiing 
agents. The researcher,nonetheless firmly believes that members of the extended 
family can assist singleparent families in parenting activities, which could augment 
the relationship between parent and child. 
 
2.4 PARENTINGSTYLES 
 
A discussion on parenting styles is essential to any study of children from single- 
parent families, as it is often perceived that children from single-parent families are 
subject to less consistent parenting styles than are children from nuclear families 
(Ruiz & Silverstein, 2007:2). Analysing parenting styles allows one to reflect critically 
on different approaches implemented by parents, as particular parenting styles has 
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been linked to certain behaviours, as well as social and academic success(Preston, 
2004:42).Although many variables impact on a child’s development, parenting tyles 
are identified by Smetana (2012:192) as a factor that affects children’s competence 
and development. Relationships with others, such as peer relationships,trust, 
closeness and dependability, are all dependent on the type of parenting style to 
which children are exposed. It is therefore important that critical reflection by parents, 
caregivers and extended family members takes place in order to assist parents and 
teachers in understanding the influence of a specific parenting style on the 
development of the child. 
 
What most parenting styles have in common is that they encompass the emotional 
climate in which behaviours are expressed. This, according to Baumrind’s 
typology,varies along two dimensions: responsive and demanding (Smetana, 
2012:194).Lawliss (Gomes, 2008:148) mentions as many as six different parenting 
roles, namely the teacher, the supporter, themoulder, the guide, the dependent and 
the monarch.  For the purpose of this study the parenting styles of Baumrind were 
discussed as they cover various components in detail (Smith, Cowie& Blades, 
2003:120).  
 
Baumrind (Craddock et al., 2009:2) has identifiedthree distinct parental style 
prototypes: authoritarian; authoritative; and permissive parenting. These parenting 
styles are based on two aspects of parental behaviour; namely control and warmth. 
Kopko (2007:1) explains that parental control refers to the extent to which parents 
manage the behaviour of their children. This could range from being overly 
controlling to setting few rules and demands. Parental warmth refers to the degree to 
which parents are responsive (or unresponsive)towards their children’s 
needs.Baumrind’s research has been criticised as not taking into account that 
different children may elicit different parenting styles, as well as ignoring cultural 
differences, which could also influence parenting (Steinberg,Vandell & 
Bornstein,2011:263-264). While these arguments are acknowledged, the researcher 
considers a discussion of parenting styles as most apt, considering the ecosystemic 
theory associated with this research. 
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 Authoritarian or Autocratic parenting 
Authoritarian parents essentially demand from their children strict adherence to 
parental rules, but are not responsive. Such parents are usually highly demanding 
and communication is not bi-directional, as they offer no justification for their 
decisions(Smetana, 2012:194; Preston, 2004:42). According to Pretorius (Gomes, 
2008:148), there are two types of authoritarian families: firstly, the defensively 
authoritarian family, with an exaggerated perception of the family as a safe haven. 
This family type attempts to overly protect their children from the ills of society, often 
with detrimental effects, as these children find it extremely difficult to function in a 
normal social setting. The second family type is aggressively authoritarian. In this 
case parents are socially ambitious and tend to push their children to attain the goals 
thatthey themselves wanted to accomplish. This could lead to the children feeling 
like failures if they did not live up to the expectations of their parents. 
 
Authoritarian parents expect submission when they give orders and set very rigid 
rules, which only theyare allowed to change. The children of authoritative parents are 
expected to submissively follow directions and never question their parents’ right to 
rule. This often results in adolescents rebelling and breaking rules, because their 
parents’ are not prepared to compromise or discuss rules. Even as children grow 
older, authoritative parents have difficulty renegotiating outdated rules(Marshall, 
1994:25). It is not surprising that these over-controlling and restrictive interactions 
between parent and child have been linked to suicide, aggression, rebellion, drug 
addiction and overdependence on the parents or peers. 
 
The children of authoritarian parents are often anxious, angry, unhappy, withdrawn, 
have low self-esteem and are prone to drug use(Timpano, Keough, Mahaffey, 
Schmidt & Abramowitz, 2010:152-153; Eloff & Ebersohn, 2004:174). The obstinacy 
of authoritarian parents can prove to be detrimental to the development of their 
children and their functioning in an adult world. Although an authoritarian style is not 
viewed as an ideal parenting style, it has in many ways been influenced by the 
culture and traditions of specific societies in which elders are held in great esteem.  
 
Single-parent families often face economic difficulty and are therefore likely to live in 
less affluent areas, some of which may present a diverse range of socio-economic 
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issues. Therefore, single parents often feel it necessary to use the authoritarian 
parenting style,especially in dangerous neighbourhoods, as the parents wish to 
prevent their children from engaging in anti-social activities(Berns, 2007:161). 
 
 Permissive parenting 
In this style of parenting, also known as the laissez-faire style, parents are extremely 
accepting of their children’s impulses and do not enforce rules or standards of 
conduct for achievement. This style of parenting is child-centred as the child is 
allowed to explore and make his/her own decisions, with little or no parental input 
(Timpano et al., 2010:152; Pretorius, 2005:65; Eloff& Ebersohn, 2004:174). This 
parenting style tends to avoid praising or rewarding the child, when deserved. In 
extreme instances, the child could come to believe that his/her parents do not care. 
In turn, this negatively affects the child’s self-confidence, as his/her need for 
direction, authority and affection is not satisfied. 
 
 As the single parent often does not have the support of a partner to help reinforce 
rules and behaviour, the permissive parenting style may stem from parental 
ignorance or an incapability to follow through on rules. Such a situation could cause 
the child to become lax and defiant, adding more stress to the parent-child dyadic 
relationship. 
 
Smetana, (2012:208) aversthat lack of parental involvement, which is akin to this 
parental style, leads to children developing low self-esteem, low self-reliance and 
greater risk of deviant behaviour. This often results in egocentric tendencies and the 
absence of self-control, which could interfere with peer relations.The lack of rules, 
and the inconsistencies in the household do not present a model of responsible adult 
behaviour to emulate,and consequently the child learns little socially responsible 
behaviour (Pretorius, 2005:65). 
 
 Authoritative parenting 
Steinberg, et al., (2011:353) view the dyadic relationship between parent and child 
as an influence that flows in both directions. Consequently, effective parenting could 
be enhanced by shared decision-making, discussions about controversy, and mutual 
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clarification (Gullota, Adams & Markstrom,2000:174). However, Tong, Shinohara, 
Sugisawa, Tanaka, Maruyama, Sawada, Ishi and Anme (2009:2068) caution that the 
parents should remain the main influence in their children’s lives. 
 
As the authoritative parenting style encapsulates aforementioned qualities, it is 
generally considered the most positive parenting style to use in any family type. 
However, in single-parent families, shared decision making could be a challenge if 
other extended family members become involved. The child will most likely primarily 
look to the parent for leadership.However, if this relationship is compromised 
because of inconsistency between the parenting style of the parent and that of other 
members of the family, an imbalance in the power relationship between the parent 
and the child may result. To avoid this, parents should, as far as possible acquaint 
alternative caregivers, such as members of the extended family, with their preferred 
parental rules and practices, in order to avoid any inconsistencies. 
 
Although authoritative parents set firm guidelines and standards for their children, 
they couple this with warmth, love, flexibility and the nurturing of mutual respect and 
open communication (Steinberg et al., 2011: 262;Buriin Craddock etal., 2009:2). This 
parenting typology allows some degree of democracy and autonomy.It considers 
both the needs of the children, as well as their parents’ expectations and norms, 
before decisions are made as to how to deal with a situation 
(Gonzales,2002:2;Berns,2001:153).Parents, who usethis parenting style 
incorporatecommunication, humour and praise as opposed to contradictionwhen 
dealing with their children. This approach opens the possibility to improve the child’s 
moral reasoning (Papalia, Olds & Feldman, 2006:447).  
 
For single-parent families open communication and humour are important, as 
members of the family often feel stressed or experience feelings of abandonment or 
resentment following the occurrence of separation, divorce or death. Talking freely 
with significant others, laughing over mistakes made and sharing disappointments 
are all ingredients for good communication. 
 
When it comes to punishment,a variety of positive developmentally appropriate 
disciplinary strategies that focus on supporting learning and not punishment is 
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recommended (Marion, 2003:13). Authoritative parents do not rely on manipulative 
emotions, such as shame or guilt, nor do these parents withhold love in order to 
manipulate their children. It is therefore important that these children understand the 
value of rules and the importance of obeying rules, both at school and at home 
(Gomes, 2008:122). This way, they will be more inclined to keep the rules set by 
their parents because they value the normative aspect.  
 
An authoritative parenting style hasbeen linked to successful academic performance, 
improved self-esteem, independence, cooperativeness and better social adjustment 
in children. This is possiblybecause this parenting style encourages the development 
of a healthy sense of autonomy, bi-directional communication and, more specifically, 
the development of a healthy psychological task-orientationedattitude towards work 
(Berns, 2001:155; Marion, 2003:191; Eloff&Ebersohn, 2004:174).  
 
Considering the literature and her experience as a teacher, the researcher agrees 
with Marion (2003:191) that parents, extended family and teachers could, by using 
the authoritative approach to paenting foster self-esteem by combining acceptance, 
affection, behavioural boundaries, communication and high yet reasonable 
expectations that stimulate the optimal socialisation of the child (Pretorius, 2005:63).   
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TABLE1: Relationship of parenting style to children’s behaviour (Berns 2001:154) 
 
 GRANDPARENTS’ PARENTING STYLES 
 
Historically, grandparents have assumed a parental role in response to familial 
tragedies, such as death, divorce and abandonment. However, contemporary factors 
influencing family life, such as HIV/AIDS, and the escalating divorce rates and single 
parenting have catapulted grandparents into making a more significant role in family 
life than mere weekend visits. Grandparents are increasingly required to fulfil 
parental roles when the parents are not physically able to do so due to time and 
PARENTING STYLE    CHARACTERISTICS              CHILD’S BEHAVIOU 
Authoritative    Controlling but flexible  Self-reliant 
(democratic)   Demanding but rational  Self-controlled 
    Warm     Explorative 
    Receptive to children’s   Content 
communication   Cooperative 
Values discipline,  
self-reliant  
and uniqueness 
Authoritarian 
(Adult-centred)  Strict control (self will curbed Discontent 
    by punitive measures)  Aimless 
    Evaluation of child’s behaviour 
and attitudes with absolute   Withdrawn 
standard values obedience,  Fearful 
Respect   
for authority and tradition  Distrustful 
 
Permissive   Non-controlling   Least self-reliant 
(Child-centered)  Non-demanding   Impulsive 
    Acceptance of child’s impulses Aggressive 
         Least explorative 
         Least self-control 
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economic constraints (Mc Gowen, Ladd & Strom, 2006:670-671). The parenting style 
that grandparents display towards their grandchildren is often influenced by the 
parenting style that they used when they raised their own children. However, society 
at large has changed significantly, necessitating a change in parenting styles. Gone 
are the days when the dictum “as long as you live under my roof you will do as I 
say!” succeeded in reining in wayward teenagers.  
 
However, the increased involvement of grandparents in the everyday activities of 
theirgrandchildren often comes at the cost of their more traditional role as 
grandparents. Traditionally, grandparents enjoy a different relationship with 
grandchildren than with their children. Their grandchildren are often allowed more 
liberties than their parents were. The researcher believes it could lead to difficulties 
in single-parent family homes if grandparents are involved in the disciplining of their 
grandchildren in a way that differs from the disciplinary approach followedby the 
parent.  
 
Often, grandparents feel sorry when their grandchildren are disciplined, even more 
so if the children’s home circumstances are financially and emotionally constrained. 
As a result grandparents may feel unable to address pertinent issues and discipline 
in the household or may withhold information from the single parent in order to avoid 
conflict between parent and child. Grandparents, who display this behaviour, would 
therefore lean to the permissive parenting style, which is not conducive to self-
regulation in the child. The relationship and parenting style adopted by grandparents 
must be carefully navigated and managed,it could be detrimental to relationships in a 
single-parent family. 
 
The age of grandparents is also a significant factor that affects the relationship 
between the grandparents and their own children and their grandchildren. Instead of 
enjoying their retirement years, they might feel compelled to look after and become 
more involved in the lives of their grandchildren. Often, grandparents no longer have 
the strength or energy for this task, which may influence the patience of 
grandparents and consequently their parenting style. Grandparents are furthermore 
often unsure about their capabilities as parental figures in the lives of their 
grandchildren, as children today are faced with many new challenges that the 
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grandparents did not encounter when they were raising their own children. In single-
parent families, the children may be experiencing emotional difficulties, such as 
feelings of abandonment towards the non-custodial parent. The grandparents may 
be more familiar with the traditional role of caretaker possessing ultimate authority, 
while the emphasis nowadays is on giving children and adolescents more decision-
making opportunities and independent control (Reynolds, Wright & Beale, 2004:322-
323).  
 
Yet, research conducted by Ruiz and Silverstein (2007:796) and McGowanet al, 
(2006:673) reveals that having grandparents as attachment figures for children from 
single-parent families holds emotional benefits that persist well into adulthood. This 
is because grandparents often act as the historians of the families and cultures, 
sharing skills, offering advice and cultivating hopefulness, which equip children for 
adulthood and positive relationships. 
 
2.5 RISK AND RESILIENCE IN THE SINGLE-PARENT FAMILY 
 
2.5.1  Individual resilience 
Resilience is the process of overcoming the negative effects of being at risk, 
involving behaviours, thoughts and actions that can be successfully learned by any 
individual in order to cope with traumatic experiences (Moleli, 2005:13). According to 
Thomas (2009:22), all definitions of resilience include the capacity to face challenges 
and to overcome adverse experiences that challenge adaptation. 
 
Children who are vulnerable are at a greater risk of succumbing to substance abuse, 
teenage pregnancy, violence, school drop-out, and suicide. Such children are more 
vulnerable, often due to poor family relationships, substance and domestic abuse by 
caregivers and familial depression, generally caused by unemployment and the 
resultant poverty (Berns, 2007:279). When any of the above is added to the situation 
of a single-parent family, the risks for and vulnerability of children from such a 
situation escalate. 
 
A key requirement of resilience is the presence of both risk and protective 
factors,which either help bring about a positive outcome or diminish a negative 
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outcome.For single parents one of therisk factors pertaining to their children is 
insufficient monitoring, due to time and economic constraints, which could in turn 
negatively influence thesocial, moral and academic development of their children. 
Despite the biological capacity for resilience, certainprotective factors are required 
for optimal attainment of resilience (Moleli, 2005:13).  
 
Just as being at risk has a cumulative effect, protective factors also have a 
cumulative effect, which essentially means that the more protective factors children 
have in their lives, the better the situation for them. Protective factors do not 
necessarily promote resiliency, but act as a buffer against factors that could heighten 
the individual’s vulnerability. These factors of protection and risk operate within the 
family domain through family management practices, parental modelling, familial 
structure (involving the single-parent and extended families) and family climate 
(Romer, 2003:244).  
 
2.5.2 Family resilience 
 
According to Hawley and De Haan (1996:293), family resilience can be viewed 
metaphorically as the path that families will adopt when faced with stressors and 
their positive reaction to these stressors. As this study is not approached from a 
deficit perspective, the researcher agrees with Walsh (2003:2) that grounding 
resilience in a systemic perspective, as advocated by Bronfenbrenner, allows the 
researcher to change the lens through which at-risk families are viewed from 
‘damaged’ to ‘challenged’ by adversities, with potential for fostering resilience and 
healing for all members. This in itself allows the researcher to look beyond the 
parent-child relationship to broader influences, such as the extended family, which is 
ultimately the aim of the current study. 
 
2.5.3 Protective and risk factors 
 
Single-parent families have, traditionally, been linked to an array of negative 
outcomes such as low academic achievement, crime, dependence on state welfare 
and substance abuse (Brym& John, 2007:295; Bukatko&Daehler, 2004:530). These 
factors are heightened, as singleparents more often than two-parent couplesface 
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constraints in terms of free time and economic resources. This situation is further 
worsened if there is conflict with the non-custodial parent. Under such 
circumstances, it is not surprising that the children from single-parent families are 
considered to be at great risk of adverse outcomes (Thomas, 2009:29). 
 
A key requirement of resilience is the presence of both protective and risk 
factors,which either help bring about a positive outcome or reduce a negative 
outcome. Insufficient monitoring due to the time and economic constraints suffered 
by single parents can in turn influence their children’s social, moral and academic 
development. These protective factors are all the factors that negate a negative 
outcome while risk factors constitute all those factors that are precursors to 
unsuccessful coping, maladaptive behaviours or poor outcomes that endanger the 
development of young children (Romer, 2003:244; Visser, 2003:58).  
 
Just as being at risk has a cumulative effect, protective factors also have a 
cumulative effect, which essentially means that the more protective factors the child 
has in his/her life, the better the situation for him/her. Marion (2003:205) identifies 
caring relationships, realistic expectations and opportunities for participation as 
protective factors that significant adults can employ in respect of childrenon the 
bumpy road of frustration and adversity. These adults maybe teachers or relatives 
who have realistic expectations and who introduce order, affection and assistance in 
children’s lives (Marion, 2003:4; Berk,2001:28;Murray,Mucherah& Jones, 2000:51). 
As ‘substitute parents’ these adults provide positive relationships and experiences 
that act as a buffer against negative developmental outcomes (Berns, 2007:279). 
Being part of a positive family environment, or other intimate environment, enhances 
the resiliency of children and adolescents and supports competence, control and 
worth. These are the building blocks of positive self-esteem (Weakley, 2006:32). 
 
In this regard, Crosnoe (2011:160) states that resilience is influenced not only by the 
young people themselves, but also the ‘relational, socioeconomic and cultural 
situatedness’ in which they find themselves. The more specific attributes that arise  
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from this general description, are: 
 external strengths, such as high expectations,consistent values and 
relationships, astrong family structure, parental support, adult mentoring and a 
sense of community (Crosnoe, 2011:162; Moleli, 2005:13)  
 internal assets, such ascompetence, coping skills, positive self-esteem, 
effective communication skills, a sense of autonomy and identity and a 
positive engagement in one’s culture, and self-sufficiency (Crosnoe,2011:160;  
Marion, 2003:204). 
 
Self-esteem, which refers to the global evaluation of the self (Santrock, 2008:228) is 
considered one of the most important characteristics of resilient children and a major 
protective factor (Donald, Lazarus &Lolwana,2010:161). 
 
Research has yielded ten resiliency factors that help families cope with crises. The 
following section provides an overview of these resiliency factors. 
 
2.5.4 FACTORS OF RESILIENCE 
 
 Spirituality and hope 
Faith in a higher power has been found to provide people with comfort during times 
of adversity and helps them to resist temptation when it comes to, for example, drug 
usage or involvement in gang-related activities. Although single-parent families can 
be found across the economic spectrum, many of these families often live in poverty-
stricken areasfacing the ensuing problems, such as drug abuse and gangsterism.  
 
Spirituality also acts as a mechanism for coping with adverse conditions or 
situations. During times of adversity, resilience is fostered in families through their 
belief systems and how they view challenges. The shared beliefs of family members 
foster problem-solving skills, healing and growth, which enhances a positive, hopeful 
outlook. A resilient family views adversity as ‘a shared challenge’ and would rather 
work together to solve a problem than disintegrate during times of crisis (Walsh, 
2003: 5-6). 
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2 Flexibility 
Modern-day families have to be flexible and dynamic in order to participate fully in an 
ever-changing world. This, according to Pretorius (2005:55), facilitates the 
unrestrained access of youth into social life.  Single-parent families do not have the 
same structure as the traditional family type.This change in structure is often brought 
about quite suddenly as a result of death, divorce or abandonment, all of which are 
traumatic to both newly single parents and children. One of the key features of the 
single-parent family is that each member has to adapt to circumstances beyond 
his/her control. While the researcher accepts that this is not aneasy situation, it 
ultimately adds to the strength of the single-parent family, as the family, its members 
as well as extended family members learn to adapt to and deal with the change. 
 
3 Truthfulness 
Truthfulness and clarity add value to decision-making, which allows familiesto 
respond to a situation by taking informed decisions (Bester, 2009:35). The link 
between the concept of truthfulness and children is two-fold. Firstly, honesty is 
important, especially to children. It is important for children to know that they can 
trust the important people in their lives and that these people will be honest with 
them at all times. Secondly, children are indirectly influenced by truthfulness and 
their perception of truthfulness by observing the actions of adults. Often, adults 
preach truthfulness, but what children observe in the adults’ demeanour and actions 
does not necessarily constitute truthfulness. Consequently, children grow up with the 
idea that it is acceptable not to be truthful, and this impacts on their moral 
development. If the aim of parents is to raise their children with high moral values 
and a strong character, they and any significant others involved in their children’s 
lives must strive to be beacons of good character, living in truth and honesty. 
 
4 Communication 
Clarity, open emotional expression and collaborative problem solving are key 
elements to successful communication. Family members should communicate 
clearly with consistent messages, to clarify information. They should allow each 
other the scope to express their feelings, in the knowledge that the response will be 
tactful and empathic.  
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Collaborative problem solving involves conjoined problem identification, creatively 
brainstorming resources, and shared decision-making. MacArthur (2000:2) states 
that family members should be aware of the intentional and unintentional messages 
that the family members communicate to each other. If a family is to be functional, 
these ‘messages’ should be intentional, uplifting and supportive to the parents and 
children in the single-parent families. 
 
 Social support 
It is generally agreed that positive interpersonal relationships mitigate stressful 
events for both children and adults. A caring relationship with at least one adult 
consistently acts as a protective factor for children during times of loss and family 
discord. It therefore follows that, in single-parent families, a supportive extended 
family, community, school and religious support act as buffers against stressors. 
Community organisations and other family members are seen by Walsh (2003:3) as 
nested contexts that nurture and reinforce resilience, since these entities provide 
support in educational as well as extracurricular activities, which the single parent 
may possibly not be equipped or available to do, due to professional demands or 
financial restrictions. 
 
 Family environment 
In a functional family, time is intentionally set aside to address the needs of the 
family unit. Parenting is a conscious act,and parent(s) are as often as possible 
psychologically and physically present in quality initiatives (MacArthur, 2000:1-7). 
Protective factors in the family context have been identified as structure and rules, 
autonomy and emotional support from caregivers (Thomlison, 2004:102). 
 
 Health 
Being part of a single-parent family has many emotional and financial implications 
that could place the family at risk, as the single parent has to fullfil the roles of both 
parents. In order to cope, good health as a protective factor is essential in further 
supporting resilience in the family (Fisher, 2009:14). The poor health of any member 
of the family places great demands on the extended family and community at large 
to assist, both emotionally and financially. Apart from health problems, children are 
Formatted: Highlight
41 
 
placed at increased risk if parents present with psychosocial problems, such as 
depression and drug disorders, as these parents are not able to provide effective 
parenting practices(Miller, 2010:99; Bester, 2009:16-43). 
 
2.6 IMPORTANCE OF SELF-ESTEEM IN THE LIFE OF A CHILD FROM A 
SINGLE-PARENT FAMILY  
 
The concept of self-esteem is crucial to any discussion pertaining to children in 
general, but even more so where children from single-parent families are involved as 
it is widely claimed that these children suffer from low self-esteem (Antamarian, 
Heubner & Valois, 2008:115; Adams &Berzonsky 2003:304). Self-esteem, which 
refers to the global evaluation of the self (Santrock, 2006:329), is an important 
characteristic of children’s well-being and often manifests in children feeling 
competent and able to meet age-appropriatedemands. Marion (2003:185) posits the 
view that people with high self-esteem have earned a positive evaluation of 
themselves through hard work. Therefore it is children’s perceived competence of 
self-regulation that forms an integral part of their self-esteem. This perceived 
competence develops consistently with the way in which the child is perceived or 
appraised by significant others. It is therefore not surprising that a child who is 
treated with concern and approval has a higher self esteem than a child who has 
been rejected and criticised, because the former gives the child a sense of worth 
(Berns, 2007:45-481). 
 
Marion (2003:180) explains that negative, unbalanced self-esteem constitutes a 
shaky foundation for children’s holistic development, as it affects many aspects of 
their lives. Children with high self-esteem are more motivated to achieve and 
generally attribute failure or disappointment to factors outside themselves. 
Alternatively, children with low self-esteem will often become demoralised and 
believe that they can do nothing to improve a situation (Papalia et al., 2006:299). 
According to Dowling (2010:15), children who do not have a positive view of 
themselves will flounder throughout life and constantly seek reassurance from others 
as they cannot find it from within themselves. 
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The way a child views him/herself develops in a social context or setting, which is 
made up of parents, grandparents, siblings, teachers and significant others (Marion, 
2003:189). It is a long-held view that certain parental practices significantly 
influenceself-esteem. These practices include warmth, acceptance and support 
shown by parents and significant adults,whichareassociated with a sense of being 
valued. This, in turn, is related to higher self-esteem, competence, control and 
feelings of self-worth (Marion, 2003:185). Children need to feel a sense of control; 
this is the degree to which they think they are responsible for the way things turn out. 
The need to feel a sense of self-control is a lifelong issue. Because children have 
limited self-insight during their early years, they depend on adults for insight into their 
situations. This insight and a sense of responsibility help them develop a sense of 
control over their lives, to realize their goals and aspirations (Dowling, 2010:21; 
Marion, 2003:187). 
 
During times of crisis in children’s lives, such as when their parents are going 
through a separation or divorce, children’s level of self-esteem is often affected 
negatively. These children often experience, feelings of rejection, resentment and 
anger, which could manifest in behaviour such as rebellion. Here the insight and 
support of the parents and extended family are crucial in assisting the children to 
come to terms with a situation over which they feel they have no control. 
 
2.7 SOCIALISATION OF CHILDREN FROM BRONFENBRENNER’S 
ECOLOGICAL PERSPECTIVE 
 
 
Socialisation is defined as the process whereby individuals acquire the knowledge, 
skills and character traits that enable them to participate as effective members of 
groups in society (Berns, 2001:43). During their development, children have to learn 
to behave in a socially acceptable manner by acquiring social virtues, such as 
solidarity and fellowship. Children have to fulfil an acceptable social role, which 
includes their role as learners in school and as children with an appropriately 
developed social attitude in order to function in social settings. This leads to social 
adjustment and social acceptance (Hurlock in Pretorius, 2005:133). 
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In this study, the ecological model of Bronfenbrenner (Ahuja, 2007:5) was used as a 
theoretical framework and organising principle for the discussion on socialisation, as 
it incorporates all areas of influence on the development of children and also 
possible solutions to increased emotional and behavioural problems. It is of 
particular interest to the researcher to determine the interactions and experiences of 
children in single-parent familiesand how these influence their development. 
 
Bronfenbrenner’s ecological model allows researchers insight into how problems in 
one area could manifest themselves in other areas. The singleparent, members of 
the extended family and teachers need to note this in order to assist in rebalancing 
the child’s environment.Bronfenbrenner’s ecological model also facilitatesgaining a 
holistic picture of the systems relevant to human development, whilst at the same 
time accommodating the theories of development propounded by Kohlsberg and 
Piaget. Therefore, this model also provides a conceptual framework for new 
research (Berns, 2007:19). 
 
The well-known African slogan “It takes a village to raise a child” has its roots in the 
concept of ubuntu, which means that you can only be fulfilled by sharing life with 
others (Prozesky, 2003:5). Unlike other developmental theorists like Locke, 
Bronfenbrenner does not view the developing person as a mere tabula rasa (Hook, 
Watts & Cockroft,2002:313). The ecological environment influences developing 
learners by directly affecting psychological growth through the interconnectedness of 
systems that extend beyond their immediate situation (Mampane,2004:45). 
Bronfenbrenner’s ecological systems theory is based on the interdependence of 
various organisms and their physical environment; there is a ripple effect: whatever 
happens in one system, affects what happens in another system. This concept is 
especially important in the South African context and its political and socio-economic 
realities, as the systems theory allows researchers to account for a wide range of 
realities that influence the child (Landsberg, Kruger&Nel, 2005:10; De La Rey., 
Duncan., Shefer,& Van Niekerk, 1997:112). 
 
The ecological position is portrayed as a person-in-context perspective, as it 
recognizes the importance of viewing children as rooted in layers of social 
environments. Changes in one layer will have a ripple effect on other layers, 
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necessitating a look at the child’s immediate environment, as well as the larger 
environment (Paquette &Ryan, 2001:1; Gulottaet al., 2000:12). From an educational 
perspective, it is a major challenge to understand the influences, interactions and 
interrelationships, between the child and a multiplicity of other systems connected to 
him/her (Landsberg et al., 2005:1).  
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FIGURE 1: A schematic representation of Bronfenbrenner’s ecological theory 
 
[Paquette and Ryan, 2001:1] 
 
Bronfenbrenner’s ecological systems theory comprises various strands of arguments 
which are explained in the following paragraphs. 
 
 The microsystem  
The microsystem represents the family, the classroom or systems within the 
immediate environment in which the child operates. Such systems involve patterns 
of daily activities as well as significant roles and relationships portraying the 
complexity of relations between the developing person and important figures, such 
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as caregivers, siblings, friends, classmates and teachers (Ahuja, 2007:2; Hook et al., 
2002:317). As the primary socialising agent of the child, the family provides 
nurturance, affection and support. Children who are not adequately nurtured or loved 
or who grow up in dysfunctional families often display developmental problems.  
 
 The mesosystem 
Meso, meaning intermediate, pertains to the connection between the structures in 
the child’s microsystem. Structures at this level include family, extended family, child-
care, peer groups, school, and other social entities that interact with one another. 
The impact of the mesosystem depends on the quality of these interrelationships. 
For example, what happens in the peer group can influence how children respond at 
school, and vice versa (Landsberg, et al., 2005:1; Paquette & Ryan, 2001:2). 
Children from single-parent families may have strained relationships with their 
parents. This negatively influences their behaviour. This potential risk factor could be 
negated if the learnersenjoy a warm relationship with teachers or extended family 
members. 
 
 The exosystem 
The exosystem refers to the larger system in which the developing child does not 
function directly as an active participant. It encompasses the community that 
surrounds the individual. The structures in this layer include health services, informal 
social networks,type of neighbourhood, the media, the parental place of work or local 
community organisations. The structures of the exosystem impact the child’s 
development by interacting with a structure in the microsystem. For example, a 
single parent may have a stressful job or hold down two jobs,for financial reasons 
(Landsberget al., 2005:1; Paquette & Ryan, 2001:1; Gulotta,etal., 2000:11).  
 
From an ecological point of view, the community also affects parental practices, as 
parents restrict the activities of their children if the neighbourhood or community is 
believed as being dangerous. A community with high levels of crime, poor 
transportation and weak marital support, could negatively affect single mothers’ 
attemptsto find employment, which often has detrimental financial implications for 
them and their children (Berns, 2007:165). 
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 The macrosystem 
While not being a specific framework, this layer comprises cultural values, beliefs, 
customs, ideologies, lifestyles and laws that constitute the meaning of the word 
‘society’; it is a set of instructions for exosystems, mesosystems and microsystems 
(Berns, 2007:27; Paquette & Ryan, 2001:1). Examples of values can include 
democracy, social justice, and Ubuntu. These affect the way schools communicate 
with families (Landsberg,et al., 2005:12; Berns, 2001:29). 
 
People from different macrosystems, backgrounds or cultures view the world 
differently as a result of their different experiences and how they were socialised. 
Berns (2007:27) states that people are often not aware that there are alternative 
ways of believing, perceiving or assessing people and that the unconscious 
assumptions made often lead to a breakdown in communication between different 
people. 
 
 The chronosystem 
The chronosystem is the final level of Bronfenbrenner’s model. This system 
encompasses the dimension of time as it relates to children’s environment. In 
ecological theory, this is the general patterning of environmental events and social 
conditions that reflect societal transitions and socio-historical circumstances. 
Elements within this system can be either external, such as the timing of a parent’s 
death, or internal, such as the physiological changes that occur with the physical 
development of a child (Santrock, 2008:24; Landsberg, et al., 2005:12; Paquette & 
Ryan, 2001:1). For example, the negative effects of divorce may peak in the first 
year, followed by increased family stability in the second year post divorce (Santrock, 
2008:24). These social conditions have a direct influence on parenting and, more 
significantly,onsingleparent families, as these parents often feel isolated and 
overwhelmed by their circumstances.  
 
Bronfenbrenner has identified the chronosystem as an important environmental 
system in social dilemmassuch as poverty and singleparenting (Santrock, 2004:70). 
What single parents need, is support. However, this is often not forthcoming, as the 
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effects of industrialisation and concomitant urbanisation, with its corresponding 
occupational mobility,cause the breakdown of previously close-knit communities. 
 
2.8 ERIKSON’S STAGES OF PSYCHOSOCIAL DEVELOPMENT 
As this research focused mainly on children in single-parent families, the first six of 
the eight developmental stages, as proposed by Erikson, will be discussed. The 
latter two were omitted, as these focus more on the adult stages, which are not focus 
areas of this study.  
 
Erikson’s stages were included, as the research included participants in the 
adolescent stage and also in line with Erikson’s view that adolescence is the most 
decisive period in the formation of the adult personality (Ding & Littleton, 2005:243; 
Smith, et al., 2003:292). 
 
2.8.1 Infancy: trust versus mistrust  
 
Infants are totally dependent on their caregivers (usually the mother) for nurturance 
and care (Donald, Lazarus and Lolwana, 2005:77). During the first year of life, 
babies begin to manage their own feelings as they manage to soothe themselves to 
sleep (Dowling, 2010:122). The relationship with the caregiver is based on implicit 
trust, which is the result of a consistent caring relationship. The trust is reliant on the 
baby’s developing sense of the world as a good place, which allows the child to enter 
the second stage with a sense of hope (Donald, Lazarus & Lolwana, 2005:77; Hook 
et al., 2002:268). When little children aretreated poorly or ignored, they develop a 
sense of mistrust that may persist throughout life and later result in negative self-
esteem (Santrock,2004:71). 
 
In single-parent families, extended family members often give children a sense of 
trust and safety by their presence in their lived world. When singleparents have to 
return to work, surrogate caregivers in the form of extended family members can 
give children a feeling of stability. The attachment that develops with caregivers, who 
are not necessarily parents, is an important element for the development of 
relationships and social interactions. It is in this ambit that the reciprocal nature of 
relationships is established for the infant. The extended family, therefore, can play a 
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key role in the early socialisation of children, as singleparents often have to return to 
work or need some time on their own, leaving the children in the care of extended 
family members (Kay, 2007:6-7). 
 
2.8.2 Early childhood: autonomy versus shame and doubt (agestwo to 
three years) 
 
As a result of a child’s growing sense of trust in his or her caregivers, the child 
begins to show signs of independence by doing things on his or her own, such as 
walking and talking. From the age of two, a child has a good idea of what is 
annoying, stressful and pleasing to others. This knowledge is often used as a source 
of power which results in what has been termed the ‘terrible two’s’. (Dowling, 
2010:122-123). Ding and Littleton (2005:132) state that the rebellious behaviour 
displayed at this stage is a result of children realising their role as ‘agent’ in the 
environment,which is an initial step in beginning to understand themselves and the 
beginning of a personal identity.  
 
Santrock (2004:71) cautions that restraining a child or meting out harsh punishment 
if a child attempts to do something independently during this stage will cause the 
child to develop a sense of shame and doubt. Discipline is often a contentious issue 
in single-parent households. Singleparents may feel a sense of guilt towards their 
children because of their situation, which may prevent them from disciplining them. 
Alternatively, because these parents do not have the support of a partner, they may 
often feel tired and drained. This could affect their ability to discipline their children in 
an appropriate manner. Children who successfully navigate this stage are left feeling 
confident, while those who donot, could grapple with feelings of inadequacy, which 
could exacerbate existing emotional problems. It is during his stage that the 
extended family could play a crucial role in alleviating the pressures of negotiating 
work and household responsibilities, by assisting single parents through babysitting 
and helping with household chores; in essence, partly fulfilling the role of the absent 
parent.  
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2.8.3 Play age: initiative versus guilt (age three to five years) 
During this stage, children will have a rudimentary sense of autonomy, as a result of 
greater physical and cognitive competence (Donald et al., 2010:63). They now build 
on their limited explorations of the previous phase by undertaking a set of 
environmental conquests in wideningsocial and spatial spheres.  The social 
environment of children challenges them to be active and master specific tasks. The 
relationships that children buildwiththeircaregivers at this stage also influencethe 
relationships which the child forms in adulthood.Sroufe, Carlson and Shilman (Smith 
& Hart, 2004:160) state that when children have sensitive and responsive 
relationships with caregivers, they become more competent at forming positive 
relationships. Healthy relationships are not always possible to realise in single-parent 
families as parents may not always be emotionally or physically available to their 
children.  
 
In the case of divorce, building relationships is often further disrupted, jeopardising 
children’s need for stability, due to changes in living arrangements (and possibly also 
a change in living standards). Furthermore, singleparents may feel a sense of guilt 
because of their situation, which often serves to hinder any disciplining action. Here, 
extended families can play an important role in providing children and single parents 
with stability, during a time when the latter are often too emotionally devastated to do 
so. As children develop the foundation for future relationships at this stage, it is 
imperative that the significant adults in their lives assist them in exploring their social 
spheres. This will give these children a sense of purpose, which will negate all the 
negative traits associated with a deficiency in this developmental phase. 
 
During this stage, adults often expect children to become more responsible and to 
take greater care of their bodies and belongings (Santrock, 2004:71). If the conflict in 
this stage is not resolved adequately, these children may become adults who display 
poor social behaviour, such as showing off, and lacking inhibition and enthusiasm for 
life(Papalia et al., 2006:299; Santrock, 2004:71). Extended family members, most 
significantly, both sets of grandparents, should at this stage guide the parent during 
emotional times, displaying objectivity and encouraging sound parental practices. 
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2.8.4 School age: industry versus inferiority (six years to puberty) 
 
The dominant theme in children’s school-going years isindustry as children become 
interested in how things are made and how they work. At this stage children are 
enthusiastic about learning, as their imagination is expansive. When children are 
encouraged, their sense of industry increases. Likewise their motivation increases 
when they are praised for their efforts (Berns, 2007:47; Santrock, 2006:331). It is 
also during this stage that children start displaying signs of becoming more 
independent, which requires understanding on the part of parents and other family 
members (Germain& Bloom, 1999:182). However, the danger exists that children 
who do not experience any success could develop a sense of inferiority, 
unproductiveness and incompetence during his stage.  
 
All children experience moments of self-doubt but perhaps more so children from 
single-parent families as these children might feel a sense of rejection from their 
estranged parents. As the children’s self-concept is largely also formed on the basis 
of how they perceivetheir parents’ view of them, it has serious implications for the 
children’s self-esteem. As it often takes time to become an effective parent and 
reinforce the self esteem of a child, the extended family couldsupplement the role of 
the single parent by reinforcing the child’s self-esteem by taking an active interest in 
the child and his/her activities and achievements, which could lead to better 
adjustment (Thomas, 2009:55-57). The extended family, in its mentoring role, is able 
to act as a mediator and can make children more aware of the challenges faced by 
single-parent families and assist them in overcoming these challenges.   
 
2.8.5 Adolescence: identity versus role confusion 
 
According to Donald et al. (2005:78), the central challenge during adolescence is for 
adolescents to come to terms withwhothey are and where they are going. This is a 
time of uncertainty. It could lead to rebelliousness, frequently expressed through 
dress code and music, which is used to establish groups’ identity (Ding & 
Littleton,2005:244). As some adolescents approach the end of their school years, 
they are confronted with an increase in roles and adult statuses, both vocational and 
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romantic. They also become concerned about their studies and future employment 
(Santrock, 2004:71).  
 
Currey (2003:54) avers that the adolescent’s sense of identity needs to emerge 
during this stage. If not, the absence of sense of identity couldaffect important 
decisions concerning future adult life. The insecurity concerning their own identity 
sometimes causes young people to over-identify with their peers.It is at this point 
that an adolescent experiences an increasing need for autonomy, but still requires 
guidance and nurturing from responsible adults. This is the time that familiesshould 
give the adolescents the opportunity to test their social skills in a relatively safe 
environment (Glover inPreston, 2004:33; Currey, 2003:55). If the adolescents are 
prohibited from exploring the different roles that they are  confronted with in order to 
carve out a positive future path, they may be unable to develop positive identities 
and will remain uncertain as to who or what they wish to become (Berns, 
2007:47;Santrock, 2004:71). 
 
The role of extended family members is especially important at this stage, as the 
feedback during interactions with them may have a profound impact on the self-
knowledge of adolescents. Social interactions with responsible adults could provide 
the adolescents with an opportunity to practise functioning in an adult world, which is 
the ultimate aim of the socialization process. Furthermore, during the mentoring 
process, extended family members can guide adolescents in decision-making and 
planning for the future. In the absence of significant adults, adolescents may consult 
peers only, which could have a negative impact on important decisions that have to 
be made during this life stage. 
 
2.9 INFLUENCE OF THE EXTENDED FAMILY  
 
African societies define the family broadly: family consists not only of the nuclear 
family, but also of extended family members, such as aunts, uncles, cousins and 
grandparents (Chester, Jones, Zalot, Foster & Sterret, 2006:673). Historically, 
children in single-parent families were raised in response to family tragedies such as 
divorce, death or abandonment (Mc Gowen& Ladd, 2006:669). In this regard, it is the 
view of the researcher that contemporary society has seen an increase in single-
53 
 
parenthood with singleparents often relying on family members to become involved 
in their children’s lives as indicated earlier.  
 
It has been found that resilient children have had at least one close bond with at 
least one caregiver from whom they receive positive attention during their early 
years. This caregiver, who could be an uncle, an aunt or a grandparent, could act as 
a surrogate in the absence of the biological parent and relieve some of the pressures 
associated with single parenthood (Fraser, 2004:45).  
 
Parental absence as a result of socialisation deficits, decreased parental attention 
and a lack of parental role modelsis linked to a variety of adverse consequences for 
children. Grandparents, for example, are able to offer their grandchildren time, 
attention and love that the parents in single-parent families, are often not able to 
offer, because of work or other commitments. The stereotypical image of 
grandparents being frail and out of touch with he modern lifestyles is rapidly 
changing, as individuals are becoming grandparents at a much earlier age,  due to 
the rise in the incidence of teenage pregnancies (Reynolds, et al., 2004:317).  
 
Children who have strong ties with their grandparents display fewer symptoms of 
depression than those with weaker ties. This benefit continues well into adulthood. 
Additionally, the involvement of the extended family could act as a second line of 
defence against the surfacing fissures and factors often found in single- as well as 
step-parent families (Ruiz & Silverstein, 2007:794-796). 
 
Single parents benefit enormously from both the experience and wisdom of older 
familymembers. The practical assistance offered by older family members are of 
great help during difficult times (Gomes, 2008:131) as this provides stability at a time 
when the parents areperhaps not fully able to do so.   
 
Other members of the family also provide children in the single-parent families with 
history and continuity, which are essential building blocks of self-esteem and identity 
formation (Botcheva & Feldman, 2004:159; Goodfellow & Laverty, 2003:15). 
This,and the fact that extended family members are the keepers of family ties, and 
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transmit culture and values to children in single-parent families should be regarded 
as valuable information for schools.  
  
Educators must now realise that the traditional family type, consisting of two parents 
(as often portrayed in textbooks), is not the reality for many children in their 
classrooms. This depiction only adds to the view that single parenthood is 
dysfunctional. Children’s self-esteem could be further affected if they are made 
aware of society’s view that their home situation is abnormal. While the researcher 
acknowledges that the traditional two-parent family is an ideal that should be aspired 
to, it is not always possible, nor even in the best interest of the child if, the home 
environment is marred by conflict and strife. 
 
Although  helping to rear children keeps one fit and young and boosts one’s morale, 
it is an arduous task, and family members often doubt their own skills. Concern 
about lack of communication, parenting goals and the contemporary problems facing 
children are major concerns for family members. The loss of the traditional role of 
family members often becomes of secondary importance in the face of the new 
challenges of disciplining and being responsible for children. This could be 
distressing for family members (Mc Gowen & Ladd, 2006:682). 
 
A common thread running through research is that the relationships single- parents 
have with extended family members able to act as ‘co-parents’; have a cumulative 
effect on the behaviour and adjustment of children in single-parent families. If the 
relationship is positive and cooperative, it has favourable adjustment outcomes for 
these children. This applies when grandparents and other extended family members 
complement quality parental practices supportive of positive relationships. This view 
is supported by Ruiz and Silverstein (2007:801) who state that the benefits accrue 
rapidly to grandchildren when there is a strong relationship with their grandparents 
through close emotional ties with their own parents. 
 
Conversely, an unhealthy relationship between parents and other ‘co-parents’ can 
lead to depression and rebelliousness in children. ‘Co-parents’ who are well-
adjusted, parent effectively and have a warm relationship with their children will 
promote their well-being.However, there are risks, when these children are 
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exposedto co-parents who show deficits in healthy parental practices (Jones et al., 
2007:671-683; Ruiz & Silverstein, 2007:802).  
 
2.10 THE SCHOOL AS A SOCIALISING AGENT 
 
Socialisation is defined by Pretorius (2005:135) as the events through which children 
acquire and internalises the values, attitudes, roles, skills and world-view of their 
families, community and society.  With regard to socialisation, the family is regarded 
as the centre of education, while the school is seen as the second level, where 
influence is yielded by those involved in the educational and socialisation activities of 
learners. Although schools are regarded as societal institutions that emphasises the 
intellectual development of children, they are also important socialising agents as 
they are organised to disseminate the beliefs, customs and skills of the society in 
which children find themselves. Put differently, schools have the task of educating 
children towards co-existence, thus actualizing constructive participation in society 
(Pretorius, 2005:40-76).  
 
Children from single parent families often present a special challenge to teachers, as 
according to Prince (2009:3) and Ricciuti (2004:196),such children often present with 
difficulties such as behavioural problems, underachievement, mental health 
problems, alcohol and drug abuse, and an inability to form lasting relationships. 
These learners may be in crisis due to their immaturity to handle problems, such as 
conflict in the household, financial hardship, and feelings of neglect. As educators 
usually spend more time with learners than their working parents do, educators are 
usually in a position to first identify learners who are in crisis. 
 
 Teachers inschools building resilience are authoritative, display a warm and caring 
attitude, and acknowledge each child and his/her achievements, especially if the 
children does not have close relationships with his/her parents (Marion, 2003:205). 
This would especially be significant in the life of children from single-parent families. 
Setting positive high expectations of learnersand acknowledge and notice their 
strengths is a technique that can assist learners who have perhaps been negatively 
labelled or oppressed by families, schools and communities, helping them grow from 
victims to resilient survivors. 
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 It is worrying that the traditional two-parent family is still perceived as the only 
functional family situation by some teachers. This could harm the children from 
single-parent families who may already be struggling with self-esteem issues. 
Children from single-parent families should be made aware that their home situation 
does not automatically result in failure or dysfunction. 
 
Educators cannot take over the parental role, but they can play a role by educating 
parents about the developmental needs of their children (Ahuja, 2007:3). Single 
parents are often young and inexperienced and therefore lack parenting skills. They 
may at times feel overwhelmed by the disciplinary or other problems they encounter 
whole raising their children. While many parents feel that the school burdens them 
with more responsibilities, this may doubly apply for singleparents who have to cope 
on their own (Kay, 2007:64). However, it is possible for the school to serve as a 
supportive structure, able to create a coherent environment and act as an agent of 
society, in that it is organised to perpetuate and nurture in learners, society’s 
knowledge, skills and beliefschild (Berns, 2001:60). 
 
A negative view of schools does not do justice to the positive developmental role 
theycan play in the lives of children. Schools offer the ideal opportunity for children to 
develop relationships with adults who are able tio identify their abilities and 
competencies. Mastering a task or subject and being meaningfully involved in the 
school and community could significantly bolster a child’s self-esteem. As a result of 
the erosion of and pressures on family life, the classroom is an important space 
where ethical wisdom, which encompassesmorality and values can reach children at 
a crucial and formative time in their lives, when parents might not be able to 
effectively do so (Prozesky, 2003:64). 
 
2.11 THE SINGLE-PARENT FAMILY, EXTENDEDFAMILY AND THE 
COMMUNITY 
 
Berns (2001:421) defines a community as a group of people who live in the same 
geographical area, under common laws and who share fellowship, a friendly 
association and common interests. Communities can also be defined by a shared 
heritage and culture, language and beliefs (Eloff&Ebersohn, 2004:200). There is an 
57 
 
increased breakdown in the structures of children’s mesosysytem, as a result of 
breakdown in family structures. The structures of the mesosystem are meant to 
provide the adult relationships that are required for positive development (Prince, 
2009:3; Paquette& Ryan, 2001:5). Without proper adult supervision and love, 
children look for love and attention in inappropriate places, which in turn gives rise to 
little self-discipline and anti-social behaviour (Ahuja, 2007:3).In the absence of these 
structures of single-parenting, increased parental working hours and child-headed 
households, the exosystem (which includes the community) must be called upon to 
provide primary relationships (Paquette & Ryan, 2001:5). 
 
Although the community can be a great structure of support for children in the form 
of friends, neighbours and community organisations, it can also be a source of 
stress. In South Africa this can be seen in areas of socio-economic hardship or in 
drug-infested areas. Another reality is that many single parents are almost entirely 
dependent on the state for child welfare grants, which further perpetuates an already 
unacceptable culture of dependence. Additional socio-economic problems, such as 
crime, lack of infrastructure and inadequate community structures, such as 
affordable day-care, make seeking employment difficult. 
 
Fortunately, certain community characteristics can serve as protective factors for 
children, and more specifically children at risk. Kumpfer (Mampane, 2004:28) asserts 
that in order to build resilience in individuals at risk, the social environment, which 
includes the community and schools, can be modified through quality programmes or 
activities, such as hiking groups, tour groups, the Scouts Movement, mentoring 
programmes, the provision of adequate and affordable child-care facilities,and others 
aimed at building self-esteem and character, thus providing guidance and 
empowerment. This will empower children and provide them with coping skills to 
help overcome stress and rise above challenges facing them. 
 
Mentoring programmes and specially trained mentors could be valuable in promoting 
resilience among at-risk children and adolescents, as they provide academic 
support, teach moral values, inspire, motivate and foster self-esteem (Southwick, 
Morgan, Vythilingham & Charney,2006:1). Mentors who, according to Hamilton and 
Hamilton (1992:546-550), perform ‘quasi-parental roles as advisors’ could be 
58 
 
members of the extended family, youth leaders, Sunday School staff, senior sports 
clubs members, past pupils and youth clubs, such as Brownies or Scouts. However, 
in South Africa, most people are familiar with the phrase ‘It takes a village to raise a 
child’, which implies that sometimes it takes a group of individuals, such as the 
aforementionedtosupplement the role of parents in a positive manner. Masten and 
Coatsworth (Weakley, 2006:32) assert that involvement in community activities 
fosters individual talents and contributes to a sense of competency, efficacy, self-
esteem and well-being. These community groups also give children different 
perspectives on life by broadening their range of experiences and giving them a new 
status or role.This is important to children in single-parent families as the parents are 
often not in the position to expose their children to different environments through 
travel or extramural activities. Children burdened by the stigma often associated with 
coming from single-parent families, could thus be allowed to attempt new roles, such 
as being leaders in community organisations and actively participating in activities. 
This would give these children a feeling of accomplishment and belonging (Berns, 
2007:59).  
 
At-risk children who have mentors, especially in the form of extended 
familymembers, often exhibit fewer behavioural problems, have more positive 
attitudes towards school and demonstrate better school performance (Southwick, 
etal.,2006:1). Hamilton and Hamilton (1992:546-550) recommend 
thatmentoringprogrammes primarily focus on at-risk youths from single-parent 
homes or youths residing in an environment of poverty. The researcher is of the 
opinion that since there is no evidence that living in more affluent areas guarantees 
problem-free youth, mentoring should include all young people. In the social 
interaction, class boundaries may be broken down; group support may yield positive 
outcomes for all members of the group. 
 
2.12 THESINGLE-PARENT FAMILY, EXTENDED FAMILY AND  
 PEER GROUP 
Just as parents remain important agents of socialisation, peers also play an 
important role in social development (Smith & Hart, 2004:158). Peer groups satisfy 
certain needs not met by adults only. These needs include acceptance and 
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validation, belonging to a group, social interaction, and the development of a sense 
of self-identity. 
 
The benefits of being socially accepted and to having friends are;avoiding feelings of 
loneliness; engaging in intense reciprocal activities and solving tasks more 
effectively. Peers and other young adults, which may include uncles, aunts and even 
those still young at heart, are also in a better position to understand the emotions of 
teenagers (Smith, et al.,2003:153-318). 
 
It is paradoxical that, although some children may seem isolated, they may be 
incredibly technologically connected through chatrooms, Mxit, Whattsap, WeChat, 
Twitter, Badoo, Facebook and other social network sites. However, these pursuits 
could exacerbate the existing alienation between parent and child. Some of these 
internet forums have images and literature that could reinforce negative behaviour, 
such as getting involved in drugs or violence, often in the form of school fights and 
pornography. 
 
At all stages of development, but particularly during adolescence, the peer group can 
have a powerful influence on behaviour. Adolescents seem to be facing the same 
moral issues (Smith& Hart, 2004:318). The need to be accepted has both positive 
and negative implications. Not all peer conformity is negative, andusually consists of 
the desire to fit in and be involved in the peer world, which manifests in behaviour 
such as dressing in a similar way and spending time with peers. Nonetheless, peers 
can also have introduce anti-social behaviour and draw their friends into delinquent 
activities. Although adolescents spend increasing periods of time with their friends, 
Heubner (2000:7) states that when there is no good communication and trust,they 
still tend to conform to parental ideals regarding important decisions about values, 
education and long-term plans. 
 
2.13 MORAL DEVELOPMENT OF CHILDREN IN SINGLE-PARENT    
FAMILIES 
 
Morality encompasses a person’s perception of what is right and wrong (Berns, 
2007:521). According to White and Matawie (2004:220),mostresearch on moral 
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judgement has been driven by Kohlsberg’s theory, which focuses on the level of 
cognitive sophistication and reasoning during different stages of human 
development. Both Piaget and Kohlsberg describe the initial moral thinking of 
children as concrete and oriented toward respect for authority and maintaining social 
conventions. Kohlsberg believes that development is sequential and fostered by 
opportunities to take in the perspectives of others and experience conflict between 
one’s current stage of moral thinking and the reasoning of someone already at a 
higher stage of moral development (Santrock, 2008:232; Hook et al., 2002).   
 
This development occurs in a social setting as children come to know what is 
expected from them by interacting with others through instruction, reasoning, 
modelling and reinforcement (Berns, 2007:315).  
 
2.13.1  Level 1: preconventional reasoning 
 
During the first stages of moral development, the sense of right and wrong resides 
externally, implying that norms and principles are imposed from ‘above’ (Hook et al., 
2002:297). This is the lowest level of moral reasoning, as good and bad, are 
interpreted in terms of external rewards and punishment. The individual reasons in 
relation to himself, as an understanding of societal rules and expectations has not 
yet been achieved (Santrock, 2006:334, Smith et al, 2003:263).  
 
As morality is inextricably linked to modelling, the behaviour of their parents and 
extended family members is often closely observed by children. It is, therefore 
imperative that the behaviour of the parents and family members should be morally 
sound, as children tend to imitate the behaviour of those they trust. 
 
The second stage is characterised by a sense of individualismand instrumental 
purpose. During this stage, children begin to realize that there is not just one correct 
view but that they have choices pertaining to their behaviour and its consequences 
(Crain, 2003:151). This could leave children confused as to what is right and wrong. 
It is here that parents or any trusted extended family membercould guide the child in 
decision-making. 
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2.13.2  Level 2: conventional reasoning 
 
Moral judgement is, loosely,an understanding of role obligations, interpersonal needs 
and respect for societal needs and authority (Adams &Berzonsky, 2003:249). 
Individuals abide by certain standards (internal); however these are the standards of 
others (external), such as parents (Santrock, 2006:334). The values thought 
important by parents and extended family members are often adopted by the child. 
While this could have positive consequences, it could influence the child negatively if 
the parents or the extended family members, themselves exhibit questionable moral 
behaviour. This is often witnessed in communities affected by gangsterism, crime 
and drug abuse, in which children  often get involved after witnessing negative 
behaviour of trusted members of their own family. 
 
Children value trust, caring and loyalty to others as a basis for moral judgements and 
often adopt the moral standards of parents and significant adults in their 
lives(Santrock, 2006:334).This stage at the start of adolescence is characterised by 
a belief that one should live up to the expectations of family and society (Crain, 
2003:151). It is important that both singleparents and members of the extended  
family offer children positive associations based on sound moral principles. 
 
In the next stage,moral judgements are based on an understanding of the social 
order, law, justice and duty. Decisions are made from the perspective of society as a 
whole. Children are therefore now more aware of the consequences of their actions 
(Santrock, 2006:334; Crain, 2003:152), especially if the single parents or members 
of the extended family haveexplained this in a supportive manner.  
 
2.13.3  Level 3: postconventional reasoning 
 
At this level of moral reasoning, adolescents understand and accept the rules of 
society, but only because they accept that some general moral principles, underpin 
these rules (Smith et al., 2003:263) and they want to keep society functioning and do 
not favour breaking the law (Crain, 2003:153). The ultimate aim of most parents is to 
raise and socialise their children in such a manner that the children become  
valuable members of society and do not engage in anti-social or immoral actions. 
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2.14  CONCLUSION 
 
As society and family structures continually change, schools and policy-makers are 
increasingly confronted with the phenomenom of single-parent families. While this 
specific family structure is often portrayed as less than desirable for the upbringing of 
children, this family type does have its unique strengths. One of the stabilising forces 
in single-parent families is the extended family and, as the literature has revealed, 
perhaps more significantly, the grandparents. All these themes were discussed 
against the backdrop of Bronfenbrenner’s ecological system’s theory, showing the 
ecological influences impacting on the holistic development of the child.  
 
The next chapter provides the reader with a more detailed theoretical exposition of 
the research design and methodology introduced in Chapter One. 
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CHAPTER THREE  
 
 RESEARCH DESIGN AND METHODOLOGY   
  
3.1. INTRODUCTION 
  
Chapter One provided a brief overview of the study plan for this research, while 
Chapter Two presented a literature study on the influence of extended families on 
the social and moral development of children in single-parent families against the 
theoretical framework of the systems theory. This chapter provides a detailed 
exposition of the research design and methodology chosen by the researcher. The 
research problem is stated and the gathering, analysing and interpretation of data 
are discussed in more detail than in Chapter One, as this chapter deals exclusively 
with the research design and methodology. The researcher discusses the data 
gathering instruments used as well as the validity of the study. Finally, the ethical 
considerations borne in mind by the researcher while conducting the research are 
described. 
 
Denscombe (2010:99) states that a research design specifies the approach which 
will be adopted by the researcher. Rivas (2011:505-516) defines research 
methodology as the theory and analysis underlying systematic inquiry. To conduct 
this research, the researcher had to consider which paradigm and research 
methodologies would be most suited for the accumulation and analysis of data in the 
study.  
 
It is hoped that the results derived from this research will empower not only single-
parent families, but also those who come into contact with these families, such as 
educators, members of the community, and other allied professionals.  
 
 
3.2. PROBLEM STATEMENT 
 
In recent years the number of single-parent families has continued to rise, to the 
extent that 40% of South African children are reported to be raised by single parents 
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(Prince, 2009:2). Reports of the unfavourable schooling and behavioural outcomes 
of children from single parents abound in the literature. Often, the key focus area of 
such research is the unfavourable schooling and behavioural outcomes of these 
children (Ricciuti, 2004:196-198). However, Amato in Ricciuti (2004:197) 
emphasizes that there are considerable variations among single-parent families and 
their social and economic resources. It is therefore not scientifically plausible to 
compare single-parent families with what is traditionally perceived as functional two-
parent families, as single-parent families are not necessarily dysfunctional. The 
researcher has observed that some children from single-parent families display 
behavioural problems, which often include teenage pregnancies and poor academic 
performance. The parents of such children have indicated that their own teenage 
pregnancies and their lack of parenting skills and familial support could have 
contributed to aforementioned problems. As a lack of support and resources has 
been considered a major contributing factor to the problems experienced by parents 
and children in single-parent families, this study explored the influence that the 
extended family may exert on this family type. It was the researcher’s aim to 
empower single-parent families, teachers and other allied professionals with 
knowledge on how to help children from single-parent families to become all that 
they could be.Against this background the following research questions were 
formulated: 
 
3.3      RESEARCH QUESTIONS 
 
3.3.1 Primary research question 
 
 Does the extended family play a significant role in thesocial and moral 
development of children from single-parent families? 
 
3.3.2. Secondary research questions 
 
 Which family practices, performed by the extended family, could 
have a significant influence on children from single parent families’  social and  
moral development? 
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 How can the extended family assist single parents in parenting activities that 
would ultimately enrich children’s social and moral development?  
 What are the core values and norms that promote acceptable social and 
moral development in a family? 
 
3.4 AIM AND OBJECTIVES OF THE STUDY 
 
3.4.1 Primary aim: 
 
 This research wishes to determine: 
If the extended families, plays a significant role in the social and moral 
development of children from single-parent families. 
 
3.4.2 Secondary objectives:  
 
 The secondary objectives of this study are as follows: 
 Determining which family practices performed by the extended families, have 
a significant influence with regard to the social and moral development of 
children in the single-parent family. 
 Identifying how extended families can assist single parents in parenting 
activities that would ultimately enrich children’s social and moral development. 
 Establishing the core norms and values that promote acceptable social and 
moral development in a family. 
 
3.5 RESEARCH DESIGN 
 
Blaikie (2010:12) states that a research design incorporates all the decisions thatthe 
researcher has to make and guides the arrangement of the data collection and 
analysis of data that will enable the researcher to justify these decisions. O’Leary 
(2010:89) compares a research design to a ‘blueprint’ for conducting a study. 
 
The decisions taken by the researcher are made according to the purpose of the 
research, the theoretical paradigm that informs the research, the context in which the 
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researcher is situating the study and the research techniques used for the collection 
and analysis of the data. In this study, the researcher adhered to these dimensions, 
ensuring that the purpose of the study and methods used, corresponded with the 
chosen paradigm, thereby ensuring that the study would be coherent and logical 
(Denscombe, 2010:110-113; Terreblanche&Durrheim, 1999:33). The research 
design therefore provides justification for the researcher’s decisions (Blaikie, 
2010:15). 
 
This study employed an interpretive, qualitative research design studying the 
phenomenology of a real-world situation, as the aim of the study was not to arrive at 
generalizations, but to gain a critical awareness of the experiences and thoughts of 
the participants. Creswell (2013:44) support the view that qualitative research starts 
with ‘interpretive/theoretical frameworks that inform the study of research problems 
addressing the meaning individuals ascribe to a social or human problem’.   
 
3.5.1 The interpretive paradigm 
 
A paradigm is defined as a set of assumptions about the world and what constitutes 
proper techniques and topics for inquiring in that world.Hesse-Biber and Leavy 
(2011:36) state that it is important for researchers to identify their research position, 
as it guides them in their decision-making. Four paradigms guide qualitative inquiry, 
namely Critical Humanism; Positivism; Critical Realism; and Descriptive 
Interpretivism (Rossman & Rallis, 2012:43).  
 
These Inquiry paradigms all address four fundamental questions: 
 
 The ontological question: This addresses the form and nature of reality and 
what can be known about it. The ontological basis of the study primarily 
concerns the influence of the extended family on the social and moral 
development of children in the single-parent families. From an eco-systemic 
perspective, a child is layered in different contexts, which affects his/her 
development. As an educator, the researcher wanted to interrogate the 
influence of the extended family on the development of children in single-
parent families. The ontology of the study tells us how things that exist are 
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understood and categorized (O’Leary, 2010:5). Ontology also illuminates the 
fact that researchers have to report on the multiple realities that could exist 
among participants (Cresswell, 2013:20). 
 The epistemological question: This deals with the relationship between the 
researcher (the knower) and what can be known (the reality). As research 
exists concerning single-parent families, the researcher had to establish 
where her research would fit in with the body of existing knowledge 
(Cresswell, 2013:20). 
 The methodological question: This addresses the methodology followed to 
find how the inquirer should go about finding out what can be known (Punch, 
2009:16). As the researcher had to generate research that would create an 
understanding of the influence of the extended family on the social and moral 
development of children in single-parent families, the researcher had to 
choose methods that would lend themselves to a greater understanding of the 
context and experiences of those involved.  
 The axiological question: All researchers bring their own value system to a 
study. The researcher therefore had to acknowledge that she had existing 
biases that could influence the present study. The researcher included a 
reflection that shed more light on the values and possible biases which she 
has brought to the study (Cresswell, 2013:20-21).  
The researcher chose semi-structured interviews, questionnaires and observation as 
data collection instruments for the purpose of this study. This research had as its 
ultimate aim the empowerment of parents, teachers and other allied professionals. 
As the research was explorative in nature; the researcher has therefore adopted an 
interpretive stance. 
 
This studysought to understand the problem from those involved, which made a 
qualitative, interpretive approach suitable for the study. Interpretivism and 
hermeneutics which is generally characterized as the Geisteswissenschaflike or 
Verstehen(understanding) tradition, arose in the early 19th and 20th centuries.  This 
can be traced back to the work of the German sociologist Max Weber (1854-1920) 
and the German philosopher Wilhelm Dilthey (1833-1911). Naturwissenschaft is 
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based on Erklarung or abstract explanation, whereas Geisteswissenschaft is rooted 
in Verstehen (understanding)whichhas at its root an empathetic understanding of the 
everyday lived experiences of people (Hennink et al., 2011:17; Weakley, 2006:32).  
 
Therefore the goal of the interpretivist researcher is to understand how people 
construct meaning in their natural settings (Denzin& Lincoln, 2003:295; Neuman, 
2003:75). Rossman and Rallis (2012:43) support this stance, describing people as 
self-directing human beings who are ‘creators of their own world’. In contrast to 
positivist practitioners, who believe that everyone shares the same meaning system, 
the interpretive approach claims that people may not interpret or experience reality in 
the same way. One of the key focus areas of the study was the meaning that 
participants added to their role in the single-parent family. As different participants 
would have different meanings and value added to their interpretation of the 
influence of the extended family, the researcher was aware that these differences in 
rationality, has to be interpreted objectively. Given the aims and nature of this study, 
the researcher therefore situated her study in the descriptive interpretive research 
paradigm.  
 
This study used an exploratory, descriptive interpretive qualitative research design 
involving educators, parents and children from single-parent families. This allowed 
the researcher to deal with real-life issues and obtain insightinto the dynamics of 
single-parent families. The researcher was able to generate her own theory, based 
on the shared experiences of participants (Pieterse, 2010:14). 
 
3.5.2 The theoretical orientation 
 
The researcher used Bronfenbrenner’s ecological theory, which was discussed in 
greater detail in the previous chapter, as a theoretical framework. The researcher 
chose this framework in order to come to a greater understanding of her research 
topic. Bronfenbrenner describes the ecological environment as “a set of nested 
structures, each inside the next, like a set of Russian dolls”. The individual is nested 
in layers from closest to the farthest in the following sequence: the microsystem, 
mesosystem, exosystem, macrosystem and chronosystem. The motivating factor 
behind the choice of this theoretical framework for this particular study was the focus 
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of the ecological system’s theory on the environmental aspectswhich influence the 
development of youth (Bronfenbrenner, 1999:3-28;Bronfenbrenner, 1995:599-618).  
The researcher deemed this to be important, as the children in the single-parent 
families cannot be studied in isolation as he/she is nested in different contexts. 
 
3.5.3 Approach: qualitative research 
 
Rossman and Rallis (2012:3-9) describe qualitative research as naturalistic, 
fundamentally interpretive and focusing on context .Cresswell (2009:176) states that 
these interpretations cannot be separated from background and history underscores 
this.  Qualitative research is therefore geared towards ‘approaching the world out 
there’ and towards understanding, describing and sometimes explaining social 
phenomena ‘from the inside’, which is a powerful concept for understanding the 
purpose of qualitative inquiry. This can be achieved by analysing and interpreting the 
experiences, interactions and communications of individuals or analysing texts (Flick, 
2007:4; Kvale, 2007:x; Denzin& Lincoln, 2003:297).   
 
Unlike quantitative research, qualitative research acknowledges the subjectivity of 
the researcher and the participantsandcautions that subjectivity should be limited 
and bracketed (Flick, 2009:16). The researcher deemed this to be most important to 
the research, as it was the aim of the researcher to come to a greater understanding 
and get a thick description of the influence that the extended family and other micro- 
and mesosystems might have on the social and moral development of children 
raised in the single-parent families. The researcher acknowledges that her own life 
history sparked her interest in the situation and relationships in which single-parent 
families findthemselves and trusts that this research would shed light on and give a 
voice to this particular family type. A true understanding of the personal motives that 
shape a respondent’s feelings is therefore deemed more important than the 
subjective exploration of reality from the perspective of an outsider (Cresswell, 
2013:47; Monama 2007:81; Neuman, 2003:75). However, acknowledging the 
element of subjectivity, the researcher purposefully bracketed her own emotions and 
biases by regularly reflecting on the analysis of the data. Having suspended her 
judgment the researcher was able to inductively gain an understanding of the 
meaning of the participants’ experiences in the study (Webber, 2011:108). 
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This reflexivity allowed the researcher to reflect on her own actions, feelings, biases, 
values and assumptions (Flick, 2009:16; Cresswell, 2005:50) in order to determine 
how her beliefs and values as a single parent mighthave influenced the study. 
Reflection was an important aspect of this research, as the researcher had to 
carefully consider how the assumptions, complexities and characteristicsthat the 
researcher brought to the study ultimately impacted on the research (Hesse-Biber & 
Leavy, 2011:38; Babbie, 2005:301). The researcher views the true value of reflexivity 
in the ability of researchers to identify any preconceived biases and becoming more 
aware of themselves as producers of knowledge and new information, as opposed to 
serving their own needs.Rossman and Rallis (2012:48) state that these 
aforementioned qualities of reflexivity add to the rigour of the study. 
 
The researcher identified two ways in which she incorporated reflexivity in this 
research process. The first was dialogue and conversation used in the process of 
rewriting the transcripts of the interviews verbatim. The second way was the 
researcher’s concern with making the research process reciprocal rather than 
hierarchical. This was achieved by giving the participants a voice in the study and 
through transparency, by making transcripts and first interpretations available to 
participants for their scrutiny and verification. This procedure 
empoweredparticipants, which is a characteristic of the interpretive paradigm. 
 
The researcher viewed the qualitative research approach as ideal for the study being 
undertaken, as the interactions and dynamics at micro-levelwere highlighted with 
richly descriptive reports of the perceptions, beliefs, views and feelings of 
participants, regarding the influence that their extended family had on them, as well 
as the connotations given to certain moments in their lives. This enhanced the scope 
of the research, as the researcher could furthermore study the phenomenon in its 
natural setting. This method yielded new thoughts about single parenting and in 
addition the responses of the child participantsto external social realities were an 
important part of this research study,for which qualitative research was the ideal 
vehicle (Gibson & Brown, 2009:8; Hakim, 2000:35-36). As the research has been 
undertaken in an exploratory mode, which focuses on exploring the views and 
perceptions of participants, an interpretive stance was deemed most suitable for the 
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purposes of this study. The methods used in this study are discussed in detail in 
Section 3.6 and its related subheadings.An apposite research methodology was 
designed in accordance to a qualitative research approach, as follows: 
 
3.6 RESEARCH METHODOLOGY 
 
Research methodology encompasses all the explicit actions planned by researchers 
to meet the purpose of their studies (Cresswell, 2009:179). In order to answer the 
research questions, an interpretive qualitative research approach wasutilised in this 
study.  
 
The reasons for the researcher’s choice of a qualitative research methodology will be 
discussed in the sections below. 
 
3.6.1 Strategy: Phenomenology 
 
The purpose of phenomenology is to relate to participants in their life-world and to 
describe their experienceof a particular phenomenon.Phenomenology allows people 
to make sense of these experiences and transform their experiences into 
consciousness. Consequently, researchers are able to make sense of a 
phenomenon by describing the lived experiences of individuals which, in this case, 
would be being part of a single-parent family or being directly involved with such a 
family (Grbich, 2013:93; Fouché, 2005:271).   
 
The researcher regarded the phenomenological approach as most suited to the 
present study as phenomenology provides a rich description of how a certain 
phenomenon is experienced by those involved and is concerned with the cause of 
such a phenomenon (Vanderstoep & Johnston, 2009:206; Denscombe, 2003:97). 
This strategy of enquiry empowered the researcher to enter the life-world of the 
participants by means of the interaction provided by the data collection methods 
namely semi-structured interviewing observation and questionnaires.   
 
Phenomenology focuses on the actual experiences of the individual, so the 
participants were asked to describe some aspects that alluded to the functioning and 
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experiences of their families in any of Bronfenbrenner’s systems. It is therefore 
emphasised that the focus was on the influence of the extended family on the social 
and moral development of children in single-parent families. The eco-psychological 
perspective focuses primarily on the interaction processes between an individual, in 
this case the child from a single-parent family, and the various systems in which the 
individual operates. The interview guide was derived from eco-psychological 
perspectives and resilience literature.  
 
The researcher agrees with Gerring (2007:1) that in-depth knowledge of an 
individual example is more advantageous than that of a large number of participants, 
as it allows for a deeper understanding of a phenomenon. In this study, the 
researcher selected a fairly small number of single-parent families to show how 
forces at the various levels, such as that of the extended family (micro-level), were 
able to shape the behaviour of children in the single-parent families. By means of the 
concept of saturation, no additional families were invited to participate in the 
research. 
 
3.6.2 Literature review 
 
A literature review not only forms the foundation of a study, it also gives an indication 
of what the researcher deems pertinent to the study and summarises existing 
knowledge on the  empirical research study (Hesse-Biber & Leavy, 2011:336). The 
researcher read a variety of local and international publications, which were available 
in the form of books, journals, newspapers and magazine articles. This allowed the 
researcher to gain a deeper understanding of the various aspects related to the 
research topic.The literature wascritically reviewed in order to understand the 
phenomenon under investigation, and the researcher was alerted to concerns, 
themes, underlying assumptions and inconsistencies, which might need scrutiny. 
This is in accordance to guidelines by Punch (2009:95) and Neuman (2003:96), 
which state that a review of accumulated knowledge allows the researcher to build 
on existing research, and address any inconsistencies,thathe/she may encounter in 
the research process. Hesse-Biber and Leavy (2011:336) also point out that the 
literature review allows the researcher to emphasise the significance of the research.  
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3.6.3 Sample 
 
Cresswell (2013:155) states that it is important for all participants to have experience 
of the phenomenomen being studied. This is achieved by drawing a number of 
individuals from within a population to estimate the characteristics of the entire 
population. Vanderstoep and Johnston (2009:26) define a population as the total 
number of people from which all participantsare chosen. Although the population in 
this study could potentially have included a vast number of participants, the 
participants chosen were able to provide information-rich data. Consequently, the 
researcher chose a group that was deemed representative of the larger population. 
 
Qualitative research does not have as its aim generalization, but instead an 
understanding of the meanings and contextual influences of the phenomenon under 
investigation (Maxwell, 2012:94).The researcher selected the purposive sampling 
technique as it allowed her to select samples deliberately, based on her judgement 
of which units will facilitate an investigation best (Adler & Clark, 2008:121). It was the 
aim of the researcher to apply sampling in such a way that it illuminate and enhance 
what she learnt about the lives of children in single parentfamilies. As with many 
qualitative studies, gaining a deeper understanding of the phenomenon in this study 
was given precedence over generalising to a larger population. 
 
The sixparticipants in this study were all from single-parent families and were either 
identified by the researcher herself, or by teachers at neighbouring secondary 
schools in the Nelson Mandela Bay.  The three adult participantshad also been 
exclusively raised by single-parents. These participants, through their life 
experiences, possessed information thatthe researcherdeemed significant to the 
investigation. The sample was representative, in that it included participants from 
various language groups, as well as various socio-economic levels.  It was also 
important for the gender of the singleparents to be representative of both genders.  
The teachers involved were from six different schools in the Nelson Mandela Bay 
area and were purposively chosen to represent the diverse nature of South African 
society. The researcher purposively chose schools that would be representative of 
different race groups, cultures and socio-economic backgrounds. These teachers 
were required to complete a questionnaire, to shed more light on the schools’ 
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perceptions of single-parent families and, more specifically, the involvement and 
influence of extended families on families where there is only one parent.  
 
3.6.4 Data collection instruments 
 
 
Qualitative research methods are used to intimately explore people’s life histories, 
circumstances or situations. This required the researcher, to get into close contact 
with the participants. The instruments used in this study were considered against the 
background of qualitative design and theexploratory nature of the research 
questions; hence semi-structured interviews and questionnaires were used as data 
collection instruments. 
  
 Interviews 
Flick (2007:78-79) points out that using interviews is regarded as the most dominant 
method of data collection in qualitative research, as it allows the researcher to 
address questions about personal experiences and giving meaning, allowing the 
researcher to uncover the intricacies of the participants’ lived world. This view is 
supported by Terre Blanche and Durrheim (1999:128)as a natural form of interaction, 
promoting intimacy and understanding. This intimacy and understanding, fits well 
into the interpretive qualitative approach of this research. For the purpose of this 
study, the researcher used semi-structured interviews as one of the data collection 
techniques, employing these semi-structured interviews used in sessions with 
children from single-parent families. 
 
 Semi-structured interviews 
Greef (2002:298) defines semi-structured interviews as organised around aspects of 
interest, allowing flexibility, scope and depth of information in a natural style of 
conversation. As the semi-structured interview is less structured allowed the 
researcher to create rapport with and cultivate an intimate relationship between her 
and the participants (Hennink, etal., 2011:112). Participants recalled and explained 
situations, such as their interaction with members of their extended family. The 
researcher was able to redirect in an open dialogue. The semi-structured interviews 
with their open-ended approach, allowed the participants to freely share as much 
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information as they wished to divulge. It also allowed for prompting for additional 
information, when thought necessary, by the researcher.  
 
All interviews were recorded, with the permission of the participants and afterwards 
transcribed verbatim. Interviews wereheld in settings that encouraged the 
participants to feel comfortable, which in the case of the adolescent participants 
selected, was their school or home. The adult participants were interviewed in the 
comfort and security of their own homes. The semi-structured interview allowed the 
researcher greater flexibility during her data gathering as it allowed her to probe and 
explore themes presenting themselves during the research process. The researcher 
could also change the order of the questions, if this would facilitate a ‘natural’ flow of 
the dialogue. The researcher sought permission from both the principals at the 
participating schools as well as the parents of those children identified, to conduct 
interviews with these participants.  
 
 Questionnaire 
Greener (2011:39) defines a questionnaire as a range of questions that has to be 
answered by participants; this could be a self-completion type of form. Greener 
(2011:53) identifies an advantage of using questionnaires as the ability to obtain a 
large body of data in a relatively short time-span. The researcher developed the 
questionnaire with the research questions in mind, as advocated by Greener, 
(2011:50) and Neuman (2003:267). The researcher used the suggestions made by 
Lewin (2011:225) and Mouton (2001:103-104) to avoid any common errors, such 
questions being double-barelled, leading, complex, ambiguous, vague, double 
negative, sensitive or threatening. Because of the exploratory nature the researcher 
decided to use open-ended questions. Open-ended questions give participants the 
freedom to state their answers in ways that they deem appropriate, rather than a set 
of categories. Feelings and thoughts can be expressed, especially if the issues are 
complex (Sarantakos, 2003:245).  
 
The strength of the questionnaire, according to Hall and Hall (2004:99), lies in its 
standardised format, which is high in reliability. It allowed the researcher to reach a 
76 
 
wider audience (teachers at nine schools) than she would have been able to if she 
used another research method, such as interviews. 
 
The researcher sought the permission of the relevant authorities before commencing 
with her research at the identified schools. In this case, a letter was sent to the 
Eastern Cape Department of Education, explaining the purpose and relevance of the 
study. As gatekeepers, the principals of the schools identified, administered the 
questionnaires to their staff members after a meeting with the researcher. During this 
meeting, the researcher explained the purpose of her research, and all relevant 
questions were answered. The researcher also made herself available through 
telephone or e-mail contact to answer any queries related to the research.  The 
questionnaires distributed to teachers contained two sections, namely Section A and 
Section B. Section A consisted of biographical data, such as gender, age and home 
language. Section B was more focused on the research problem, and open-ended 
questions allowed teachers to elaborate on their perceptions of the influence of the 
extended family on the development of children from single-parent families. After all 
the data were collected, it was analysed by the researcher to identify the main 
themes. 
 
 Observation 
As the researcher had been in contact with so many children from single-parent 
families on a daily basis, she included observation as a data collection method. 
Wisker in Hawkins (2009:82) states that observation is a rich source for data 
collection, as it allows the researcher to “capture what people actually do rather than 
what they say”. Altough research is a powerful tool to gain insight into situations, 
Marshall and Rossman (2010:139), advise that it should be used with other data 
gathering methods as it is often difficult to interpret actions that could negatively 
affect the study. The researcher, as part of the CARE group as well as the ‘Families 
against drugs’ (FAD), organisation at her school, regularly had contact with children 
and parents experiencing problems. Some of the cases brought to the researcher’s 
attention involved single-parent families. Observing children and parents from single-
parent families in a social setting allowed the researcher the opportunity to view 
77 
 
them inconspicuously and to systematically collect notes, as suggested by Wilkinson 
and Birmingham (2003:116).  
 
3.7 DATA ANALYSIS 
 
Data analysis is defined by Marshall and Rossman (2010:207) as the ‘search for 
general statements about relationships and underlying themes’. A key feature of data 
analysis is that it brings meaning, interest and order to masses of information 
through interpretation.  Mouton (2001:108) states that this is done by ‘breaking up’ 
the data into ‘themes, patterns, trends and relationships’. It was the aim of the 
researcher to gain a new understanding of the phenomenon of single-parent 
families, which could only be realised through the interpretation of richly descriptive 
data (De Vos, Strydom & Delport, 2002:339).  
 
The researcher was guided by the initial themes that emerged from the data. After 
the researcher read and re-read the data, open coding was used to analyse the data 
from the empirical research. The data were rechecked against the coding, which, 
according to Rossman and Rallis inCreswell (2009:186), brings meaning to the 
information garnered during the data collection process. 
 
This method indicates that this research was inductive in nature, as it went from the 
specific, which is the data, to the general, referring to the codes and themes.  
 
 Trustworthiness of research 
 
Trustworthiness is emphasised by qualitative researchers as a parallel concept to 
the objective standards being used by quantitative researchers. Johnson (1997:283) 
states that if the validity or trustworthiness can be maximised or tested, then more 
‘credible and defensible result’ may lead to generalisability whichhas as a 
consequence, a higher quality research result.  As the integrity of researchers is a 
critical issue in qualitative research, the researcher wanted her research to 
accurately reflect the evidenceas suggested by Neuman(2003:142).  
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 Reliability 
The importance of reliability in qualitative research is reflected in the statement by 
Lincoln and Guba’s (1985:316) that, ‘since there can be no validity without reliability, 
a demonstration of the former is sufficient to establish the latter’.The term reliability 
means dependability or consistency and the extent to which findings of research can 
be replicated. Qualitative research is grounded in the tradition of ‘verstehen’ 
(understanding). Therefore, it is imperative for a qualitative study to illuminate a 
situation or problem. The researcher engaged multiple methods, such as different 
interview styles and questionnaires, to gain a more reliable construction of reality. 
 
In this study, a variety of sources were tapped and the research also made use of 
various data collection instruments to ensure reliability. The researcher kept an 
account of the research and the research results in order to ensure the validity of this 
study. However, the researcher is cognisant of the fact that different researchers 
may get different results, as the setting in qualitative research is always ‘evolving’and 
depending on the experiences of participants (Neuman, 2003:183). 
 
 Validity 
Maxwell (2012:130) explains validity as the conclusions reached by employing a 
particular method in the appropriate context and purpose, which implies that validity, 
is not anchored in the procedure, but in the subject under investigation.Neuman 
(2003:185) argues that the qualitative researcher is more concerned with the issue of 
‘authenticity’ which in this case wasgiving a fair account of the lives and interactions 
of children in single-parent families and the influence of extended families. Maxwell 
in Wengraf (2001:57) warns against possible alternative explanations which 
threatens the validity of the study. To deal with this the researcher remained as 
unbiased as possible throughout the data collection process in order to ensure the 
true validity of the research and not taint the data with her own perceptions.  
The qualitative researcher’s concern is not matching the concepts to empirical data, 
but rather on how to portray the personal experiences of individuals. This is done by 
providing an insider’s perspective. Authenticity is enhanced when the researcher 
reflects qualities of balance and fairness. According to Denzin and Lincoln 
(2000:297), authenticity can be achieved by giving space to the variety of views and 
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perspectives of the diverse stakeholders in the text and is a way of reducing the 
marginalisation of certain categories of stakeholders. Truthfulness was established 
through the fact that the responses of individuals corresponded at times, which 
added to the degree of validity of this study. The present research included three 
categories of participants: children and adults who were raised in single-parent 
family households and teachers. The researcher is confident that the voices of these 
groups have been captured. 
 
3.8 ETHICAL CONSIDERATIONS 
 
Before initiating the research, the researcher applied and was granted ethical 
clearance (Addendum A) from the Research Ethics Committee (Human) of the 
Nelson Mandela Metropolitan University. The relevant ethics clearance reference 
number is H10-Edu-ERE-012. The researcher had to guard against scientific 
misconduct, by setting clear guidelines, as suggested by Struwig and Stead 
(2001:66). The two most important issues in this study were the issues of 
confidentiality and anonymity. In the context of research andanonymity ensures that 
an individual’s name is not directly associated with the study (Neumann, 2003:72).  
 
According to Mouton (2007:38), the ethics of science concerns what is wrong and 
what is right in the conduct of research, because scientific research is a form of 
human conduct. It follows that such conduct has to conform to generally accepted 
norms and values. The researcher acknowledges that she had an ethical 
responsibility towards the participants,which included confidentiality, anonymity and 
feedback to the participants with adequate information about the study and its 
consequences and/or potential benefits. The researcher acknowledgesher 
responsibility to act ethically during the entire research process and not only limit 
ethical behaviour to the data collection process, as advised by Cresswell (2013:56). 
The current study involved interviews with children, which is considered by Flick 
(2009:41) as part of a vulnerable population. These children were identified as a 
vulnerable population, because of their possible incompetence to understand and 
make informed decisions without the consent of their parents. Unlike adults, children 
might not have the autonomy to make an informed decision. Informed consent was 
therefore obtained from parents, requesting permission for their child to participate in 
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the study. The researcher also employed a form in age-appropriate language, which 
explained the purpose of the research. The researcher ensured that the participants 
were well versed in what was expected from them, and the researcher gave 
participants a sense of empowerment by allowing them to freely discuss anything 
that might trouble them at any stage of the study. The second group of interviewees 
comprised adults who had all been raised in single-parent families. Here, the 
researcher also took an ethical stance by giving participants an opportunity to reflect 
on their life experiences, with the assurance that their participation would be on an 
anonymous and confidential basis.  
 
 Ethical concerns should be considered when designing a study so that sound ethical 
practice can be built into the study and possible ethical dilemmas be anticipated 
(Adler & Clark, 2008:63; Neuman, 2003:116). Murphy and Dingwall (Flick, 2009:37) 
identify ‘ethical theory’ in this context, linked to four different issues, namely the 
actions and motives of the researcher was not malicious and adhered to the 
principleof non-maleficence, which implies that the researcher did not aim to harm 
the participants, whether it be in a social, physical or emotional manner. The 
researcher was aware of possible memories or feelings that could be unintentionally 
elicited during the research process and endeavoured to handle interactions with 
participants in a sensitive manner. The researcher had the responsibility to treat all 
participants equally. 
 
The researcher ensured that her motives and actions were beneficent, which refers 
to the fact that research should not be carried out just for the sake of research, but 
should result in positive outcomes to the benefit of others (King & 
Horrocks,2010:106). The researcher sought to encourage new thoughts on single 
parenthood and how it is perceived by society. Viewing single parenthood in a less 
pathological way could have a tremendous empowering effect on not only the 
participants, but also society at large. The researcher respected the autonomy or 
self-determination by respecting the values and decisions of theparticipants. The 
participants were informed that they could withdraw from the study at any time. Total 
transparency on the nature and purpose of the study was strived for by discussing 
and explaining questions beforehand. The researcher upheld a sense of justice and 
equality during research by treating all participants in the same manner. 
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As the research involved teachers as well as learners, the researcher sought 
permission to conduct research at six schools in the Nelson Mandela Bay by sending 
a letter to the Department of Education in order to formalise approval to conduct 
research at these schools. Wiersma in Hawkins (2009:89) emphasises the 
importance of obtaining permission from the approving body (the Department of 
Education, in the case of this study) if the research is conducted in an educational 
setting such as a school district. Principals in the role of gatekeepers, of all the 
identified schools also received a letter detailing the research aims and requesting 
their consent to hand out questionnaires at their schools.  
 
The researcher sought the permission of participants by asking for written 
permission for the use of an audio recorder during interviews. The parents, children 
and teachers were thanked for partaking in the research and were assured that once 
the research was finalised, all participants would receive feedback. These recordings 
and the resulting texts were fully transcribed and handed back to the participants for 
scrutiny regarding correctness. Priority was given to the life experiences and 
interpretations of participants and methods were open ended, all of which, according 
to the researcher, reflect an ethical stance. 
 
Regarding the analysis and interpretation of the research, the qualitative researcher 
must also be able to embrace his subjective and intuitive self, as prescribed by 
Janesick (2011:146-147). Although Hakim (2000:63) views the interests and 
perspectives of the researcher as a weakness, because of the researcher’s ability to 
shape the study, the researcher agrees with Cresswell (2009:177) that the 
naturalistic researcher‘s role is to identify ‘biases and personal values’ that could 
shape the elucidation of the study. The researcher, with her own experiences as a 
singleparent, could not according to Creswell (2013:25) and Hammersley 
inGroenewald (2004:7), be detached from her own presuppositions and should 
therefore ‘position’ herself in the study, acknowledging her own history. Just like 
Monama (2007:77), the researcher sought a method that lent itself more fully to the 
portrayal of the fluctuations and many dimensions of the human experience.   
The communication of the researcher within the field is deemed part of the 
knowledge and not seen as ‘an intervening variable’, as in quantitative studies (Flick, 
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2009:16). The researcher, sought to find the underlying reasons in participants’ 
feelings and attitudes and how they perceive their life world. The intimate 
relationship between the researcher, what and whom were studied, and the 
situational constraints that shaped the study were key features of this qualitative 
approach (Denzin& Lincoln, 2003:13). 
 
3.9 PROBLEMS ENCOUNTERED IN DATA COLLECTION 
The main problem encountered by the researcher was the unwillingness of some 
educators to complete the questionnaires. While the researcher was impressed with 
the overwhelming response by four schools in particular, two of the schools 
disappointed in terms of the poor response received.  
 
3.10 LIMITATIONS OF THE STUDY 
 
The present results may not be generalised beyond the age range of children and 
adolescents included in the study. Ruiz andSilverstein(2007:804) assert that the 
younger generations often underestimate the closeness in their relationships with 
older generations. This could have led to cross-generational assessments in the 
study. A limiting aspect could be that contributions provided by extended family 
members could have gone unacknowledged by either the parents or the child, 
rendering the data incomplete. 
 
3.11 CONCLUSION 
 
This chapter dealt with methodological issues, such as details of the research design 
and the methodology. The researcher’s reasons for selecting a qualitative approach 
were discussed. Data collection techniques and sampling were also discussed, with 
the chapter ending with a discussion of the ethical considerations thatguided the 
present study.  
 
Chapter Four will focus on the analysis and interpretation of the data collected for 
this study. 
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     CHAPTER FOUR 
 
 ANALYSIS, INTERPRETATION AND DISCUSSION OF FINDINGS 
 
   
4.1  INTRODUCTION 
 
During the analysis of the data, the researcher searched for emerging themes. The 
researcher implemented the systems theory paradigm to investigate the influence of 
the extended family on the social and moral development of the single-parent family. 
As this is a multi-systemic approach, inevitably other interrelated structures in the 
child’s life were also included. The findings were analysed against the background of 
the literature in order to either support or dispute them and presented in a narrative, 
supplemented by appropriate verbatim quotations from the transcribed interviews. 
Ethical measures, as discussed in Chapter Three were adhered to throughout the 
interview sessions. In this chapter the findings arediscussed in a narrative, 
descriptive format supported by appropriate verbatim quotations from the transcribed 
interviews. The researcher structured the discussion of the findings by starting off 
with learners’ responses, as they are central to the outcome of this research. The 
responses of the adult participants’, follow that of the learners as these two sets of 
participants carry first-hand knowledge of the dynamics of the single-parent family. 
The teachers’ responses are discussed thereafter, as teachers spend most of their 
day with learners and have valuable inputthat caneither corroborate or refute 
research findings. 
 
The researcher used codes to represent the different participants C and A, indicating 
whether it was a child or adult. ‘F’ and ‘M’ wereused to identify the gender, while 
numbers were used instead of names, to help ensure and respect the anonymity of 
the participants. Schools were identified through the use of numbers. 
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From the data collected, specific themes emerged. These are discussed below. 
 
4.2. THEME ONE: THE CONCEPT OF FAMILY 
 
The concept of family was included as a theme, as the researcher wanted to explore 
the views held by the different participants in order to establish if single-parent 
families were viewed from a positive or deficit perspective. This is regarded as 
important by the researcher, as it would have an effect on the self-esteem of 
adolescents and adults raised in single-parent family households. It also illuminates 
the views and perceptions held by teachers and expose any prejudices, which in turn 
could ultimately affect the relationship between teacher and child. The child 
inherently has a need to belong and feel loved and accepted. If the child should feel 
that he/she is being raised in a “wrong manner” or that ‘his/her’ household is inferior 
to those of his/her peers it could have detrimental consequences for his/her 
socialization of the child. Furthermore, exploring the concept of family as held by the 
participants would shed more light on how the extended family was viewed by 
participants.  
 
4.2.1 FINDINGS AND DISCUSSION 
 
The definition of family has been a contentious issue in research as the view of what 
is considered family is mostly an ideological issue. A universal definition of what 
constitutes a family is difficult to portray as the ideology of what constitutes a family 
is often fuelled by what we value as being part of a family; how our culture socialises 
us. Definitions of family encompass a variety of paradigms, which include 
conservative views and more liberal views.  
 
The researcher found that in contrast to the ideological version of a family, as often 
portrayed in the media and society at large, all of the interviewees included members 
of their extended families as part of their family structure. This was especially 
noticeable if the extended family members formed part of the household as may be 
seen from the responses presented below. 
 
 
85 
 
 Learners from single-parent families 
- Members of their extended family were seen by most of the participants as 
playing a significant role in their lives. Although some of the participants lived 
in very challenging circumstances, very few made any reference to the 
financial help that members of the extended family could afford them. Instead, 
the participants focused more on the emotional support and sense of security 
that the members of the extended families provided. 
- “My aunt understands me......she knows what I am going through, even more 
than my mom does”[C/2/F]. 
“I can go to my cousins with all my problems...we talk and laugh and they 
older than me so they give me advice” [C/5/F]. 
 
These answers were in line with what Murry, et al., (2001:133) identify as a flaw in 
most research concerning single-parent families, namely the assumption that the 
single parent is the only adult in the household, while the fact is that there are usually 
other adults, such as grandparents, uncles, aunts or cousins, in the household who 
could influence the values, expectations and experiences of the child in the single-
parent family.  
- “I don’t feel different, just sometimes when my Dad does things that Moms 
sometimes do, like go buy us clothes and stuff” [C/1/M]. 
 
Only one respondent revealed any animosity towards her paternal extended family, 
as she felt that they did not have the interests of her immediate family, including her 
mother, at heart: 
- “After my father died, his family was very nasty to my mother and they said 
some nasty things to her. I don’t like my father’s family, because they did not 
want my mother to get anything after my father died. I only get along with my 
mother’s side of the family. They are nice to us and if we need help or money, 
they will try to help us”[C/6/F]. 
 
 Adults 
- “Dit was ek, my ma, my suster en my ouma en my oupa”. (It was me, my 
mom, my sister and my grandfather)” [A/2/F]. 
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- “Ek en my ma het saam met my oupa, ouma, twee tantes en ‘n niggie gebly. 
Dit was my familie......ja dit is my familie” (My Mom and I lived with my 
grandfather, grandmother, two aunts and a cousin.... That was my 
family….yes, they are my family)”[A/1/M]. 
One of the adult participants recollected how he came to realise that his family was 
not the traditional family type. His response showed that he came to the realisation 
that being part of the traditional family type does not guarantee that a family would 
be happy or functional. 
- “Kyk, ek het geweet dat ander kinders ‘n ma en ‘n pa het, maar ek en my 
ma...ons het ‘n goeie verhouding gehad...en soms het ek gesien hoe stry en 
baklei dit in my vriende se huis wat albei ouers het. Dan het ek maar gedink 
..nee wat ek en my ma is rustig. (Look, I knew that other children had both a 
mother and a father, but my mom and I...... we had a good relationship.....and 
sometimes I would see all the conflict and fighting at my friends’ 
houses......those who had both parents. Then I would think....oh well my mom 
and I ....we live in harmony)”[A/1/M]. 
 
When the adult participants were asked if they felt that their families were different 
from other families, some responded as follows: 
- “Ek het nooit anders gevoel nie, ek het geweet dat ons gesin nie soos ander 
gesinne was, waar daar’n ma en ‘n pa was nie, maar ek het dit so 
aanvaar...want my oupa en ouma was daar, so ek het ook ‘n ma en pa in die 
huis gehad.... my ma was soms soos ‘n suster vir ons”. (Inever felt different, I 
knew our family was not like other families, but I accepted it .....because my 
grandfather and grandmother was there, so I also had a mom and dad in the 
house....sometimes it felt like my mum was a sister to us)” [A/2/F]. 
- “Weet jy... nee nogal nie....kyk ek’t geweet...ag seker van kleins af dat ek nie 
‘n pa het, soos meeste kinders nie, maar dit het my nie gepla nie. Ja, soms 
toe ek in ‘fights’ was dan dink ek, ag ek wens ek kon nou na my pa toe gaan, 
maar dis maar al. My oupa was daar, en my tantes.”(You know....not 
really...look I knew...oh probably since I was very young, that I did not have a 
father like other children. But it did not bother me. Yes, sometimes, when I got 
into fights, I wished that I could go to my father, but that was it. My 
grandfather was there and my aunts)” [A/1/M]. 
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Gqola (2011:21) states that even the “culturally idealized heterosexual family are 
often fraught with problems as any other modern institution”. All families, irrespective 
of culture, creed or structure experience difficulties at some stage. It is often these 
difficulties experienced by children that make them more resilient. A family cannot 
therefore stereotypically be viewed as dysfunctional because of their structure. 
Although poverty and a dangerous neighbourhood are risk factors in a child’s life, 
most of the responses indicate that these risk factors are often negated through the 
active involvement of extended family members. However, the pain and longing for a 
second parent was encapsulated in the following response: 
“Despite being raised as a spoilt brat, it left a void… which I think is still not filled, 
fourty plus years later”[A/3/F]. 
 
This response indicates that even though this respondent was raised with all of her 
needs met, she still felt a longing for a second parent. 
 
In contrast, to the views of teachers, most participants credited the involvement of 
their family as a positive contribution to their welfare and developmental progress. 
This was most noticeable in the experiences portrayed by the adult participants: 
- “Well, my mom and all my guardians were very involved. My one aunt instilled 
playing musical skills within me. She started tutoring me since I was a tiny tot 
of 4 years old. Put me through all the Trinity College of London piano and 
theory of music exams. My second aunty, whom I basically lived with, was 
always in loco parentis, when I attended primary school. She was the one to 
encourage me to obtain a degree, in order to be independent one day ......” 
[A/3/F]. 
- “Ek het ‘n goeie verhouding gehad met my familie……ek het my familie 
gerespekteer asof hul my ma was. I had a good relationship with my 
family…..I respected my family as if they were my mother” [A/1/M]. 
 
- “Ek sal nie sê ek het anders gevoel....ja daar was daardie tyd nie so baie 
kinders wat sonder ‘n pa grootgeraak het....maar my oupa was daar...en my 
ma was nog jonk, so dit het maar altyd gevoel soos my ma en pa ook.(I wont 
say I felt different...yes those years, there were not as many children who 
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grew up without a dad....but mygrandfather was there....and my mother was 
still young, so it just felt like my mum and dad too”  [A/1/M]. 
- “Well my mom and all my guardians were very involved”[A/3/F]. 
- “My oupa was nog altyd soos ‘n pa vir my en my suster. (My grandfather has 
always been like a dad to my sister and me”[A/2/F]. 
 
- “My ma en haar susters was baie sportief en hul het my saamgevat, soms 
selfs op sporttoere. Dis waar ek my liefde vir sport gekry het.........(My mom 
and her sisters were very sporty and took me with them, sometimes even on 
sport tours. That is where my love for sport started” [A/1/M]. 
 
 Teachers 
Most of the respondent teachers viewed a single-parent family as a family 
consistingof a parent and a child or children. What was striking is that very few of the 
teachers mentioned that the other parent or adults from the extended family  could 
also be involved in the life of the child, which seems to support the deficit view of 
single parenting as an environment fraught with inadequacies. As Gqola (2011:21) 
states, there is no reason why any family, irrespective of its structure, cannot provide 
a nurturing, affirming and enabling environment. In the researcher’s experience, 
children who exhibit disciplinary problems are not exclusive to single-parent families 
and there is no reason why children from single-parent families cannot grow up to be 
healthy and productive members of society.  Research has also shown that because 
the differences between the child from a two-parent family and a child from a single-
parent family are small it is not conclusive that the latter will fare worse than children 
from the traditional nuclear family (Wild, 2012:182).  
 
Typical answers by teachers reflecting their perspectives of single parents were:  
- “It’s a parent who is single and his/her responsibility is to raise his/her children 
alone. The whole family depends solely on the single parent alone, with 
regard to everything e.g. food, clothes, guidance, discipline, etc” [S3]. 
- “A parent, either a mother or father, who has to bring up his/her children on 
his her own, due to the fact that they never got married, or divorced or through 
death of a spouse” [S5]. 
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- “A male/female who cares for his/her children without the aid 
(financial/emotional) from his/her partner/spouse” [S4]. 
- “Dit is ‘n gesin waarin een ouer alleen verantwoordellik is vir die opvoeding 
van die kinders, alhoewel die ander ouer ‘n finansiele bydrae maak.(It is a 
family in which one parent is solely responsible for the education of the child, 
although the other parent makes a financial contribution)” [S2]. 
 
- If a parent (female parent) lives with her children and is the only one 
responsible for her children” [S4]. 
 
Some teachers also took it for granted that a single parent was solely responsible for 
the needs of the children, not taking into consideration that there could be other 
adults in the family who also taking an active interest in the child’s welfare and 
having as much influence in that child’s life as second parent would have had.  
 
Some teachers consistently identified the needs of children from single parent 
families, as being different to needs of children from the traditional two-parent 
families. These differences often centred around the financial needs of the family, 
which supports what some research identifies as poverty being a stumbling block to 
successful parenting. Poverty was mostly attributed to the loss of one parent, which 
often left the singleparent battling, both financially and emotionally. Such views were 
reflected by the following responses from the participating teachers: 
- “Single-parent families are often faced with financial problems; not enough to 
go around” [S6]. 
- “Die grootste probleem is finansies. Dit is baie moeilik om aan kinders 
geleenthede te bied op ‘n enkele salaris. (The biggest problem is finance. It is 
difficult to give children opportunities on one salary)” [S5]. 
 
Emotional problems and other problems pertaining to the parent’s role elicited the 
following responses: 
- “Difficult for one parent to fill the roles of both parents” [S1]. 
- “Ouers en kinders ervaar emosionele spanning(Children and parents 
experience emotional tension)” [S4]. 
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- “Single parents rub their problems, their frustrations knowingly and 
unknowingly onto their children which causes a ripple effect” [S3]. 
 
A few responses from teachers centres around the perceived dysfunction associated 
with single-parent families and indicated that they (the teachers) found this family 
type deplorable: 
- “There is no such thing as a successful single-parent family. A child needs a 
mother and father, ‘finish and klaar” [S4]. 
- “Parent neglects children” [S1]. 
- “Children are left without supervision” [S2]. 
- “A child needs the support of both parents, the father and the mother, to be 
successful in what he or she is doing. If the one parent is absent, the other 
can take care of the needs of the children. With a single parent, it is not 
possible” [S3]. 
- “They have to take over the responsibility of the parent…... when they are not 
ready for the responsibilities that go with parenthood” [S6]. 
 
 The response of some of the participating teachers affirms what Brown, etal., 
(2002:71) have attributed to a negative view of the single-parent household namely 
that extended family arrangements are often seen as chaotic by proponents of the 
traditional nuclear family. This view was represented by the following responses: 
- “Lack of respect, difficulty in accepting authority, substance use/abuse, 
learning difficulties” [S1]. 
- “Lack of discipline, craving for attention” [S3]. 
- “The absence of a sense of belonging” [S4]. 
- “The craving for a father figure” [S4]. 
- “Children experience learning problems” [S2]. 
- “Social problems” [S5]. 
 
However, a few teachers presented a more positive perspective of the single-parent 
family, judging from the following responses:  
- child gets the support, love and experience of both parents. They rise above 
the rest, in spite of coming from a broken family)” [S5]. 
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 Observation 
Observations of situations at school revealed the reluctance of staff and especially 
senior staff to speak to any other relatives, than parents. As empirical research also 
proves, many single-parents rely greatly on the help of family members, other than 
the alternate parent to fulfil parenting functions when he/she is unable to do so. 
 
4.2.2 INTERPRETATION 
 
It is clear thatthe participants from single-parent families all grew up in families where 
the extended families formed part of their lives from a very young age. The 
responses of the adults and children raised by singleparents showed acceptance of 
their family dynamics and structure.The fact that they were growing up in single-
parent families did not affect the participants’ views of their families in a negative 
manner. Theseparticipants revealeda sense of normality,in spite of being brought up 
by a single-parent. This reflects theacceptance that although raised by a single-
parent, the challenges they faced made them emotionally stronger and able to face 
these challenges. 
 
The participants did not view their families as dysfunctional and although some 
expressed that they did miss having another parent at times, they were quick to add 
that the remaining parent and extended family members tried their utmost to fill this 
void. It seemed that the fact that they were growing up in single-parent families did 
not affect the participants’ view of their family in a negative manner. 
Theseparticipants revealeda sense of normality in spite of being brought up by single 
parents.Underlying some of these responses is Minuchin’s (2007:18) argument that 
a family is not made strong by the number of heads counted at the dinner table, but 
by the rituals that help to create the family, the emotional ties and the shared history.  
 
The views of the participating teachers were two-pronged. While some believed that 
there were single-parent families who could be successful, there was also a sense of 
disdain towards this family type. This negative view of single-parent families seem to 
stem from pre-conceived notions of what the term “family” entails. While it should be 
mentioned that not all the teachers viewed single-parent families as dysfunctional, it 
is clear that the overwhelming majority associated single-parent families and the 
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children from single-parents with some type of dysfunction, pathology or delinquent 
behaviour. The observation also revealed the reluctance of staff members to deal 
with members of extended families other than the single parents. While the rationale 
behind this is legitimate, as parents are first and foremost responsible for their 
children, it is clear from responses and observations made that some members of 
extended families often assumed the responsibility of the absent parent. These 
family members are often more involved in the child’s life than are many parents 
from nuclear families. Therefore those teaching children should be careful not to 
view and portray single-parent families as dysfunctional as this would only 
perpetuate the stereotype. 
 
The literature also confirms that extended families areprotective of children in 
families hampered by social and economic adversity and areable to provide such 
children with attachment and constancy (Bengston, 2001:5). 
 
4.3 THEME TWO: THE INFLUENCE OF THE EXTENDED FAMILY 
 
This theme was further developed into subcategories, covering the influence of the 
extended family on the social and moral development of the child in the single-parent 
family. This illustrated the importance of having family members thatcontribute to the 
early socialisation of the child, through acceptance.This is achieved when these 
members of the extended family have high expectations and introduce order, 
affection and assistance into the child’s life (Marion, 2003:4; Berk,2001:28), which 
acts as a protective factor in the life of any child. As this research took the eco-
systemic perspective of Bronfenbrenneras its theoretical framework, a closer look 
was taken at the systems impacting the development of the child. The empirical 
research also revealed the micro systems in which participantswere closely involved 
in proximal interactions with those close to them (Donald, Lazarus & Lolwana, 
2010:40).  
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4.3.1 INFLUENCE OF THE EXTENDED FAMILY ON THE  CHILD’S 
MORAL DEVELOPMENT 
 
Most parents want to protect their children from life’s difficulties. In ensuring this, 
parents desire to teach their children right from wrong. Parents hope to raise their 
children to be good learners, and to excel both academically and on the sportsfield. 
However there is also a need for children to have a good value system in place and 
display moral behaviour. As the child’s development occurs in the nested context of 
the micro system that shapes the child’s moral development, one cannot disengage 
the extended family from the moral development of the child, as the microsystem 
involves relationships with those in the child’s immediate environment (Donald,et al., 
2010:40)  
 
4.3.1.1 FINDINGS AND DISCUSSION 
 
 Learners from single-parent families 
This search for an identity and independence is a theme that ran through the 
empirical research. The participants stated that lack of trust and not being allowed to 
make decisions are all issues which negatively influence their relationship with the 
parent.  
- “Not much….like my friends …I don’t have a lot of freedom to make 
decisions”[C/5/F] 
- No… I feel I don’t give problems so my mother must see that…”[C/2/F] 
 
The feelings of dependence and helplessness conveyed by participants, is not 
unique to a child from a single-parent family as moral development and the search 
for an identity either personal or moral is inextricably linked together during 
development.  
 
Most of the participating children also identified members of the extended family as 
mentors and confidantes. These family members were looked up to and often set the 
moral compass for the child. The following typical responses confirm Dowling’s 
(2010:132) contention that behaviour and moral values are influenced by what 
children observe from adults. This is sometimes more apparent during the 
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adolescent phase, as the child is searching for its own identity and often identifies 
with role models. 
- “My uncle, he is very successful and he is a good example to us...sometimes 
he would talk to us about life... I like that”[C/2/F]. 
 
It is also through communication, verbal as well as non-verbal, that extended family 
members are able to display moral behavior, as theparticipants also spoke about 
how extended family members would handle situations. 
- “My cousins they will talk to me if I do something wrong...they know my 
mother is very strict...and sometimes they will talk to me about things, they 
know that will upset my mother... but its cool because its not like they 
preaching, we just like have a normal discussion” [C/2/F]. 
 
The extended family’s wasidentified as key figures in instilling moral thought and 
behavior, by participants, as the following quotes illustrate: 
- “My aunt, she will always talk to me about respecting my mother and things 
like that” [C/2/F]. 
- “My uncle, he encourages us not to get involved in doing wrong things like 
drugs and things like that” [C/5/F]. 
 
Mampane (2004:45) agrees that parents or members of the extended families have 
the ideal opportunity to model perseverance, patience and how to recognize and 
meet the challenges of life, as these statements also show.  
 
One of the participants felt animosity towards her family as a result of strife.  
- “After my father died, his family was very nasty to my mother and they said 
some nasty things to her. I don’t like my father’s family because they did not 
want my mother to get anything after my father died. I only get along with my 
mother’s side of the family. They are nice to us and if we need help or money, 
they will try to help us” [C/6/F]. 
 
From a moral point of view and considering aspects such as modelling of behaviour, 
it was also a concern that this child is so involved in disaffection between adult family 
members. As a direct way to influence the moral behaviour of children observing 
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coercion and aggression could teach the child that this is an appropriate response to 
conflict. 
 
As behaviour and moral values are influenced by what children observe from adults, 
healthy family functioning and the modelling of appropriate behaviour on the parts of 
the adults involved in the life of the child are extremely important. Although parents 
are seen as the primary socialising agent in the life of their children, the researcher 
did not pass any judgement as to who was responsible for the conflict that could 
potentially have a negative effect on that child’s moral values as explained by 
Dowling (2010:32). According to Basson (2001:42), modelling of behaviour is even 
more important during the adolescent stage of the child’s life as he/she is searching 
for his/her own identity. As models and primary educators, parents should therefore 
behave in an exemplary way, as children learn much about how to relate to others by 
observing the day-to-day interaction and behaviours of those close to them.  
 
Teachers were also identified as role models in the lives of some of the participants:  
- “Mrs. S is always so kind and she is very organized and I like the way she  
talks to us” [C/2/F]. 
- “Mr. J is like a father to us, he talks to us when we do something wrong, 
without scolding ...and going on.......” [C/5/F]. 
 
Although some teachers may not be comfortable to be associated with a parental 
role in their learner’s lives, many learners look up to and idolize these teachers as 
they often do not have many positive role models in their lives. Educating other 
people’s children is a tremendous responsibility and very often a moral responsibility. 
Teachers often have to nurture relationships in the classroom, negotiating moral 
decisions through thinking and discussions. 
 
The identification of teachers as role models is not surprising, as children often 
spend more time in the presence of their teachers than at home with their parents. 
Teachers cannot communicate with learners without also transferring values to the 
learner. Learners observe respectful behaviour towards others, polished use of 
language and so forth. The communication between a teacher and learner is not 
always verbal; however, apposite “educational communication is normative by 
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nature” Pretorius (2005:226). The adage that children copy what we do, rather than 
what we say seems to ring true.  
 
 Adults 
During the interviews, some members of their extended families were portrayed as 
mentors and confidantes by most participants. One of the adult participants related 
how he became more politically aware through the influence of an older cousin. He 
also connected this experience to his view of fairness and the way people are 
treated:  
- “Ek het baie opgekyk na my neef. Hy was ouer as ons en hy het teruggekom 
van universiteit en ons blootgestel aan wat in die land aangaan. Ons was nie 
so bewus van die politieke situasie in die land en die onregverdigheid.(I 
looked up to my cousin. He was older than us and when he came back from 
university he exposed us to what was going on in the country. We were not 
that aware of the political situation and the unfairness”)[A/1/M]. 
 
In the scenario above, the moral thought processes of Kohlsberg as discussed in the 
literature review, can be identified, as the respondent and friends respected the rules 
of society, but after being made aware of the political situation in the country, began 
to follow their conscience in their beliefs than the law (Santrock, 2006:334). 
 
This awareness would perhaps not have been possible had it not been for the 
influence of a member of the extended family. In addition, it also proves Kohlsbergs’ 
theory that moral thought occurs in a social setting, such as experienced by the 
respondent and his friends. The respondent had an opportunity to take in the 
perspective of another person resulting in conflict between his existing stage of 
moral thought and the reasoning of someone (the uncle) who was already at a 
higher stage of moral development (Santrock, 2008:232, Hook etal., 2002).  The 
development of moral thought processes was therefore facilitated through the 
communication of values.  
- “My neef, die een wat op universiteit was...ons het altyd met hom sit en 
gesels. Hy het ons baie geleer, jy weet ......omtrent die lewe …..ons was nog 
jonk en dom. Hy het regtig ons oë oopgemaak.(My cousin, the one who was 
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at university....we always sat and talked. He taught us a lot …....about life 
…...we were young and stupid. He opened our eyes”)[A/1/M]. 
 
 
 
 teachers 
Several problems were identified by the participating teachers, of which discipline 
surfaced as the biggest problem experienced in the life of a child from a single-
parent family. The extended family were seen by many teachers as a positive 
influence on the upbringing of a child and were viewed as having much to offer the 
single-parent family, as can be deduced from the following statements:  
- “The extended family-soos grootouers tantes (like grandparents and aunts) 
can offer security, stability and discipline, child then feels that he/she belongs. 
Loving environment (as with some extended family members) can have a 
positive influence on the child’s development” [S6]. 
- “Better income, more authority, setting of good examples” [S1] 
- “Although the family member won’t fill the gap 100% but they do play an 
important role. At least they provide financially and they give the child a 
support which he or she needs” [S5]. 
- “It is good that a child gets a different view on things and can discern between 
what is good and what is bad [S4]. 
- “…..could act as role models” [S3]. 
- “If a single parent lacks certain attributes such as discipline skills, the 
extended family can intervene if the children misbehave” [S5]. 
- “Help met ontwikkeling van kind asook leiding en bystand verleen. (Help with 
the development of the child, as well as guidance and assistance” [S2]. 
 
Teachers expressed their concern about the different value systems practiced by 
extended family members and that a conflict in values could confuse the child. 
- “Different people have different core values, which might lead to conflict. If it is 
not managed correctly, differences of opinion might arise which could confuse 
children” [S4]. 
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- “Child might be exposed to too many different value systems which might be 
too confusing for the child which will create problems in the parent-child 
relationship” [S3]. 
- “Negatiewe kompetisie tussen gesinslede kan ‘n probleem word. (Negative 
competition between family members could cause a problem)” [S4]. 
 
- “Children can follow examples set by those older than them. For example If 
my uncle’s drink and disregard others, I’m gonna do the same” [S3] 
- “Some extended family members just don’t care enough to play a role in the 
child’s life. They have an attitude of “you’re not my child so what do I care” 
[S2]. 
 
Behavioural problems were also identified as a negative characteristic of the 
behaviour of children from single-parent families. This was attributed to a lack of 
discipline: 
- “Most of the children are raised by their mothers, and it is very difficult to play 
both roles...these children develop behavioural problems because they are 
angry, e.g. fighting/temper tantrums” [S1] 
- “Ondervind altyd dissiplinere probleme met sodanige leerders, het gewoonlik 
‘n traak-my-nie agtige houding. (Experience disciplinary problems with these 
learners, they usually have a devil-may-care attitude)” [S4] 
- “They steal other children’s belongings as they cannot afford to buy things” 
[S6] 
- “Most of the children, they have financial problems because of single parent 
not employed. And some children have bad behaviour at school due to 
problems at home” [S2] 
 
However, not all teachers identified children from single-parent families as 
characteristically displaying problematic behavior, as some stated that not all 
children raised by a single parent display behavioural problems. In fact they reported 
that some of these children displayed leadership qualities and were well behaved. 
Factors that could have contributed to this positive outcome were mentioned in the 
following comment:  
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- “Single-parents who have successfully raised children, have some kind of 
relationship with their child, and are actively involved in the child’s life and 
where discipline is concerned” [S2] 
 
The teachers were emphatic that those involved in and entrusted to be part of a 
child’s life should be responsible and of sound moral character. The teachers felt that 
children from single-parent families often faced challenges that would be 
exacerbated if they did not receive proper guidance from those closest to them: 
- “They can inculcate norms and standards” [S3]. 
- “Where the extended family is involved, we experience few problems” [S2]. 
- “Yes, as these kids do not have a mother/father, they need the support from 
others to fill the gap” [S4]. 
- “Stability and acceptance” [S6]. 
- “The single parent may not be equipped to guide the child in all situations and 
both the parent and the child can benefit from assistance” [S6]. 
 
Caring for their children is a responsibility normally shared by two parents in the 
traditional family type; however, single parents often do not have much time to spend 
with their children, these parents are often compelled to take on an additional job or 
work overtime. The teachers and participants alike consistently identified the 
members of the extended families as having a significant contribution to make to the 
single parent family in this regard, as they played an important supplemental role to 
the parent helping with activities that the parents might not be able to undertake.  
 
 Observation 
Observations yielded some disturbing results in some single-parent families. The 
researcher encountered two cases involving learners who sold drugs. In both of 
these cases, older members of the extended family were responsible for supplying 
drugs to learners. So, extended familiesalso can have a negative influence, so 
parents should still monitor all relationships, as young people are impressionable 
and to a big extent vulnerable. Poor socio-economic circumstances, prompted, the 
learners to engage in criminal activities.  
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4.3.1.2 INTERPRETATION 
 
The children focused on what they perceive as inherent goodness and it was clear 
from the responses that the children looked up to their parents and family members 
as models of moral behaviour.The willingness of extended family members to act as 
role models is important; however, this is often difficult to realise in today’s fast- 
paced society. 
 
The perception of teachers pertaining to the involvement of the extended family and 
the perception of those raised by single parents differed in terms of the influence of 
the extended family on the moral development of the child. The teachers were more 
cautionary in their responses, concerned about the possible negative influence 
posed by extended family members, such as exposure alcohol and drug abuse and 
trafficking.  
 
As confirmed in the literature (Pieterse, 2010:205), many teachers identified the 
extended family as a rich source of support for the single-parent family, seeing their 
involvement as having a cumulative effect on other existing protective factors. 
 
However, it is also evident that the involvement of the extended family added stress 
when extended family members were the cause of conflict due to anti-social 
behaviour. The concern of the participating teachers, were not unfounded where the 
over-involvement of extended family members diluted parental influence and 
authority. It is therefore apparent that while the extended family is potentially a rich 
source of support and has a valuable contribution to make in the rearing of the child, 
there should be a healthy balance between the involvement of the extended family 
and the primary role of the parent in all spheres of development, so as not to confuse 
the child. 
 
A common thread that ran through all the responses from interviewees was that 
sound moral development depends largely on modelling and inductive 
communication practices, as the actions of those around them are closely observed 
by children. Teaching by example and discussion in a healthy family practice is 
therefore a sure way to teach moral behaviour, regardless of family type. A 
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supportive home environment was seen by all participants as a prerequisite for 
successful family functioning.  
 
Although the participating teachers did not allude to their own involvement in the 
moral development of the child, it was palpable that teachers, as a part of the child’s 
mesosystem were seen by some participants as transmitters of moral decision-
making and solvers of moral dilemmas. As a microcosm of society and how the child 
will fit in that society as a moral entity, the school and classroom is the place where 
the child is able to practise moral behaviour and thought. Learners face a barrage of  
moral choices on a daily basis. Teachers often have to navigate these thought 
processes with the child, through instruction and guidance. 
 
4.3.2. COMMUNICATION IN THE SINGLE-PARENT FAMILY 
 
Communication makespositive family interactions possible. Communication in the 
family is an interactive process through which parents and extended family members 
are able to impart knowledge, values, rules and information. If this family 
characteristic is flawed and deficient, it presents a challenge in the family 
unit.Pretorius (2005:219) states that a child can only fully “actualise himself in 
communicative relationships with his fellow human beings, thus finding his place in 
society”. 
 
4.3.2.1 FINDINGS AND DISCUSSION 
 Learners from single parent families 
Communication between parent and child is an essential ingredient of a good parent-
child relationship. However, not all learner participants viewed the communication 
between them and their parents as good. Reasons to which the poor communication 
wereattributed included the strictness of parents, based on factors such as fear of 
teenage pregnancies or other social problems. 
- “Now ........yoh she is very strict, even my family tells her that she is too strict. 
I know she is very scared that the same thing would happen to me ....... that I 
will have a boyfriend and also fall pregnant. But I am not like that. So my aunt 
will talk to her or sometimes or she would ask my aunt what she thinks and 
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what she should do. But I sort of understand...it’s just I want her to trust 
me”[C/6/F]. 
 
The dynamics in this family illustrate the negative consequences of parents 
relinquishing their parental power to alternative caretakers, even if only for a few 
years. In this case, the aunt took over the parental role in the child’s first few years to 
allow the young mother to complete her studies. While this was an act meant to be 
supportive of the mother’s future plans, it is obvious that when the mother resumed 
her parental role, she felt ill-equipped to do so. There was a lack of communication, 
and the parental bond and authority was lacking. The respondent claimed that the 
relationship and communication between her mother and herself were not good. The 
mother would continuously ask an aunt to talk to her. The respondent felt that her 
mother felt insecure about talking to her and attributed this to her mother’s young 
age. Although the researcher would not regard this specific family as dysfunctional in 
its entirety, the communication in it left much to be desired, as the respondent was 
hesitant to speak of or view her mother as a confidante. 
 
The members of the extended family were seen by most participants as key to 
improved communication in a family. Cousins, aunts and uncles often served as 
confidantes in some instances communicating to the parents what the needs of the 
child were, if the child was afraid to do so. Members of the extended family also 
often mediated conflict situations between parents and children.  
- “My mother is very strict. I am the youngest so my dad is not here 
(respondent’sfatherisdeceased) like he was with my other brothers and 
sisters.....It makes my mum panic, especially I think because I am a boy and 
because of our religion and things.I know my mother just wants what is best 
for me, but sometimes..yoh..it’s like she don’t understand what we as 
teenagers are going through. Like I know according to my religion I am a man, 
but you know, I am still a teenager also. So sometimes my mom and me 
…….we argue. I don’t want to and I don’t like it...then my family like my aunt 
and my cousins...they will come and talk to my mom..cause she gets angry. 
Then they will tell her,you know she must try and understand and give me a 
break you know, cos now I am the only one in the house…….. But ja, they will 
tell her I need to be young also and enjoy my life”[C/4/M]. 
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- “My cousin ...... I can tell her everything …....I can trust her......” [C/6/F]. 
 
It was found in this case that the parent was unhappy with the child’s lack of 
responsibility, as the mother felt he should act more mature. This caused conflict 
with the respondent, who viewed his own behaviour as being age-appropriate. 
Members of the extended family were able to mediate and clarify the situation 
between parent and child through collaborative problem solving, which is regarded 
by Walsh inBester (2009:55) as a key element of communication in families.  
One respondent viewed some members of her extended family as having a negative 
impact on her, as she perceived them of being jealous of her mother and siblings. 
She revealed that this animosity emanated from the death of her father and the 
financial implications of his death.From the following answer it is clear that 
communication between the respondent, her mother and her paternal extended 
family has broken down, perhaps irrevocably. 
- “ I don’t like my father’s family because they did not want my mother to get 
anything after my father died. I only get along with my mother’s side of the 
family”[C/6/F]. 
 
These negative feelings only applied to her father’s side of the family as she viewed 
her maternal extended family in a positive light. This situation sheds more light on 
the dynamics of the family when conflict is involved and the role of both the parents 
and extended family members in handling conflict. It has been found that an 
unhealthy relationship between parents and other ‘co-parents’ could lead to 
depression in children. ‘Co-parents’ who are well adjusted, parent effectively and 
have a warm relationship with the child will promote the well-being of the child, while 
the risks to which children from single-parents are exposed will be exacerbated if 
these co-parents show deficits in these areas (Jones et al., 2007:671-683; Ruiz & 
Silverstein, 2007:802). 
 
The aforementioned literature is reflected in the concerns that the teachers relayed: 
- “The child might get confused. He or she may not know who to obey if the 
parent and family member oppose one another” [S5] 
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While this is a valid concern, Pieterse (2010:205) states that the support rendered to 
the child in the single-parent family to adequately support him/her may be 
compromised. Through the involvement of extended family members, this barrier can 
be mitigated, and it is also healthy for the development of the child’s self esteem. 
Communication was found to be erratic at times between a parent and learner, 
especially if the parent worked shifts, as learners were often asleep by the time their 
parent got home.  
 
 Adults 
Adult participants viewed communication as an important building block of a 
successful home environment. Breakdown in communication was largely attributed 
to an era marked by a more conservative approach to communication in the family. 
- “Today’s children are so fortunate, as the can talk about most topics to 
parents, in our days you really had to watch what you say to your parents or 
grandparents”. [A/3/F] 
 
One respondent emphasized the importance of shared goals and ideals and the role 
communication has in the realization thereof. 
- “Kyk ek besef nou dat almal moet saamwerk en weet waarna ons mik, anders 
trek elkeen in ‘n rigting en dan bereik mens niks” (Look I realise now that 
everyone has to work together and should know what it is we aim for, 
otherwise everyone will pull in different directions and nothing will be 
realised”)[A/1/M]. 
 
 Teachers 
The participating teachers identified two aspects of communication related to 
children from a single-parent families that they deemed as problematic; firstly the 
communication within the families themselves and secondly, the inability or lack of 
communication skills that the children displayed. This was also linked to 
thesechildren being introverted, having low self esteem and seeking too much 
attention in order to get attention.  
- “problems with communication” [S1] 
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The teachers also emphasised the importance of ‘hearing’ the childand listening to 
what the child has to say. 
- “valuing the child’s input” [S4]. 
 
When it came to the parents, teachers emphasised the importance of asking for 
help, for the parent comes to communicate not only with their children but also other 
adults in order not to become too overwhelmed by circumstances. 
- “A successful single parent is responsible enough to seek advice/help when 
necessary” [S5] 
 
 Observation 
The researcher observed two instances in which the learners were scared to tell their 
parents that they had been punished as they were scared it would ‘add more stress 
to the parent’s life’. This was very revealing to the researcher andconfirmed the high 
level of existing stress in these single-parent households.   
 
4.3.2.2 INTERPRETATION 
 
Communication is essential for successful family functioning, irrespective of the 
family type. It became clear that even the younger participants were aware that a 
breakdown in communication was not conducive to healthy family relations. The 
extended family was definitely perceived as a strong form of support when it came to 
interaction between the parent and child. This was perhaps more so for the family in 
which the parent displayed a more authoritarian style, marked by exaggerated 
overprotectiveness and the isolation of the child, which hosts a range of negative 
trajectories such as low-self-esteem, drug abuse and low self-reliance (Timpano et 
al., 2010:153).   
 
The participants indicated that they often approached extended family members to 
intercede on their behalf; conversely extended family members at times felt 
compelled to intercede on the child’s behalf when they perceived the parent as being 
too strict or unreasonable.  
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While this has the potential to evoke conflict between the parent and family 
members, it was interesting to note that this often happened in nuclear families when 
parents are sometimes pitted against each other concerning certain issues. In such a 
scenario the extended family therefore in some way portrayed or supplemented the 
role of a second parent. This need not become a conflicting situation if the necessary 
respect is shown to the parent and is not aimed at pitting parent and child against 
each other, but rather as a form of prevention against escalating friction between the 
parent and child. 
 
Parents do find parenting overwhelming at times and even more so if they became 
parents at a young age. In the aforementioned case, the family took over the 
parenting role for a significant period of time which allowed the single mother to 
finish her schooling. While this in itself was a noble gesture by the family, it left the 
mother feeling insecure about her parenting ability, manifested in her tendency to 
often consult older family members. The child also stated that the parent had a fear 
that she would become pregnant. This fear, which manifested itself in the parents 
authoritative approach, presented a further barrier to communication between parent 
and child. Situations such as these add to the stereotypical view of dysfunction in 
single-parent families, when it could be solved by renegotiating family roles and the 
adoption of a parenting style more based on discussion in order to facilitate 
increased communication. As the young respondent involved was raised primarily by 
her aunt when she was younger led the child to believe her mother was insecure in 
her role as a parent. A more scaffolded approach to child-rearing, in terms of which 
the mother raised the child in partnership with the aunt, would perhaps not have 
caused such a chasm between the parent and child, while at the same time allowing 
the mother to grow more secure in her role as parent. 
 
Although extended families were found to be helpful in acting as mediators and 
confidantes, one cannot ignore the negative trajectories that could accompany these 
relationships. The parent might feel that the child does not trust him or her, and that 
there is no openness in the parent-child dyadic relationship may be lacking. This has 
the potential to evoke conflict between the parent and the extended family. 
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4.3.3 INFLUENCE OF THE EXTENDED FAMILY ON THE CHILD’S SOCIAL 
DEVELOPMENT 
 
It is the wish of most parents that their children should grow up to be well-balanced 
adults able to make a positive contribution to society. However, in order for children 
to become socially acceptable, they have to be socialised by those in their 
immediate environment such as parents, families and teachers. Socialisation cannot 
be done in isolation, but is an interactive process that takes place in a social setting, 
such as a home or school. In this study and in the literature study, communication, 
self-esteem and resilience were further identified and classed as subheadings as 
these themes strongly featured as part of the socialisation process. 
  
However, most responses relayed the value that theparticipants placed on not only 
the presence of significant other adults in their lives, but also how what could be 
perceived as mundane actions affected their thought processes. 
 
4.3.3.1 SELF ESTEEM 
 
4.3.3.2 FINDINGS AND DISCUSSION 
 
 Learners from single parent families 
In contrast to other comments, the following responses reflected the positive self-
esteem enhancing behaviours that should be found in a functional family. 
- I think what makes my family special is that we are respectful and loyal 
towards each other”[C/5/F]. 
- “My mom sets a good example….. all families have arguments” [C/6/F]. 
- “My uncle, he is very successful and he is a good example to us...sometimes 
he would talk to us about life... I like that”[C/2/F]. 
-  
Ruiz and Silverstein (2007:795) stated that a lack of positive role models could have 
seriously adverse consequences for children and could lead to socialisation deficits, 
which will inevitably impact on the formation and maintenance of relationships, both 
at school level and possibly also later in life.  
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One of the main aims of education is to guide the child in his social life. In the 
context and theoretical framework of this study, the aim of the socialisation process 
is for the child to co-exist adequately with others in society, through the guidance of 
adults (Pretorius, 2005:14-15).  
 
A situation that has implications for the healthy social development of a child is when 
two siblings do not share the same parents. Competition between siblings is a 
sensitive matter in single-parent families, as in some cases, these children may not 
share the same biological father with their sibling. In this study, this issue was raised 
by two of the participants, who did not share the same biological father. Feelings of 
resentment and shame emanated from these situations, as the different sets of 
paternal families demonstrated differing degrees of commitment towards these 
children.  
- “I do not have a relationship with my father. I don’t even really know him. His 
sisters, sometimes they will contact me and I have some contact with my 
cousins, from my father’s side. Sometimes.... I wish my situation …... my 
sister, she has contact with her dad and she goes to his house and ok…... I 
cant go, cause I guess its their time” [C/3/F]. 
 
 Adults 
- “My sister, she knows her father, but I don’t have contact with my dad, just at 
weddings, funerals......” [A/2/F]. 
 
Both these scenarios have implications for the healthy development of these 
children’s self-esteem, as children need to feel worth, value, acceptance and 
assurance to maintain a healthy level of self-esteem. Competition and resentment is 
not unique to single-parent families where children may have different biological 
parents. The absence of recognition, respect and approval has implications for the 
healthy social development of any child (Pretorius, 2005:28). A positive family 
environment enhances the resiliency of children, which in turn is an essential 
building block of self esteem (Weakley, 2006:32).  
 
 Teachers 
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The majority of information regarding self-esteem came fromthe participating 
teachers. These contributions regarding self-esteem were reflected in the following 
comments: 
 
- n Kind uit ‘n enkelouergesin se gevoel van eiewaarde mag dalk nie so gesond 
wees nie. Hy of sy mag dan minderwaardig voel(A child from a single parent 
family’s feeling of self worth might not be healthy. He or she may feel inferior.) 
Hulle is ook geneig om teruggetrokke te wees en ‘n gebrek aan selfvertroue te 
hê. (They also tend to be shy and have a lack of self-confidence)”. 
- “Baie lae selfbeeld, kom onseker voor, teruggetrokke, in hulself 
gekeer,sommige meer uitbarstig -veral waar geen vader betrokke is nie 
laasgenoemde gevalle toon baie dissiplinere problem.(A low self-image, 
insecure, introverted others have tantrums especially where there is no father 
involved-aforementioned displays many disciplinary problems)” [S2]. 
- “……. lack of self belief, low self-esteem” [S4]. 
- “……. self-image is weak” [S5]. 
 
The lack of self-belief and low self esteem finds its foundation in the sense of 
insecurity, which the teachers claimed was often a characteristic of the child in the 
single-parent family. 
- “If one parent is missing, there is a lot of questions and explaining that needs 
to be done. The child is unsure of her/himself when they are supposed to do 
something” [S4]. 
- “Stress coming from insecurity due to parents’ inability to provide and support 
the children can lead to low morale and feeling inferior to others and being 
uncertain with regard to schoolwork” [S3]. 
 
While the aforementioned responses from teachers addressed the issue of self-
esteem, self concept and the accompanying insecurity felt by the children more 
directly, other comments refer more to the social marginalisation experienced by 
children in the single-parent families. If one contextualises these comments within 
the theoretical framework, they allude to the indirect influence of the macrosystem on 
childrens socialization, which includes their self esteem. 
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 Observation 
As the researcher already possessed seventeen years’ teaching experience at the 
time of this study, she had been in close contact with numerous children from single-
parent families. The most noteable case was that of a learner from a single-parent 
family born out of wedlock as a result of an extra-marital affair. He discovered that 
one of his friends was in fact his brother, as they shared the same father. These two 
learners grew up in total contrasting environments. While the boy born to the single 
mother had a difficult life growing up with his mother and later in his life with an 
abusive step-father, the other sibling, born in wedlock and growing up with his both 
his father and mother had a privileged life, living in an affluent area.  
 
While both these boys fared well academically, the astonishing fact was that during 
their Matric exam the child who grew up under very difficult circumstances passed 
with a distinction, while the child who had a privileged upbringing passed without a 
distinction. While arguments could be made in terms of the genetics of these 
children, it is still remarkable that any child, living in a container with an abusive, 
alcoholic step-father could rise above these circumstances.  From her observation, 
the researcher attributes the child’s healthy self-esteem in challenging circumstances 
to various positive relationships and esteem enhancing activities. The boy enjoyed 
good relationships with his family members, including older aunts and cousins, as 
well as senior members of church organisations. He also held leadership positions at 
school and in church. These activities such as being elected a prefect and serving in 
the church’s Boys Brigade, gave the child a sense of worth and belonging, which 
helped him cope during times that could have broken him mentally and emotionally. 
At the time of writing this thesis, he had risen to the rank of detective in the South 
African Police Services, enjoying a successful career. 
 
4.3.3.3 INTERPRETATION 
 
An interesting dynamic identified in the empirical research, which has the potential to 
affect the self esteem of individuals, is a situation where siblings do not share both 
biological parents. As self-esteem is based on a sense of worth, it could have a 
detrimental effect on children, if they experience rejection from the non-custodial 
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parent or family, especially if the other sibling(s) is/are very involved in the family life 
of the non-custodial parent.  
 
Extended family members were identified as role models in the life of children 
because of the interactive nature of the relationship they have with the children of 
familymembers. Emphasis was placed on the care, support, loyalty and the role of 
family aspositive role models, in ensuring successful functioning of a family. Children 
are exploring their own unique role in their life paths. Without the guidance of adults 
during their search for their sense of self, it could, according to the literature;lead to 
rebellion (Ding & Littleton, 2005:244).This rebellious and disruptive behaviour was 
identified by some of the participating teachers as a characteristic of some children 
from a single-parent family background. 
The problems identified by the teachers pertaining to the healthy development of the 
child’s selfesteem included that children from single-parent families often 
experienced feelings of insecurity,exacerbated when these families 
experiencedfinancial problems. Feelings of inferiority because of their financial 
situation as well as feelings of abandonment following the loss of a parent were 
mentioned as factors influencing the child’s level of self-esteem.Most teachers felt 
that children from single-parent families displayed behavioural problems, which they 
attributed to a need for attention.The issues of low self esteem and feelings of 
insecurity were related to the social marginalisation often experienced by children in 
the single-parent family. According to the responses, primarily of teachers, social 
marginalisation was a reality for many children from single-parent families.  
 
The responses indicated that the contribution of the extended family through their 
interaction had a positive influence on participants. Genuine interest and guidance 
through non-confrontational interaction by extended family members were perceived 
as positive contributions by participants. These statements show that the strength of 
the extended family lies in the interaction with and support available to the child. 
These members of the family have the ideal opportunity to model perseverance and 
patience and how life’s challenges must be addressed (Mampane, 
2004:45).However,the literature study revealed that such family involvement could 
also be healthy for the development of the child’s self esteem. Through the 
involvement of the family, the child is often given a feeling of worth, as he or she 
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feels accepted and deserving of attention (Marion, 2003:188). This feeling of worth 
and how the children see themselves is irrevocably part of their self-esteem and 
develops in the social context of teachers, parents, grandparents and other family 
members who are all part of their mesosystem. If children’s concept of self is not 
developed in a healthy manner, they may constantly seek for reassurance from 
others; often outside the home environment; exposing them to influences that their 
parent may not be able to control. 
 
The effective socialisation of children depends largely on how they perceive their role 
in society and as the household. As the household is in a sense a microcosm of 
society, children will function more effectively in society if they function effectively as 
part of a family.  In this study, attributes of a successfully functioning single-parent 
family were identified as communication, moral supportand respect. As the literature 
and this empirical research have shown, extended families can play a key role in 
enhancing children’s self-esteem by positive communication, high expectations and 
support in the absence of a parent. These positive relationships in childrens lives, act 
as a buffer against negative developmental outcomes and gives the child a sense of 
competence and worth, which are building blocks to a healthy self esteem (Berns, 
2007:279; Weakley, 2006:32) 
 
4.4 THEME THREE: RESILIENCE  
 
 This study also involved adults, and it was clear from the responses that most 
participants, including the adults, had been affected by adversity at some stage in 
their lives. These adversities collectively had an effect on the moral, social and even 
the economic development of the participants.  
 
4.4.1 FINDINGS AND DISCUSSION 
 Learners from single parent families 
Some of the literature studied viewed being raised by a single-parent as a significant 
risk factor and both the literature study and the empirical research pointed to 
significant stressors in the lives of children from single-parent families. The stressors 
identified in the empirical research can be identified in the following responses: 
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For example, participants also state that they felt at risk as a result of the area in 
which they lived as it threatens their physical safety: 
- “When I get home......I am scared because there is nobody there...so we wait 
until my mother comes home.My family can help me by protecting me. Like if I 
have an older cousin who could look after us and walk with us, even to the 
shops. I am scared because...where I live …..... it is dangerous” [C/5/F]. 
- “Sometimes I am very scared because my mother comes home late and then 
I have to look after my younger brother and sister.....Then I am 
worried.....what if something happens?” [C/6/F]. 
 
Often, it is not one single factor that places a child at risk, but rather a combination of 
factors. With situations such as the aforementioned, factors such as living in a high 
risk area, absence of a parent and poverty could compound already existing 
predispositions to risk and could lead to school dropout or academic failure. 
 
The following responses exemplify resilience enhancing activities, as it has been 
established that resilient children have a close bond with at least one caregiver from 
whom they receive positive attention (Smith,et al., 2003:570). Although these may 
seem like normal every-day rituals and routines, they serve as strong protective 
factors in these children’s lives. Good parenting, whether by the parent or ‘co-
parents’ in the form of grandparents and extended family members, does not happen 
accidentally and has to be managed if it is to be of benefit to the child. 
- “I do miss my mum, but we see her on the weekends....but my aunt does stuff 
that my dad cant do like wash our shirts.....and she or my granny cooks” 
[C/1/M]. 
- “I like doing things with my granny.....we bake biscuits and then I help 
her.[C/1/M] 
- My dad takes us fishing or we go watch rugby....my dad’s brothers also go 
with us…..” [C/1/M]. 
- “My dad likes to braai....sometimes we will have a snoek braai.....” [C/1/M]. 
 
Some learners identified their extended family as a source of encouragement, during 
times of difficulty. 
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- “We care about others, that’s what my family has taught me.....also never to 
give up. Things like that we will discuss” [C/2/F]. 
- “I think what makes my family special is that we are respectful and loyal 
towards each other” [C/4/M]. 
- “My uncle is always interested in what we are doing...and he is educated so 
he wants us to study and do well” [C/6/F]. 
 
These comments from the participants show resilience-building activities, which 
enhance positive identity development. This is achieved when parents or family 
members show their support by engaging with children in positive ways and giving 
them positive feedback. These activities allow children, not only to figure out their 
own identity, but also the skills or interests they might have (Crosnoe, 2011:239). 
 
In the literature study, spirituality was identified as a protective factor, which gives 
hope and resilience to the families during times of adversity.  Spirituality and being 
involved in spiritually related activities were cited by both child and adult participants 
as helping them cope with adverse situations. 
- “At first I was sad to lose my father, but I don’t question it anymore, I feel 
stronger now. I feel like .....like nothing can hurt me anymore. It was the will of 
Allah, so I can’t question what has happened” [C/4/M]. 
 
 Adults 
One of the adult participants identified spirituality as the factor that helped him 
escape from habitual drug abuse: 
- “ Ek voel dat ek vandag op my eie bene kan staan ......ek weet dat dinge vir 
my anders kon gegaan het. As ek teruggaan huistoe ......en ek sien van my 
vriende wat dagga begin rook het...daar het niks van hul geword .......ek kon 
so maklik daardie pad geloop het. Dis seker maar my ma en oupa hulle ...... 
ons was nog altyd in die kerk besig en betrokke. Ek dink dit het ook ‘n groot 
deel daaraan. Maar ek dink nie dis die enigste rede. (I feel I can stand on my 
own today .......I know things could have turned out differently for me. When I 
go back home and I see my friends who started smoking dagga...nothing 
became of them .......I could easily have walked the same road. It is probably 
due to my mother and grandfather ...... we were always very busy and 
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involved in church. I think that played a big part. But I don’t think it’s the only 
reason)”[A/1/M]. 
 
Spirituality and faith in a higher power were identified both in the literature and this 
empirical research as a vehicle to keep people’s lives on track, acting as a buffer 
against risky behaviour. As confirmed by the responsesfrom the adult participants; 
spirituality may possibly not be the sole protective factor in the lives of children from 
a single-parent families, however just as risk factors are cumulative, so are 
protective factors. Therefore, spirituality, coupled with other protective factors, such 
as supportive relationships, could act as a buffer against emergent fissures in 
children’s lives.  
 
These factors of risk and protection operate within the family domain through family 
management practices, parental modelling, familial structures (single-parent families) 
and family climate (Romer, 2003:244). The eco-systemic perspective also supports 
the notion that one isolated factor on its own cannot be the key in raising children 
successfully, but rather an integration of different systems successfully, as one 
system cannot overcompensate for a deficiency in another system.Resilience is an 
important dynamic in the single-parent family, as this family type often experience 
adverse conditions.  
 
 Teachers 
In order to understand resilience, one has to look at what places children at risk. 
Teachers identified the following factors as placing the child raised in a single-parent 
family home at risk: 
 absence of role models [S4] 
 lack of acceptance [S3] 
 substance abuse [S6] 
 discipline problems [S5] 
 financial problems [S5] 
 
Crosnoe (2011:236-239) states that it is most important that caregivers, which in this 
case includes teachers, know who is at risk. Teachers are also in a position to foster 
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a relationship with the children and communicate with the childrens and parent, 
forging solutions which could counteract the negative trajectories associated with at-
risk children and promote resilience in them.  
 
 Observation 
The researcher has been a fortunate observer of heart-warming events in children’s 
lives, which attest to the spirit of resilience that exists in children. These children 
triumph and achieve success, irrespective of the fact that single parents raised them. 
While the researcher was also aware of the fact that single parents were raising 
many of her school’s problem pupils, some problem children were from functional 
two-parent families. The researcher has observed that learners who have overcome 
many adverse life events, often have support from adults, who are often not their 
parents or even family members. These are often neighbours or members of the 
religious fraternity. The sense of belief and validation that children receive from these 
adults is often the driving force they need to succeed. 
 
4.4.2 INTERPRETATION 
 
It is clear from the literature and this empirical research that most single-parent 
families are indeed hampered by a multitude of problems, such as poverty, conflict, 
depression, insecurity and social marginalisation. The situations that affected all of 
the participants differed in terms of their “relational, socio-economic and cultural 
situatedness”. Therefore, from an ecosystemic perspective, the intensity and number 
of risk factors participants were exposed todiffer. Subsequently the protective factors 
would also depend on the quality of the structures in the individual’s ecosystem, 
making resilience an ecosystemic construct (Donald et al., 2010:160). 
 
According to Hawley and De Haan (1996:293), family resilience can be viewed 
metaphorically as the path that a family will adopt when faced with stressors and 
their positive reaction to these stressors, “in unique ways, depending on the context, 
development level, the interactive combination of risk and protective factors and 
families shared outlook”. This gives credence to the theoretical framework that 
underpins this research. Therefore, as a family parents and extended family 
members should build on existing factors which are protective of the child. These 
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factors, some of which were also identified in the literature, include existing 
communication practices, involvement in sport, a sense of identity, intellectual 
capacities, a sense of autonomy, family values, and caring relationships. These 
aforementioned protective factors are categorised as internal and external assets 
(Donald,et al., 2010:161-162).Although the peer group as a network, along with 
relationships with significant adults, was also identified as a potential protective 
factor, the researcher will discuss the peer group separately because of the 
dichotomy associated with this relationship. 
 
As can be seen teachers are at an advantage when it comes to identifying children 
who are at risk, as children often spend more time at school than with their parents. 
Teachers are able to interact with learners on a daily basis, mentor and forge 
relationships with children. Teachers are able to cultivate a safe classroom 
environment, a place where they as part of the socialisation process, are able to 
converse with their learners regarding rules and regulations. As can be seen from 
the responses received from adult participants; growing up in single-parent families 
does not necessarily place children at risk: rather the risk is created by an 
interchange between a number of factors. 
 
4.5 THEME FOUR: PARENTING STYLES 
 
Raising responsible, resilient children is not a fluke or a stroke of luck, but rather a 
conscious act, facilitated by specific actions and principles. One of the contributory 
factors is how parents deal with their children through the parenting style thate they 
practice. 
 
4.5.1 FINDINGS AND DISCUSSION 
 Learners from single parent families 
One of the participating children also stated that her aunt tended to give more input 
regarding disciplinary issues, because she stayed with her aunt during her early 
years. Her own mother was a teenage parent, and she went to stay with her mother 
only during her teenage years. She revealed that her mother did not always know 
what to do or how to handle situations, often consulting the aunt. The child also 
mentioned that her mother was so young when she fell pregnant with her, she (the 
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mother) was afraid that her daughter would suffer the same fate. As aresulther 
mother tended to be strict and this was often addressed by other members of the 
family. The child also revealed that her mother’s strictness caused her to tell lies to 
her mother at times, which made her feel bad. However, she felt that those lies 
enabled her to reclaim some of her freedom. 
- “My mother is very strict .....and I mean very strict ..... I can’t go anywhere. 
Sometimes my family would talk to her because even they can see it is very 
bad. I don’t give her a reason to go on like that ...... you know ma’am...I do my 
work and I work very hard. I know she is scared that I will also get pregnant. 
Cause, she was so young ..... I mean she is still in her thirties so you can think 
......My aunt, she is like my other mother, .....cause I stayed with her for a long 
time ......Sometimes she and other people talk to my mum...cos they want her 
to give me some more freedom” [C/6/F]. 
 
One of the teenagers described herself as very outspoken and stubborn. It was clear 
from her responses that her parent did not have much control over her and that she 
was allowed to do whatever she desired. While this learner did not have academic 
problems she claimed that people did not ‘get her’. She had a poor relationship with 
her father, and although she was in contact and visits her paternal family, she did not 
want them to influence her life in any way. She felt that her father has abandoned 
her. 
- “I respect my mother, but I do what I wanna do...I can look after 
myself...[C/3/F]. 
 
This scenario illustrates that the parental style employed by parents has definite 
consequences for the parent-child relationship. The researcher’s primary concern 
while interviewing the above-mentioned respondent was the respondent’s display 
and utterances of anti-social behaviour. The respondent was a learner at the 
researcher’s school and the researcher observed her back-chatting to teachers and 
constantly bickering with her peers. From her responses, it was clear that the 
mother’s parental style inclined to be permissive. It was also obvious that this family 
received little support from their extended families. The family’s socio-economic 
background could also be described as one of deprivation. While a poor or deprived 
socio-economic background cannot be singled out as a precursor to failure or anti-
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social behaviour, the fact that the parent displayed a laissez-faire, permissive 
parenting style is cause for concern and underscores concerns that inconsistent or 
inappropriate parenting styles could provoke or exacerbate negative behaviour (Ruiz 
& Silverstein, 2007:2). 
 
The researcher identified the parenting style of the aforementioned parent as 
permissive with reference to the assertion by Pretorius (2005:65) that permissive 
parents allow children to explore and make their own decisions with little or no 
parental input. The child was also displaying little self control and egocentric 
tendencies which was affecting her relationships with others (Kopko, 2007:2; 
Pretorius, 2008:65). The breakdown in relations between the child and her parent 
and peers was cause for concern as it affected her socialisation in general. 
 
Although the child did not enjoy a good relationship with her extended family, it 
would have been beneficial for her to be exposed to family members who could 
model acceptable and responsible social behaviour. The negative behaviours 
associated with her mother’s permissive parenting style could be negated if the child 
were taught the importance of rules (Gomes, 2008:122). As the child felt that she 
had been rejected by her father, acceptance and open communication from the 
mother and extended family members could have played a significant role in 
enhancing the self-esteem and optimal socialisation of the child in this family. 
 
 Adults 
The parenting styles practised by their parents were mentioned as a factor by many 
participants. For instance; one adult respondent attributed his ‘go-getter’ attitude to 
the way his mother approached parenting and how he was raised:  
- “Ek is baie bly my ma het my nie vasgehou en dat sy oorbeskermend was nie. 
Sy het my toegelaat om byvoorbeeld van ‘n jong ouderdom op sporttoere te 
gaan. Sy het my toegelaat om onafhanklik te wees en my tot ‘n sekere mate 
my eie besluite geneem. Vandag is ek baie bly want ek kan op my eie twee 
bene staan. (I am very happy that my mother did not hold me back or that she 
was overprotective. For example, she allowed me to go on sport tours from a 
young age. She allowed me to be independent and make my own decisions, 
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to a certain extent. Today I am very glad about this because I am my own 
man)” [A/1/M]. 
 
The following response from one of the adult participants gave insight into the 
parenting style adopted by her grandparents. Grandparents often display the same 
parenting style they employed in raising their own children. The parental style 
displayed in this case was reminiscent of an earlier era, where parents were perhaps 
less accommodating to their children’s whims and wishes. The respondent, however, 
was not critical of this, as he felt that his grandfather always cared about his 
wellbeing:  
- “My oupa en ouma het my gedissiplineer. My ma was baie jonk en sy was nie 
altyd daar nie. Toe ek ouer word, het my ma meer betrokke geraak by my 
lewe. Maar my oupa het die meeste invloed gehad. Wat hy gesê het was wet. 
Toe ek jonger was, het ek maar altyd gedink dit is so in ander huise, en ek het 
dit maar so aanvaar. Dit was eers toe ek ouer word, seker so in my tienerjare, 
dat ek besef het dat ons huis anders was as sommige van my maats s’n. 
Maar dit het my nie gepla nie, want daar was ook ander kinders met net ‘n 
maen my oupa het altyd gesorg vir ons, miskien as omstandighede anders 
was en ons baie swaar gekry het, dan sou ek dalk anders gevoel het of 
anders uitgedraai het. (My grandmother and my grandfather disciplined me, 
as my mother was very young and she was not always there. When I got 
older, my mother became more involved in my life. But my grandfather had 
the most influence. What he said, was law. When I was younger, I thought 
that it was like this in all households. It was only when I got older, probably in 
my teenage years, that I realised our household was different from those of 
some of my friends. But this did not bother me, because there were also other 
children who also only had a mother and my grandfather always took care of 
us, maybe if circumstances were different and we really experienced 
hardship, I would have felt different or turned out different)” [A/2/F]. 
 
 Teachers 
Teachers identified a strong single-parent family as one in which the parent is 
involved in the child’s life and provided the necessary support. 
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- “……….kry die nodige bystand, belangstelling en betrokkenheid (gets the 
necessary support, interest and involvement” [S4]. 
- “….…’n werkende ouer intensief betrokke by kind (a working parent intensely 
involved with the child)” [S2]. 
- “moet reëls en orde kan handhaaf’(must be able to maintain rules and order)” 
[S1]. 
 
Most of the teachers preferred a more authoritative or, in some cases even a more 
authoritarian parenting style. What was considered as important, was that the parent 
should at all times be aware of what was going on in the child’s life and should 
definitely not be an observer from the sideline. 
 
 Observation 
Over the span of her career, the researcher observed that parents with a more 
permissive style of parenting, irrespective of family type, were often more at odds 
with their children. These parents were not able to control their children and often 
approach the school for help to discipline their children. Oftentimes parents who 
themselves, had a chaotic personal life, simply found its easier to let the children 
have their own way as it gave them less to deal with. However, in the long run, this is 
more damaging to the parent-child dynamic, as these children will expect to have 
their own way even when their parents have become more settled and are now 
ready to take a more active role in parenting. This dynamic has made the researcher 
more aware of the consistency that should always accompany parenting. With the 
rights of children becoming increasingly liberal, neither teachers nor parents have 
much power when it comes to discipline. It is therefore important that the child be 
broughtup with a parenting style that instills in them a greater sense of responsibility.  
 
4.5.2 INTERPRETATION 
 
The responses shed light on the different approaches to parenting and the resultant 
effect it has on the behaviour of children. An interesting dynamic of single- parent 
families evident from this study was the difference in parenting styles employed by 
parents and grandparents. This research confirms what the literaturehas identified as 
the more authoritative nature of grandparents’ parenting style compared to that of 
122 
 
the parents, as the parenting style of grandparents is usually based on decreased 
decision-makingby of the child (Reynolds, Wright & Beale, 2004:322-323).  
 
The literature study has also confirmed the findings of this study regarding the ability 
of the more authoritatively inspired parenting style to foster self-esteem and 
resilience in children. A respondent in this study credited his mother’s more 
authoritative style of parenting, which allowed him to pursue his interests. According 
to Louw and Louw (2007:195), this is a characteristic of an authoritative parent. 
Parents’ ability to allow their children a degree of autonomy and democracy was 
found by both the literature study and empirical research as key factors in 
successfully applying a parenting style. These are all characteristics of the more 
authoritatively orientated parenting style.   
 
4.6THEME FIVE: PEER GROUP INFLUENCE 
 
As part of the child’s mesosystem, the peer group can at all stages of development 
influence the behaviour of an individual through proximal interaction. This influence 
can be negative, positive, or mixed. As with all structures in the mesosystem, the 
intensity of the influence will largely depend on the values held by the peer group 
(Donald, et al, 2010:198-200). As children spend most of their time with their peer 
group, the influence of the peer group on the socialization and moral development 
cannot be discounted. The need of people, especially adolescents, who are 
searching for an identity, to be affiliated to a group that shares the same ideals and 
attitudes is often very strong. 
 
4.6.1. FINDINGS AND DISCUSSION 
 
 Learners from single parent families 
The peer group was identified by some participants as the preferred party for 
communication. This peer group did extend only to friends, but to members of the 
extended family who in the same age group or slightly older than the participants. 
- “My cousin.... I can tell her everything........I can trust her and when I have 
problems she will help me and tell me what to do”[C/6/F]. 
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- “..…..like my friends ……. I have to spend time with them and we understand 
each other” [C/3/F]. 
- “My cousins they will talk to me if I do something wrong …...they know my 
mother is very strict...and sometimes they will talk to me about things, they 
know that will upset my mother  ….... but it’s cool because it’s not like they 
preaching, we just like have a normal discussion” [C/2/F]. 
 
Participants perceived the peer group to be understanding, stating that some peer 
group members experienced exactly what they went through, such as the death of a 
parent, abandonment by a parent or parental divorce:  
- “My friend understands me and we are close, since primary school. We know 
each other’s families and I feel I can trust him. Also we both lost a parent, so 
we don’t really talk about that much, but I think in a way it like sort of makes 
us understand things, like when I am in a bad mood …...he just leaves me 
alone and if I talk its OK”[C/4M]. 
- “Yes cause u know I also know I m still young, so like big decisions, I can’t 
make on my own, but, ja ….. like my friends …….. I have to spend time with 
them and we understand each other, so other people can’t choose my friends. 
I smoke, but it’s not because of my friends, I CHOSE TO SMOKE, it’s not like 
anyone forced me to” [C/4/M]. 
 
 Adults 
While some participantsexonerated their peer group from applying pressure to 
engage in antisocial activities, another claimed to have been influenced to start 
taking drugs. 
- “Ek het begin doen wat anders doen, rook en drink. Agterna was ek erger as 
die ander, ek het als probeer: dagga, kokaiëne....alles.(I started doing what 
others did, smoking and drinking, eventually I was worse than them. I tried 
everything dagga, cocaine…..everything)” [A/1/M]. 
 
Peer groups were also remembered fondly reminiscing about childhood activities: 
- “Kyk dit was lekker in my kinderdae, daar was so baie om te doen, ons het 
ook naby die dieretuin gebly. Maar ons het meesal gaan swem by die rivier. 
Ek het net gaan eet by die huis, vakansietye, ons was heeldag op straat (Look 
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my childhood years were bliss, there was so much to do, we also lived close 
to the zoo. But mostly we went for a swim in the river. I only went to home to 
eat, during holidays, we were always in the street)” [A/1/M]. 
 
While the respondent reminisced about all these wholesome activities, it is noteable 
that these activities are from a different era, where children were less at risk than 
they are now.  
 
 Teachers 
 
Most teachers expressed their concern about the increased pressure of peer groups 
at various levels of the child’s life-world. The peer group was mostly blamed for the 
increase in anti-social behavior and the perpetuation thereof. 
“Kids just want to be cool and will do anything to get the attention of their peers” [S1]. 
“Peer pressure is alarming” [S1]. 
Some kids just cannot deal with peer pressure as their personalities are still 
developing [S4]. 
“A child in less than desirable conditions will succumb to peer pressure” [S6]. 
 
 Observation 
 
In the teacher’s experience and observation, peer group pressure is very real and 
there is a very thin line between peer pressure and bullying. If a child is not 
psychologically strong enough to stand up for him or herself, the peer group could 
engage the child in negative activities such as smoking, drinking and/or drug taking. 
However, it should be mentioned that not all peer groups pose a risk or a threat to 
the child’s development. The researcher has also observed that the peer group could 
protect a child by reporting events in the child’s life which could threaten his or her 
safety. One such case was a friend reporting that her friend was being sexually 
harassed to by a local man to such an extent that she came to school in tears every 
day. This child did not have a father and lived in a very dangerous and isolated area. 
The necessary authorities were contacted, and the matter was resolved.  
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This is but one incident illustrating the protective nature of friends and peer groups. 
On the other side of the coin, it is this same protectiveness and sense of belonging 
and safety that are the drawcards of the modern gangs. 
 
While none of the participants admitted to engaging with gangs or in any gang 
related activities, the threat to children in the sample area of Nelson Mandela Bay is 
very real as gang activity is steadily increasing, especially in the Northern Areas of 
the city. 
 
While the peer group is often villified by thesocial media and even parents, the 
researcher feels that this negativity is often unfounded. While the researcher 
acknowledges that the pressure associatedwith peer groups can be very real, it is a 
reality that peer groups provide children with a sense of belonging and support which 
could enhance existing support structures. It also provide children with a platform on 
which they can voice their opinions and find others who are facing the same 
challenges.  
 
4.6.2      INTERPRETATION 
 
While the research studied in terms of available literature did focus on the influence 
that peer groups, the empirical research shows that the influence that the peer 
groups have on the development and stability in childrens lives is underrated. 
Children do not always have adults who are readily available to talk to, so they often 
turn to their peer groups for advice. Although, paradoxically, children might be 
isolated in their family, they are often highly connected technologically, in ways 
which include mxit, chatrooms, facebook, etc. This connectivity could dilute the good 
influence which adults or even peers who engage in character building activitieshave 
to offer. 
 
The literature study affirmed that the influence of the peer group on children could 
either be limited, or portrays the peers as delinquent. Furthermore, Heubner (2000:7) 
argues that the influence of peer groups is often overrated as children and 
adolescents still tend to conform to parental ideals regarding decisions about values, 
education and long-term plans. 
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Although the questionnaires handed out to teachers participating in this study did not 
deal directly with the topic of peers, it did elicit the following responses with regard to 
the peer groups: 
- “Single-parent children often feel neglected - this can lead to depression, 
loneliness or with the child lying to make him/herself noticed by peers, or 
unacceptable behaviour” [S5] 
 
 
4.7 CONCLUSION 
 
The findings of the research study reaffirmed studies valuing the positive contribution 
of extended families in the lives of children. While the researcher also values the 
involvement of her own family in the upbringing of her child, research and literature 
have shown that this relationship adds to the sound social and moral development of 
children only if it is a positive and affirming relationship.  
 
Furthermore, the sound moral and social development of children is not an isolated 
experience, restricted to the children and their families, but rests in layers that also 
have an effect on different levels. Because this research was grounded in 
Bronfenbrenner’s systemic perspective, it allowed the researcher to change the one- 
dimensional lens through which single-parenting is often viewed from ‘damaged’ to 
‘challenged by adversities, with potential for fostering and healing for all members’ as 
explained by Walsh (2006:2). 
 
This chapter was devoted to presenting the findings of the research. The findings 
were presented in the form of detailed responses from children from single-parent 
families and teachers regarding issues pertinent to the influence of extended families 
on the social and moral development of children in single-parent families.  
 
Chapter Five presents the implications, recommendations and conclusions of the 
study. 
 
 
127 
 
 
CHAPTER FIVE  
 
IMPLICATIONS, RECOMMENDATIONS AND CONCLUSION 
 
5.1INTRODUCTION 
 
The objective of this research study was to determine the influence of the extended 
family on the social and moral development of the child in the single-parent 
family.This was done by means of a qualitative study. To understand this 
phenomenon, research was initiated to establish what role extended families play in 
the social and moral development of children from single-parent families. The 
preceding chapter offered an analysis of and introduction to the research findings. In 
this chapter the conclusions, recommendations and possible areas for future 
research are presented in order to determine if the research questions have been 
answered and the research objectives met.  
 
5.2  THEME ONE: CONCEPT OF FAMILY 
5.2.1 IMPLICATIONS 
 
The research opened with the question: What exactly constitutes a family? In 
consolidating the research findings, it became conclusive that what is important to 
children is not necessarily the title of the people involved in their lives, but sharing 
and caring in the family context. What was abundantly clear from the participants 
was that family members or significant adults in their liveswere not deemed more 
important byvirtue of the material benefits which they could garner from the 
relationship. The importance of family lies in the unconditional love, support and 
acceptance shared amongst family members. This has implications for society at 
large and the perpetuation of single parent families as dysfunctional family unit, as 
they are often portrayed by the media and society. This perception calls for a 
redefinition of what constitutes a healthy family. The definition, as understood by 
members of an extended families, more specifically, the children in such families 
does not necessarily reflect the present social discourse. The researcher feels 
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strongly that when children are continually exposed to a negative view of their 
specific family type, for example that it is abnormal or dysfunctional, it holds serious 
consequences for the perpetuation of such a stereotypical view. While it was not the 
aim of the researcher to rewrite dictionaries in an attempt to salvage the reputation of 
single-parent families, it is felt that the existing definitions used in the literature and 
media have to allow for variation in the family types depicted in a healthy and 
positive manner. Some participants indicated that dysfunction, stress and strife 
would be encountered at some stage by most families.However, a healthy family, 
irrespective of the family type, has certain characteristics and strengths, which make 
it more resilient to adversity. 
 
The researcher wants to specifically appeal to school principals, as they are the 
directional force in the educational setting, to advocate that a single-parent family per 
definition should not automatically be labelled as dysfunctional. Teachers should 
continually be aware of the changing family setting and its diversity. Children from 
single-parent families have as much to offer as other children, as they often have 
strong leadership abilities and are often more adapt at shouldering responsibility. 
Focusing on the inherent strengths and uniqueness of a family type due to 
variations, instead of weaknesses, will prove less frustrating to those involved with 
this family type, including teachers.  
 
5.3 THEME TWO:  INFLUENCE OF EXTENDED FAMILY 
 
5.3.1  IMPLICATIONS 
5.3.1.1 Moral development 
 
Parenting and developing children’s moral compasses would be regarded as easier 
if moral development relied on parents only. However as children are situated in 
different layered settings and environments, not all moral development and thought 
processes can be attributed to the influence of parentsonly. The media, peers, 
school environment, church and community also influence children’s development. 
The participants also indicated being influenced by teachers and older members of 
family with regard to issues such as developing a sense of justice and empathy and 
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sound work ethics, characteristics often associated with a sense of morality. Moral 
development as a process is important for children if they are to take up their role as 
productive members of society. As parents’ only role is to lead children on this path 
to adulthood, it is important for parents to be of sound moral character, as children 
do not only learn by what they are told, but also what they observe. Modelling of 
sound moral behaviour is therefore an important component of children’s moral 
development. 
 
The parents and mature members of extended families should explain behaviour and 
consequences to the child; as such communicative processes elicit thoughts on 
empathy and altruistic behaviour. This inductive method of relating (moral) behaviour 
also linked to the authoritative parenting style, which was discussed earlier in this 
research. Although research on parenting style abounds, the researcher contends 
that the link between moral reasoning and parenting style has not always been 
identified by researchers. The opportunity to discuss moral behaviour in a 
participatory manner with either parents or extended family members, gives children 
the impression that they are heard and that rules and compliance with behaviour are 
not enforced rigidly. This adds value to conversations and interactions, which boosts 
children’s self-esteem. 
 
5.3.1.2 Communication in the family 
Effective communication is important to the healthy functioning of families. Members 
of extended families have been identified as an important link in the communication 
practices of single-parent families. Situations not addressed by the literature review, 
but that surfaced in the empirical research,included the mediating role members of 
the extended family plays in the relationship between parents and children in single- 
parent families. The researcher found that children felt a sense of insecurity of 
parents with regard to parental practices, especially in cases where the parents were 
still relatively young.  Children of more mature parents described their actions 
regarding discipline as being assertive, so it may be concluded that mature parents 
tend to be more consistent with their practices than younger parents.  
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As children exist in a relationship with their parents, it is important that this primary 
relationship be enhanced and fostered. The breakdown of communication between 
parents and children is unhealthy and could result in troublesome behaviour. The 
implication for extended family members is that as mediators of the communication 
between parent and child, they should be sensitive and protective and guard against 
causing a rift in the relationship between the parent and child.  
 
The most commonly mentioned concern regarding aspects that may negatively 
influence the parent-child dyadic relationship and family cohesion was the degree of 
autonomy that the parent gave the child. While autonomy also has implications for 
the parenting style displayed, it has contextual implications for communication in the 
family, as autonomy is negotiated in the relationship. Some participants viewed their 
parents’ unwillingness to grant them some sense of autonomy and trust as a major 
stumbling block in their relationship. Other participants viewed their parents’ 
willingness to give them a degree of autonomy as a major contributing factor in the 
development of their independence. However, granting such authority does not 
guarantee success as in one case a parent granted full autonomy, yet the child 
rebelled and displayed a total disregard for authority. 
 
 The matter of autonomy and the negotiation thereof could be a stumbling block in 
the pathway to building successful family relations. Extended family members with 
outsiders’ perspectives and experience in raising children often have much to offer 
single-parent families in terms of advice and mediating communication when that 
becomes problematic. As seen from the research, younger members of the family 
should act as a communicatory ‘bridge’ between adolescents often perceive as 
restricting cultural or religious practices and the parents’ need to enforce these 
practices or traditions. The expectations of parents and their children often differ, 
leading to a breakdown in communication and ensuing loss of unity in the family. 
Extended families, however, should not shoulder sole responsibility for the 
maintenance of communication, and it was not the researcher’s aim to identify 
extended families as sole agents for the maintenance of communication in families. 
However, it is advised that the extended family should be used as a valuable tool in 
the communication process between parent and child. 
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The implication of the research findings for parents is that they should be assertive 
and consistent in their communication practices with their children, as loss of 
communication often leads to conflict, which would only add negativity to a home 
environment already burdened by other stressors. Parents should keep 
communication lines open, and not only for giving orders and laying down rules. The 
amount of interaction and communication generally decreases with the advent of 
adolescence, as a result of increased engagement with peers. The participants 
indicated a tendency to ‘open up’ to peers more readily than to their parents. The 
participants regarded their peers as less judgemental than their parents and this in 
essence is the missing link in communication between parents and children. 
Communication should be open and non-judgemental and should not be viewed by 
parents as an opportunity to lecture or change attitudes, but rather as meaningful 
interaction that will give parents an opportunity to discuss issues openly and develop 
children’s thought processes on morality and social implications. 
 
5.3.1.3 Social development 
 
The ecological perspective, as discussed, provides an understanding of the levels 
involved in the effective socialisation of children. It was found that children are 
socialised through the primary relationships between parent and child and 
institutional networks, such as the school and community structures, as well as 
interpersonal relationships between children and other family members and the 
significant adults in their lives. It is clear that children cannot be effectively socialised 
in isolation, as theyinteract through play and communication at school and society at 
large.  
 
The socialization of the child could therefore be seen as the interplay of factors at 
various levels. The role played by parents and extended family members as primary 
socialising agents has been very pronounced in the research, based on the 
pervasive nature of aforementioned relationships. The participants placed much 
emphasis on the interaction and relationships in the family system as a factor in the 
healthy functioning of their family. The implication for extended family members and 
others involved with children on a regular basis is the responsibility, granted at times 
unsolicited, which rests on them as agents in the socialisation process. It is through 
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interaction with others that children acquire the skills, knowledge and attitudes that 
make them productive individuals in society. In our South African context, there are 
many factors that place children at risk, such as poverty, crime, gangsterism, 
teenage pregnancy and violence. For the parent, the manner in which he/she 
manages the relationship between him/herself and the child has implications for the 
successful socialisation of the child.   
 
5.3.1.4 SELF-ESTEEM 
 
A theme running through this body of work is the importance of validation in the life 
of a child. The participants identified actions of extended family members which 
correspond with self-esteem enhancing activities in the literatute study. This includes 
taking an active interest in the child and his/her life world and guiding the child in 
his/her social life. Giving the child a sense of identity and belonging is also an 
integral part of ensuring that the child has a healthy sense of self. Extended family 
members are not only the historians of the family, but also give the child a sense of 
kinship, acceptance and value which are irrevocably linked to a healthy self-esteem. 
 
5.4 THEME THREE: RESILIENCE  
5.4.1 IMPLICATIONS 
Single-parent families were mostly considered as an at-risk family type by the 
teachers participating in the study, in line with research by Brym and John 
(2007:295). However, most families, irrespective of family type or structure, are 
exposed to risks, at some time. What exaggerates the risks for single-parent families 
is that they often have to function on limited social and economic resources, in 
comparison to traditional two-parent families. The cumulative effect of multiple 
stressors, such as poverty, living in crime-ridden areas and limited access to 
resources, could largely be responsible for the disruption of family funding and 
dynamics. However, both the literature and this research have revealed that there 
are numerous protective factors in the life-world of a child that negates or neutralises 
the onslaught of such risk factors. As the primary carer, the parent has the 
responsibility to nurture and encourage these protective factors, which include 
support and attachment by significant adults, caring relationships, high expectations, 
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involvement in community organisations, and positive relationships with peers 
(Marion, 2003:205). The implication for schools in their systemic relationships with 
single-parent families is that their knowledge of the risk factors and their fostering of 
protective factors could greatly enhance positive outcomes for children from single- 
parent families. 
 
5.5 THEME FOUR: PARENTING STYLE 
 
5.5.1 IMPLICATIONS 
 
Most parents try to manage their relationships with their children by establishing 
rules in the household. The research supports the literature, which indicates that the 
responses adolescents display towards situations in the household are often 
determined by the parental style exhibited by the present parent. This research has 
also confirmed findings from literature that a permissive style of parenting often leads 
to rebellion and other behavioural problems. This research also established that 
parental practices that result in conflict, embarrassment and unrealistic expectations 
of the child, result in conflict situations in the household. The implication for parents 
and other family members is that a parenting style nested in warmth, acceptance 
and emotional support, yet setting rules and discipline with an expectant attitude, is 
most suited to promote and advance the development of children.  
 
5.6 RECOMMENDATIONS TO SINGLEPARENTS 
Although single parents often do not have the support of second parents or partners 
to deal with difficult decisions, single parenting does not differ dramatically from 
parenting in general. Any type of parenting requires understanding, discipline, 
appropriate modelling, care and support, both emotionally and physically. In other 
words, the same “rules” that apply to traditional two-parent families, also apply to 
single-parent families.  
 
As a high percentage of South African families are headed by single parents, the 
single-parent households can no longer be viewed asa non-traditional family 
type.Viewing the family in this way adds a sense of dysfunction, which only 
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perpetuates the deficit perspective of single parenting. Other factors apart from 
family structure affect children, such as economic hardship. Hence, it is possible for 
children from single-parent families to thrive in society if these families have access 
to the necessary support and resources. In some instances, children from single-
parent families have excelled, despite a dire lack of resources. While the literature 
has revealed many negative consequences associated with single parenting, this 
empirical research has established that most of the participants did not succumb to 
these risk factors. As a single parent herself, the researcher found this particularly 
encouraging.  
 
The following recommendations were found to be conducive to the healthy 
development of children in single-parent families, particularly their social and moral 
development. The researcher also added a number of recommendations, based on 
the results of this research study. 
 The primary relationship is, and should always be, between the parent and 
the child(ren). Relationships such as the relationship between the child and 
grandparents or other extended family members are secondary and should 
serve to supplement or enhance the existing healthy relationship between the 
parent and child. Relationships outside the dyadic relationship of parent-child 
are only beneficial to the children if these relationships are healthy and do not 
place the children’s well-being at risk. Messages imparting healthy moral 
decision-making will get lost in translation if there is strife between the parent 
and others involved in the daily life of the child. Just as the traditional two-
parent family at times has to show a united front when it comes to decisions 
affecting children, the singleparent also has to make sure that there is 
structure when it comes to discipline and decision-making. Healthy 
relationships, based on good communication and trust is a protective factor in 
the life of a child.   
 A good relationship between parents and children enable the parents to 
identify and allay any fears and concerns that the children might have, while 
the children should feel confident to communicate their needs. Knowing their 
children’s fears puts the parents in a position to mobilise family members who 
may be able to assist during transitional phases, such as when parents are 
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getting divorced or are retrenched. A sense of security and stability enhances 
the self esteem of children which in turn optimises their social development. 
 There should be constant communication between the parent, educators and 
the school. A strong partnership between these three stakeholders in the 
child’s life will only be beneficial to the child. Educators should at all times be 
made aware of the child’s socio-economic background. The child’s socio- 
economic background could present the child with many challenges, such as 
drug abuse. It is important for parents to make teachers aware of any situation 
which could impede the child’s academic and social progress, such as the 
death of a family member, conflict situations at home or other problems 
experienced by the child, so that the teachers are able to show the necessary 
sensitivity and understanding to the child.  
 
 This research has shown that the parenting style of the parent, as well as 
members of the extended family, has an effect on the behaviour of the child, 
especially pertaining to issues such as pro-social behaviour and adherence to 
disciplinary measures. As the permissive parenting style, in terms of which 
parent allow their children freedom in decision-making, often leads to 
rebellious behaviour, difficulty in peer relations and general anti-social 
tendencies, parents are advised not to use this parenting style.  
The researcher acknowledges, from her own experience and observations, 
that because of the absence of the other parent, single parents and extended 
families often feel sorry for the children raised by singleparents. However 
withholding discipline and structure from these children would be a grave 
mistake. Therefore, it is recommended that the authoritative family style, 
yielding more positive results for parents, irrespective of the family structure, 
be practised in all families, but especially in single-parent families. It is further 
recommended that parents, teachers and other individuals recognise the 
importance of parenting style as a major contributing factor to the 
development of children.This research and the literature support an 
authoritative and only partially restricting parenting style, in which warmth and 
acceptance are the norm. 
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 Regarding the issue of discipline, it is recommended that discipline be instilled 
by single parents themselves. If the family still has a healthy relationship with 
the parent not living in the same household, he/she could also maintain 
discipline, if this would contribute to the healthy functioning of the family. 
Allowing the non-residential parent to partake in decision-making and 
discipline often presentsa conundrum to single-parent families, especially in 
those created by divorce. In some cases, children are pitted against the other 
parentespecially when the dissolving of the marriage was acrimonious. In 
such cases, it is recommended that parents set aside their differences in the 
interest of their children, as children experience deep feelings of loss and 
resentment at such times, and further conflict between parents would only 
serve to exacerbate these feelings. It is further recommended that the parents 
make a special effort to make their children feel loved and validated, as 
children with ambivalent feelings will often seek this love, validation and a 
sense of belonging elsewhere, such as in gangs.  
The members of the extended family can be involved in disciplinary issues in 
the absence of the parent. The reasoning behind this is that most of the same 
principles that apply to healthy family functioning in traditional two-parent 
families still apply to single-parent families. It is unhealthy and causes 
confusion within children when too many people are involved in their 
discipline. Extended families should play a supplemental role to the parenting 
skills of single parents and be a source of support to these parents. 
 
 Parents should not underestimate the role extended family members as role 
models can play in the lives of their children. As children observe the moral 
and social behaviour of adults, this could present a dichotomy if the behaviour 
of the members of the extended family is less than desirable. It is therefore 
recommended that parents ensure that the people to whom their child is 
exposed make a positive contribution to their lives. This is especially true for 
families living in areas plagued by socio-economic problems, such as drug 
abuse and gangsterism. Children who lack acceptance and the bond 
presented by a healthy family structure will often be more prone to succumb 
to the lure of gangs, as it presents a sense of family.  
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 Because communication is seen as a building block to a healthy relationship 
between the single parent and his/her child, good communication should be 
nurtured and encouraged both by the parent and members of the extended 
family. The relationship between parent and child should be the primary 
relationship, and the authority of the parent should never be discredited. It is 
through communication that the parent is able to engage the child in moral 
thought processes, as well as expose the child to socially appropriate 
behaviour.  
 Some parents are very young and inexperienced, usually having given birth 
due to unplanned pregnancies. If this is so, it would be beneficial to seek 
advice and guidance from older members of the extended family, as children 
are very sensitive to the insecurity of parents, which could pose a threat to 
their parent’s authority. In this case, it is recommended that the parents and 
extended family members engage in collaborative problem solving, which is 
less invasive to the primary parent-child relationship. Children then also get 
the chance to witness appropriate methods to deal with problem situations, 
which would contribute positively to their social and moral development. 
 Parenting is overwhelming; irrespective of the family type. The extended 
family can be a valuable form of emotional support during tough times when a 
parent is not sure of him/herself. The older members of the extended family 
are also the custodians of traditions, culture and values that are often the 
cornerstone of family life. This gives children a sense of belonging, which is 
important for the healthy development of their self esteem. 
 Children should not be burdened with disagreements between their parents 
and other family members. Often, parents use their child as a confidantes and 
bargaining tools when arguing with the other parent or family.  Children should 
be allowed to enjoy their childhood or youth for as long as possible. The 
involvement of children in adult issues could cause added stress for children 
and impede their social development. Conflict also impacts his / her or the 
burgeoning relationship between the child and members of the extended 
family. Children often feel a deep sense of loyalty towards the custodial parent 
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 It is important for the families to foster resiliency, both in the family context 
and in the individual context. Resiliency has been found in the empirical 
research and in the literature review to be an important protective factor in the 
healthy development of children in single-parent families.    
 While the influence of peers is often a challenge and a source of conflictin 
households, it presents an interesting dichotomy. This relationship is often 
dichotomous, as peers usually present each other with pressure and are 
perceived as a major influence in children’s lives. However, their relationships 
with peers also offer children with a sense and form of support and 
understanding that the parent or family members areunable to provide. 
 Not all single parents have extended family that live in the same area or even 
the same town or city. This makes the support structure which extended 
family has to offer difficult to realize. However, forming a support network with 
other parents or single parents within their child’s school community is a 
viable option. Online support networks for single parents also offer valuable 
advice to single parents and numerous blogs, chronicling the lives of single 
parents will make single parents more aware that others share the same 
concerns and difficulties, which they experience. 
 
5.7 RECOMMENDATIONS TO THE EXTENDED FAMILIES 
 
It is apparent that single-parent households have more to deal with than traditional 
two-parent famiIies. Single parents often have greater responsibilities, which cause 
stress, and often experience emotional problems, worsened by depression, anger, 
frustration, loneliness and fear. This is often the result of shock, following the death 
or abandonment of a partner. These problems experienced by single parents, will 
ultimately affect their children. Therefore, extended families should guide and 
support single parents. This will ultimately benefit the children, as they would be 
exposed to a more psychologically healthy household. 
 
 Extended family members were identified in both the empirical research and 
the literature study as mentors and confidantes to their younger family 
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members. Children look to the significant adults in their lives for a moral 
compass. Therefore, it is important that the extended family members should 
be people with moral fibre, if they intend to make a positive contribution to the 
healthy moral development of children in single-parent families. Often, 
extended family members do not even realise the impact they have on such 
children through their, often unintentional, modelling of behaviour. Such, 
positive modelling and acceptance of these children, gives rise to pro-social 
traits and behavior, such as kindness, patience and generosity. 
 Extended family members are often rich sources of history and traditions in 
the families. It is through the interaction with family members, church groups 
and other community organisations that children have an opportunity to 
experience things that they would have had with the non-resident parent. 
These can be simple things, such as accompanied visits to the barber or 
hairdresser, or the presence of a family member at a sports match, when the 
single parent is not able to do so. This allows for healthy social interaction and 
engagement, which strengthens the child’s self esteem and sense of self. 
 Extended families often find themselves locked in conflict following the death 
of a parent, or through arguments between unwed parents about issues such 
as child maintenance. At the centre of this conflict is a child who has in some 
way experienced a loss. This could vary from the death of a parent, the 
remarriage of one parent, the divorce of parents, the relocation ofa parent, or 
alienation from a parent. This affects the child emotionally, as it is during 
childhood and adolescence that the child develops his or her sense of self or 
identity. Any such change will affect the stability of the child’s environment.  
 The extended family should act as a buffer to shield children from 
unnecessary pain during changes in their home environment by not exposing 
or putting such children in the middle of any conflict situations, by offering 
them a safe stable environment. It is important that children be allowed to be 
children and not feel compelled to take sides between adults.  Often children 
have enough stress to deal with themselves, brought about by moving to a 
new neighbourhood or a possible change in school. Any other added stress 
could have a detrimental effect on their social development. 
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 Children in single-parent families are not the only ones who could benefit from 
the positive involvement of the extended family. The single parent themselves 
are at times heavily burdened with raising a family single-handedly, work 
responsibilities and financial constraints. This leads to stress, which could 
lead to an unpleasant home environment for the children involved, especially 
if the parents feel ill equipped to deal with these responsibilities. Extended 
family members could offer a valuable source of support during such times by 
offering not only emotional support, but also childcare and guidance to these 
parents. This will in turn lead to a calmer home environment, which, in turn will 
benefit the children.   
 Children should be given a sense of constancy and stability. This often 
emanates from the maintenance of daily routines and rituals which offers 
them a sense of stability, even when their home situations are not as 
desirable as they or their parents would want. Extended family members are 
able to offer stability by helping to organise certain activities in single-parent 
households when the single parent themselvesare not able to do so. This 
stability fosters a sense of hopefulness, which is a building block of resiliency. 
Resiliency is also a protective factor, which has a cumulative quality if 
combined with other positive factors in children’s lives.  
 The protective factors that already exist in the life of the child should be 
supported and enhanced. These include relations with extended 
familymembers, daily routines and rituals, security (both physical and 
financial), social support, spirituality, community involvement and other 
resilience- enhancing activities. 
 Spirituality as a protective factor in the life of children should not be 
underestimated. Both research and literature have revealed the positive 
impact of spirituality on children and the sense of hopefulness it engenders. 
The extended family is often a source of spiritual guidance, when the parent is 
not able to provide this.  
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5.8 RECOMMENDATIONS TO SCHOOLS 
 
Teachers are in the privileged position to spend many hours at school with learners, 
often spending more hours with their children than the parents. Therefore teachers 
are able to play a pivotal role in the lives of children from single-parent families. The 
research has revealed that most teachers still view single parenting from a deficit 
perspective. While growing up in a single-parent family is viewed as a risk factor, it is 
not the structure of the family in itself that is the cause of the risk, but rather the 
socio-economic context within which the family finds itself that exacerbates any risk 
that might be present. As self esteem is an essential building block to raising children 
and partiularlychildren in single-parent families, the perception of teachers regarding 
the family type of these children is troubling. If a teacher views these children from a 
deficit perspective, it entrenches preconceived ideas, which will impact negatively on 
the realization of the full potential of such children.  
 
Children from single-parent families have many positive qualities that are borne out 
of their circumstances. They often have good leadership and organisational skills, as 
they often have more responsibility given to them at an earlier age than children from 
traditional two parent families. They are empathetic, as they have often experienced 
loss and separation. Children from single-parent families are also often subjected to 
risk factors, as well as stressors, such as death and poverty and their resultant 
consequences, such as crime and depression. While these situations could be 
viewed as negative, it often makes these children more resilient and determined to 
rise above their circumstances. However, in the spirit of Ubuntu, which the 
researcher feels is an underlying theme in all the stories of theparticipants, children 
from single-parent families will succeed only if the structures of the micro 
environment, which are the basic structures of the community, recognise their own 
importance in contributing to the development and socialisation of children in single- 
parent families.  
 
 The research has shown that the overwhelming majority of teachers are not 
aware of how many children in their classes are from single-parent families. 
This poses the question how sensitive teachers are to their learners’ 
household situations. This situation can be remedied with visits to the homes 
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of children experiencing problems and more contact with parents through 
parental visits to schools. While the researcher is not proposing that any 
special treatment be given to children from single-parent families, she is also 
aware of the plethora of books and literature used in schools portraying the 
traditional two-parent family as the only socially accepted family type. While 
the researcher is not discrediting the many strengths of this family type, it is a 
concern that children from single-parent families could begin to view their own 
family as problematic or dysfunctional and subsequently perpetuate this 
stereotype. The teacher will therefore have to interpret and translate texts in 
ways that would not make the child in the single-parent family feel that he or 
she is distinctly different or inferior to their peers. 
 As mentioned in Chapter Four, if children should feel that they are raised in a 
manner that is inferior or deficient to that of their peers, it could have a 
detrimental effect on how they view themselves, affecting their self-esteem and 
subsequent socialisation. As the research has shown, most of the participants did 
not view their family type as dysfunctional. In fact, the research has shown an 
acceptance of their family type, despite the fact that participants knew from a very 
young age that their family was different than the traditional two-parent family. 
 Schools are often rich but unutilised sources of support to parents. Most 
teachers are well equipped as a result of their background in child 
development and are able to act as counsellors to parents and learners 
experiencing problems. Schools are in a position to refer parents and 
childrento specialist services, such as psychologists, occupational therapists 
and social workers. 
 
 Schools should place emphasis on parenting skills and could co-ordinate 
special programmes for parents, focusing on child-rearing practices. One of 
the schools that the teacher approached during her research had started a 
“Care programme”, where teachers with psychology majors and an ex-pupil 
registered as a psychologist had meetings with the parents of problem 
learners on disciplinary and child-rearing practices. Parents are often insecure 
about their parenting skills as many, specifically single parents, 
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becameparents at a very young age. These young parents often feel 
overwhelmed by their parental responsibilities.  
 
 As for individual teachers, even amidst the large classes found in the public 
school system, it is still important for teachers to be aware of the home and 
socio-economic backgrounds of their learners. This knowledge will empower 
the teachers to deal more effectively with situations that may arise. The 
teacher is also seen as a role model who has influence in the behaviour and 
life world of the child. 
 
 In her own experience, the researcher has become aware that single-parent 
families are often regarded as disorganised by schools if for example, a 
grandparent comes to the school instead of a parent. The dynamic of the 
single-parent family is that, just as in the traditional family, discipline is often 
shared by members of the family. Although this is not always an ideal 
situation, there are families in which this works well, and in such situations the 
parents may rely heavily on other close members of the family for support. 
Just as one parent in a more traditional family type relies on the other parent 
to handle certain situations, the single parent often relies on close relatives, 
such as a grandparent, to help with certain problematic situations. 
 
5.9 RECOMMENDATIONS TO THE COMMUNITY 
 
The community plays an important role as key secondary socialising agents. Apart 
from the community in which the child finds him- or herself, community organisations 
offer children in the single-parent family a sense of belonging, which is an essential 
building block of self-esteem in children. The community should engage children in 
more after-school activities, such as sports, which will keep them busy and away 
from drugs and gangsterism.  
The researcher would advise the community to use existing community 
infrastructure, such as halls and schools, as possible after-care centres, such as 
those visited by the researcher in Germany, during her time as an exchange student 
with the DAAD Exchange Programme. These centres were all government 
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subsidised and manned by volunteers, of which some were unemployed teachers. 
The children at these centres were able to do homework, play sports and games and 
engage in a variety of activities in a controlled and supervised environment. 
 Just as with all the other influences in children’s lives, if we approach children 
from an ecological perspective, the community has a substantial influence on 
the outcomes of these children. A community should display ubuntu, towards 
each other, and especially to children. If the community acts as a protective 
factor, it will in turn have a cumulative effect for children at risk.  
 A healthy community is one that displays and lives out a sense of ubuntu. It 
should enhance pre-existing protective factors, such as positive relationships. 
 A community should be activists for children and protect children. In 
communitiesthat are protective, drug and alcohol abuse, sexual abuse, 
teenage pregnancy, promiscuity and crime will not flourish. 
 A community should be accepting of children, irrespective of their family type 
or structure. It is through feeling accepted and validated that children 
experience feelings of self esteem, which propel them to achieve. 
 Existing community structures, such as church youth groups, brigades and 
sport clubs, should be utilised optimally to engage children in activities  
proven to be resilience enhancing, such as sports and music. Spending time 
with peers at these structures would also give children the opportunity to 
socialise in a positive environment. As research has shown that children 
respond in a positive manner when mentored by the significant adults in their 
lives, these organisations could provide the children with nurturing 
relationships with adults (other than their parents) who are also able to model 
moral behaviour. 
 The community also has sources of support for parents,many largely 
untapped. A support group for single parents will make parents feel less 
isolated and insecure and make them realise that there are many others in the 
same situation, who are experiencing the same problems and insecurities. 
 The use of existing mass media campaigns, such as LoveLife should not be 
underrated. Organisations such as the aforementioned have resources that 
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neglected communities could find very helpful in engaging youngsters in 
constructive activities. 
 
5.10 REFLECTIONS OF THE RESEARCHER 
 
Reflection essentially means interpreting one’s own interpretations and looking at 
one’s own perspectives. The researcher has realised that although she set out to 
investigate the role of extended families in the lives of children in single-parent 
families, the parents remain the most important factor in the lives of their children. 
There is no reason why a single-parent family cannot be successful and raise strong 
and independent children, as the success of the single-parent family relies on a 
combination of positive influences in the life of a child. This finding supports the view 
on ecological positioning viewing children as rooted in layers of social environments. 
Reflecting critically on her own experience, the researcher wishes to acknowledge 
the role of those individuals from her extended family who played an extremely 
important role in her and her son’s lives. 
 
During this research, the researcher became more aware of the resilience of the 
human spirit, especially in children. The adult participants, although raised by single 
parents, grew up to be morally strong men and women making a positive 
contribution to society. While some of these participants admitted to encountering 
difficulties in their lives, such as drug abuse, their resilient spirit which carried them 
through challenging times. One of the adult participants even became a single parent 
herself, adopting an abandoned baby. As a single parent herself, the researcher has 
been increasingly sensitised towards her role and abilities as a parent. It has 
become clear to her that single-parent families, although portrayed by the media and 
society to be inferior to traditional nuclear families, do not have to be so.  
 
The research has been empowering to the researcher, as it allowed her to reflect on 
the experiences of single-parent families and the dynamics that propel this family 
type to greatness or renders it incapable of functioning in a healthy manner. While 
poverty and other socio-economic factors are rightly viewed as impediments to the 
development of children from single-parent families, the researcher has also been 
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made more aware of the strengths of this family type. The caring and a genuine 
feeling of ubuntu amongst its members, the hunger of these children to succeed, 
despite what others may perceive as challenging circumstances, but, most 
importantly, the belief that they are a family, just like any other family type, is 
perhaps the most important message that the researcher will take from this study. 
 
5.11 SUGGESTIONS FOR FURTHER RESEARCH 
 
If this study should be replicated in future, the researcher suggests that a longitudinal 
study on the influence of extended family members on children from single-parent 
families be considered. This would allow researchers to confirm or refute the findings 
of this present study. This study focused on children raised by a single-parent, with 
the possible help of the extended family. A future study could include children from 
single-parent families who were raised by members of extended families as most 
research concentrates on single-parent families headed by mothers. Furthermore the 
single-parent families in South Africa have a unique context different from those 
found in other countries. The unique dynamics of these families, communities and 
cultures sets the South African context apart from research conducted in other 
countries.  
 
Single parenting by fathers has been neglected in the literature and in the 
researcher’s opinions in research in general. This study has found that fathers can 
be successful parents and, defying the stereotypical view of fathers shirking their 
responsibilities, there are fathers who stepped up and are raising children on their 
own in a functional environment.The success of single-parent families cannot always 
be attributed to a single factor, but rather a combination of different ecological 
factors, which lead to the success of these families. Therefore, research should be 
approached from as many perspectives as possible in order to enrich our 
understanding of single-parent families. 
 
5.12 CONCLUSION 
 
Being a single parent is often taxing on both the child and the parent, as parents 
often feel ill equipped to deal with the responsibility of raising a child on their 
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own.Single-parent families often suffer the brunt of socio-economic problems, while 
some children from such families tend to experience problems, such as low self-
esteem which could lead them into delinquency. Although these factors place the 
single-parent families in a precarious position and this of family type is often viewed 
from a deficit  perspective; this does not need to be the case, as extended families 
have been identified as an excellent form of support to this family type able to play a 
positive role in the micro-system of the children involved. 
 
As a singleparent herself, the researcher is part of the community of single parents 
and could assess what she perceived as the authentic responses of participants. 
However, having said this, the researcher had to remain unprejudiced and impartial 
in her analysis of these contributions. The community of single parents is enormous, 
and it would be presumptuous of the researcher to believe that this research would 
eradicate all negativity associated with the single-parent family structure. However, 
the researcher does believe that this research which was originally aimed at 
stakeholders involved with children from single-parent families and single-parents 
themselves, has more to offer, as raising a child, ANY child, irrespective of family 
structure, requires a commitment to nurture and assist the child to be the best 
human being that he/she can be: in essence unleashing the potential of the child 
through sound moral values and healthy social functioning. 
 
This study set out to investigate the influence of the extended family on the social 
and moral development of children in single-parent families. By means of a set of 
structured, responsesto the research questions were sought and objectives were 
met. The knowledge that the researcher has gained in this study has empowered her 
both on personal and professional levels as she has become better equipped to 
understand and assist with the problems experienced by children in single-parent 
families and these families in their entirety. 
 
While the researcher was not a respondent in this study a reflection on her thoughts 
as a single parent follows below: 
 
I was raised in what could be coined a ‘white picket fence family’ or a traditional two-
parent family: A mother and father, both devoted parents, successful and career 
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driven individuals. When you are raised in such an environment, it is often taken for 
granted that you would follow the same path. For the first nineteen years of my life, I 
thought I would. All these dreams were shattered when I became a single parent at 
twenty years old. I was abandoned by my then fiancé when my son was eight 
months old. Needless to say, the next couple of years went by in a haze of 
depression, guilt, self-loathing and, at times, very destructive behaviour. My son was 
the only reason why I got up some mornings. I knew that somehow I had to raise this 
child as a promise I made to God on the day he was christened. I also knew that it 
would not be an easy task doing it on my own.  
 
My parents’ first words to me when they discovered that I was pregnant were; “We 
will help you raise this child to the best of our ability”. There was no condemnation, 
noquestioning, just this enveloping feeling that things would be OK.  My parents 
never took on my parental role or my responsibilities, but rather supported me in a 
‘co-parental’ manner. They helped me instil values and respect in my son from an 
early age and supported me in so many ways that I was able to complete my studies 
and become self-sufficient.  
 
Today, my son is nineteen years old and he has occupied leadership positions at his 
school and excels both academically and on the sports field. To me, he is a beacon 
of hope, my poster child for single parenting and a testimony that being raised by a 
single parent does not necessarily have to be disastrous for a child’s development. 
However, this took sacrifice and a very conscious act of parenting and monitoring, 
not only of my own actions towards my son, but also the actions of those allowed to 
play an active role in his life.  
 
This dissertation is a validation to my parents, grandparents, my brother, and larger 
extended family as well as a message to school teachers, community members and 
society as a whole: it can be done! With the necessary support and guidance, single-
parent families can be successful families. 
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RESEARCHER’S DETAILS 
Title of the research project  The influence of the extended family on the social and moral development of the child in the single‐parent family. 
Reference number   
Principal investigator  Malise Terblanche 
Address  1  De Wet Avenue, Mosel, Uitenhage 
Postal Code  6230 
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(private numbers not advisable)  (041) 9910043 / 0835647308  
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I, the participant and the 
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OR   
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of the participant   
ID number   
Address (of participant)   
 
A.1  HEREBY CONFIRM AS FOLLOWS:    Initial 
I, the participant, was invited to participate in the above‐mentioned research project   
that is being undertaken by  Malise Terblanche 
From  Department of Education 
of the Nelson Mandela Metropolitan University. 
 
   
  THE FOLLOWING ASPECTS HAVE BEEN EXPLAINED TO ME, THE PARTICIPANT:    Initial 
2.1  Aim:   
The investigators are studying the influence of the extended family on 
the social and moral development of the child in the single parent 
family. 
   
    The information will be used to determine if the extended family plays 
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2.5  Confidentiality:    My identity will not be revealed in any discussion, description or 
scientific publications by the investigators. 
   
2.6  Access to findings:  Any new information or benefit that develops during the course of the 
study will be shared as follows: 
   
2.6  Voluntary participation / 
refusal / discontinuation: 
My participation is voluntary  YES  NO     
My decision whether or not to participate 
will in no way affect my present or future 
care / employment / lifestyle 
TRUE  FALSE 
 
3.  THE INFORMATION ABOVE WAS EXPLAINED TO ME/THE PARTICIPANT BY:    Initial 
Malise Terblnche     
in  Afrikaans    English Xhosa Other   
and I am in command of this language, or it was satisfactorily translated to me by
(name of translator) 
I was given the opportunity to ask questions and all these questions were answered satisfactorily. 
 
4.  No pressure was exerted on me to consent to participation and I understand that I may withdraw 
at any stage without penalisation. 
   
 
5.  Participation in this study will not result in any additional cost to myself.     
 
A.2  I HEREBY VOLUNTARILY CONSENT TO PARTICIPATE IN THE ABOVE‐MENTIONED PROJECT: 
Signed/confirmed at    on 20 
 
 
 
 
 
Signature or right thumb print of participant 
Signature of witness: 
Full name of witness: 
 
 
   
B. STATEMENT BY OR ON BEHALF OF INVESTIGATOR(S) 
I,   Malise Terblanche  declare that: 
1. 
I have explained the information given in this document to  (name of patient/participant) 
and / or his / her representative  (name of representative) 
2.  He / she was encouraged and given ample time to ask me any questions; 
3. 
This conversation was conducted in  Afrikaans English Xhosa    Other
And no translator was used OR this conversation was translated into 
(language)   by  (name of translator) 
4.  I have detached Section D and handed it to the participant  YES  NO
Signed/confirmed at    on 20
Signature of interviewer 
Signature of witness: 
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Faculty of Education 
Nelson Mandela Metropolitan University 
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Consent/Participation Form 
 
Dear parent 
 
My name is Malise Terblanche and I am presently completing my studies towards the M Ed degree 
within the field of Education. My research topic deals with the influence of the extended family on 
the social and moral development of the child in the single‐parent family. The research involves 
interviews with adolescents of single‐parent families, adults who were raised by single parents and 
questionnaires to teachers. 
 
My supervisor for this research study is Dr. A.J. Greyling. She will answer any questions concerning 
this research. She can be reached by telephone: 041 5044564 or by e‐mail at: 
ajgreyling@nmmu.ac.za 
 
Please complete the information slip attached to this letter and indicate whether you are will allow 
your child to participate and assist me in this research study. You may return the consent slip at your 
next appointment, where the research study will be explained in greater detail and any questions 
you might have will be answered. 
 
 Participation is voluntary and you may withdraw your child at any stage. 
 All information will be treated with utmost discretion and identities  
will not be revealed to any third parties as I will be making use of codes. 
 
As a single parent myself, your contribution, time and interest in this study is greatly appreciated.  
 
Yours sincerely 
___________________ 
Malise Terblanche 
 
 
 
LETTER TO SCHOOLS 
 
1 De Wet Avenue 
Mosel 
Uitenhage 
6230 
20 April 2010 
 
 
Dear Sir/ Madam 
 
Request for permission to conduct research at your school 
 
I am a Masters degree student at the Nelson Mandela Metropolitan University 
and currently doing a study on the influence of the extended  family on the social and 
moral development of the child in the single-parent family. 
 
I wish to invite you and your staff to participate in this study. I pledge to exercise  
anonymity of all respondents involved in this study. It is envisioned that the results 
emanating from this study will make a great contribution towards understanding the 
unique dynamics of the single-parent family, which could be a valuable source of 
information to those involved in the lives of children from single-parent families. If 
you are interested in receiving a summary of the results or have any questions 
regarding the study, please call or write. The telephone number is 083 5647308. 
 
Your cooperation is greatly appreciated. 
 
Sincerely. 
 
---------------------- 
Ms. M.G. Terblanche 
 
 
 
 
INTERVIEW GUIDE: CHILDREN  
 
1.Are you an only child? 
 
2. Do you have any siblings? What is their age and gender? 
 
3.What gender is your parent? 
 
4.Who, in your family, is your role-model and why? 
 
5.What would you say makes your family different or unique? 
 
6.In which ways are other members of your family apart from your parent(s)  
    involved in your upbringing? 
 
7. How do you feel about the involvement of your family? 
 
8.Does this involvement meet your approval?  
 
9.What other kinds of involvement would you like to happen? 
  
10.How is the communication between you and your parent? Do you feel you  
     can tell him/her anything. 
 
11. Do you break any rules or have disciplinary problems? 
 
12. Who handles the discipline in your household? 
 
13. Would any other family member assume responsibility for discipline if your  
      parent(s) is not available? 
 
14.Does your parents and family have disagreements about your discipline? 
 
15.Who are you closest to in your family? 
 
16.What type of decisions are you allowed to make for yourself? 
 
17.Do you think this is fair? 
 
18.Do you believe that your parent set a good example for you?  
 
19. Do you belong to any community organizations or participate in sporting  
      activities. 
 
20.What do you and your parent do in your free time? Would you spend time  
     together? 
 
21. Do you feel that you are different than other children because you are  
      from a single-parent family? 
 
22. Does your parents and other family members disagree about certain  
      matters  which  involves you, such as discipline. 
 
23. How does that make you feel? 
 
24. Is there anyone else apart from your family that has a great impact on   
       your life? 
 
25. What special qualities does your family have? 
 
26. What activities do you and your friend engage in? 
 
27. Who are your best friends? 
 
28. What makes them special 
 
 
 
 
 
 
 
INTERVIEW GUIDE: ADULTS 
 
Respondents will be given a form which will shed more light on biographical details, 
such as age, career etc. 
 
 
1. Tell me about your family or the structure of your family. 
 
2. What is your earliest recollection of realising that you were raised in a  
    single-parent family? 
 
3. How did that make you feel? 
 
4. Were there any other family members who took responsibility for your    
     upbringing? 
 
5. Tell me about how and by whom discipline was maintained in your   
     household? 
 
6. Were you aware of possible disagreements concerning discipline? How  
was this  handled? 
 
7. Who, in your opinion took primary responsibility for your upbringing? 
 
8. Did you ever feel different from other children because of your family type? 
 
 
9. Did you belong to any community organizations? If so, is there anyone who  
    stands out  as a role model, elaborate. 
 
10. Do you think you ever suffered from low-self esteem as a result of your    
      family type. 
 
11. Looking back upon your own upbringing, what advice would you give    
      other parents and children from single- parent families  to navigate the   
      adolescent years safely. 
 
12. What life lessons have you learnt from family members over the years? 
 
13. Tell me about your school years. 
 
14. How involved was your parent(s) in your school life? 
 
15. What effect did this have on you? 
 
16. Elaborate on your relationship with extended family members. 
 
17. Are there any teachers which you would credit with positive development  
      in your life? 
 
18. Elaborate 
 
19. When you reflect back, what sacrifices do you think your parent made  
      during your childhood and adolescent years? 
 
20. Do you think it was a positive contribution to your household? 
 
21. Did the involvement of extended family members meet your approval? 
 
22. Tell me about your relationship with your peers during your adolescent  
      years. 
 
 
 
 
 
 
QUESTIONNAIRE TO TEACHERS 
CONFIDENTIAL NATURE OF THE QUESTIONNAIRE 
All information obtained by means of the questionnaire will be dealt with the 
strictest 
confidentiality and will be used for research purposes only. You may remain 
anonymous. 
INSTRUCTIONS 
1. Read the instructions carefully before answering the questions. 
2. How to complete the questionnaire: 
2.1 Where needed some questions must be answered by placing a cross in the 
blocks. 
E.g. My home language is: 
English Afrikaans Other   
 
(SPECIFY) 
2.2 Some questions require sentences. 
NB: YOU MAY ANSWER IN ENGLISH OR AFRIKAANS OR XHOSA 
SECTION A 
1. Gender 
Male Female 
 
2.AGE  
23-30 31-38 39-45 46-55 56-62 63-70 
 
3. My home language is: 
English Afrikaans Other 
(Specify) 
 
 
  
SECTION B (OPEN-ENDED QUESTIONS) 
1.What do you understand by the term “single-parent family”? 
 
 
 
 
 
 
 
 
 
 
 
 
2.Are there children from single parent families at your school? 
 
 
 
 
 
 
3.Do you believe a single-parent family can be just as successful in raising a child as    
   the traditional two-parent family? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4.If not what could a single parent family do to improve its success? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
5.Do you believe that the extended  family can play a role in helping the single- 
   parent  with parenting activities? Motivate your answer. 
 
 
 
 
  
 
 
 
 
 
 
 
 
6.What can the extended family do which would improve the life of the child in the  
   single-parent family? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 7.Do you think that disciplinary problems encountered at school is as a result of   
   children being raised by single parents? 
 
 
 
 
 
 
 
 
 
 
8. What do you perceive to be the difference between a successful single-parent   
    family and one hampered by problems. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  9.  How can the community stem behavioural problems in single parent families? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
10.  In which way if any are the needs of a child from a single-parent family  
       different from that of a child from a traditional nuclear family? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
